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Erdffnungsansprache  zur  IFLA  Generalkonferenz: 
Stockholm  1990 


Hans-Peter  Geh, 
Prasident  von  IFLA 


Ich  begrusse  Sie  alle  sehr  herzlich  zur  56.  IFLA  Generalkonferenz  in  der  Metropole  Schwe- 
dens,  in  Stockholm,  der  Stadt,  die,  wie  Selma  Lagerldf  es  einmal  formulierte,  ,,auf  dem  Was- 
ser  schwimmt“. 

Wir  freuen  uns  sehr,  dass  Ihre  Majestaten  Carl  XVI.  Gustaf  und  Konigin  Silvia  von  Schwe- 
den  uns  die  hohe  Ehre  ihrer  Anwesenheit  bei  der  Eroffnung  der  diesjahrigen  Konferenz  ge- 
ben.  Und  wir  danken  Seiner  Majestat  Carl  XVI.  Gustaf  sehr  herzlich  fur  die  eindrucksvolle 
Erdffnungsansprache,  die  er  an  uns  gerichtet  hat.  Die  Anwesenheit  Ihrer  Majestaten  unter- 
streicht  meiner  Meinung  nach  sehr  augenfallig,  welche  Bedeutung  man  dem  Bibliothekswe- 
sen  in  Schweden  beimisst. 

Wir  alle  sind  sehr  gern  der  freundlichen  Einladung  nach  Schweden  gefolgt,  einem  weitoffe- 
nen  Land  mit  so  vielen  Vorzugen:  herriiche  Landschaften,  schmucke  Dorfer  und  Stadte  und 
ein  allseits  spurbarer  freier  Geist  gepaart  mit  grossen  sozialen  und  kuiturellen  Errungen- 
schaften,  wobei  die  Freiheit  der  Nahrboden  war,  auf  dem  Kiiltur  reichlich  gedeihen  konnte. 
Und  dariiber  hinaus  ubt  man  sich  hier  alienthalben  in  Pragmatismus,  in  der  Suche  nach  dem 
Gleichgewicht,  dem  Mittelweg,  dem  Kompromiss. 

Diese  Werte  sind  heute  morgen  aiich  beim  kuiturellen  Fruhstuck  mit  den  so  beeindrucken- 
den  Strindberg-Rezitationen  angeklungen.  Ich  glaube,  wir  alle  haben  gespiirt,  dass  Schwe- 
dens  herausragender  literarischer  Genius  und  sozialer  Kritiker,  der  eine  zeitlang  als  Biblio- 
thekar  an  der  Koniglichen  Bibliothek  in  Stockholm  tatig  war,  auch  die  Menschen  des  zu  Ende 
gehenden  20.  Jahrhunderts  in  seinen  Bann  zu  schlagen  vermag. 

Vor  aliem  aber,  liebe  schwedische  Kolleginnen  und  Kollegen,  sind  wir  auch  mit  grossen 
Erwartungen  hinsichtlich  Ihres  Bibliothekswesens,  das  auf  vielen  Gebieten  ais  wegweisend 
anzusehen  ist,  hierhergekommen.  So  werden  wir  einerseits  grossartige  wissenschaftliche 
Bibliotheken  mit  hervorragenden  historischen  Bestanden  ich  darf  nur  an  den  weitberiihm- 
ten  Codex  argenteus  erinnern  - in  Augenschein  nehmen  konnen  und  andererseits  das  vor- 
bildliche  Netz  der  offentlichen  Bibliotheken  mit  seinern  so  vielfaitigem  Angebot. 

Aber  das  Bibliothekswesen  in  Schweden  ist  nicht  nur  auf  die  Bevolkerung  des  eigenen  Lan- 
des gerichtet,  sondern  hat  auch  seit  vielen  Jahren  den  Landern  der  Dritten  Welt  nachhaitige 
Unterstiitzung  zuteil  werden  lassen.  In  diesem  Zusammenhang  begrussen  wir  es  heute  sehr 
dankbar,  dass  durch  die  finanzielle  Hilfe  zahlreicher  vor  allem  bibliothekarischer  Institutio- 
nen  und  auch  Einzelpersonen  eine  recht  grosse  Zah!  von  Kolleginnen  und  Kollegen  aus 
Afrika,  Asien  and  Lateinamerika  an  unserer  Konferenz  teilnehmen  konnen.  Und  dariiber 
hinaus  wurde  auch  vielen  Bibliothekarinnen  und  Bibliothekaren  aus  Mittei-  und  Osteuropa, 
Landern  die  auch  im  bibliothekarischen  Bereich  vor  einem  neuen  Aufbruch  stehen,  die  Teil- 
nahme  an  unserer  Konferenz  ermdglicht. 

In  diesem  Geiste  sozialer,  kultureller  und  bildungspolitischer  Aufgaben,  steht  auch  das  von 
unseren  Gastgebern  vorgeschlagene  Generalthema:  Libraries  --  information  for  knowledge. 
Sehr  treffend  hat  in  dieser  Hinsicht  T.S.  Eliot  die  Situation  dargestellt,  als  er  einmal  schrieb: 
,, Where  is  the  wisdom  that  has  been  lost  in  knowledge  and  where  is  the -knowledge  that  has 

been  lost  in  information?*' 
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Unser  Thema  ist  aber  auch  eingebettet  in  Unesco‘s  We!t-Dekade  der  kulturellen  Entwick- 
lung  und  dem  Jahr  des  Lesens  und  Schreibens. 

Lesen  ist,  wie  wir  alle  wissen,  der  Schlussel  zur  Kultur  und  so  glaube  ich,  dass  der  Aus- 
spruch  eines  neunjahrigen  Jungen  recht  treffend  ist,  der  auf  die  Frage:  Was  ist  Kultur?  geant- 
wortet  haben  soli:  ,, Kultur  ist,  wenn  man  freiwillig  liest.“  In  diesem  Zusammenhang  sei  aber 
auch  der  griffige  Wahlspruch  der  schwedischen  Bibliotheken  erwahnt,  der  da  lautet:  Lev  livet 
lasande  (lebe  lesend). 

Nun  Kultur  wird  heutzutage  immer  mehr  zu  einem  zentralern  Aufgabenfeld  der  Politik. 
Denn  ohne  kulturellen  Dialog  ist  kein  Ausgleich  der  Konflikte  moglich.  Dies  gilt  im  eigenen 
Lande  ebenso  wie  zwischen  den  Staaten  und  deshalb  muss  auch  im  Bereich  der  Aussenpolitik 
die  Kulturpolitik  eine  wichtige  Rolle  spielen. 

Essentieller  Bestandteil  einer  guten  Kulturpolitik  ist  freilich,  jedem  Burger  Chan- 
cengleichheit  vor  allem  auf  dem  Bildungssektor  zu  gewahren.  Dies  kann  jedoch  nur  in  einer 
Gesellschaft  voll  zum  Tragen  kommen,  in  der  das  Analphabetentum  nur  noch  eine  sehr  un- 
tergeordnete  Rolle  spielt.  Denn  nur  wer  lesen  und  schreiben  kann,  hat  auch  Zugang  zu 
schriftlich  niedergelegten  oder  elektronisch  gespeicherten  Informationen.  Daher  mussen  wir 
Bibliothekare,  wie  ich  dies  bei  vielen  Gelegenheiten  immer  wieder  betont  habe,  im  Kampf 
gegen  den  Analphabetismus  unser  Scherflein  beitragen. 

Zur  Chancengleichheit  auf  dern  Bildungssektor  gehort  der  ungehinderte  Zugang  zur  Infor- 
mation fiir  alle  Burger.  Denn  Information  und  das  daraus  resultierende  Wissen  sind  heute 
mehr  denn  je  zuvor  zu  einem  fundamentalen  Erfordernis  unseres  gesamten  Lebens  gewor- 
den.  Nur  wer  informiert  ist,  wird  in  der  heutigen  Informationsgesellschaft  einen  guten  und 
aktiven  Part  spielen  konnen,  und  zudem  hatte  schon  Roger  Bacon  erkannt,  dass  Wissen 
gleichzeitig  auch  Macht  bedeutet. 

Ein  wesentlicher  Wegbereiter  dazu  sind  die  Bibliotheken  in  ailer  Welt.  Sie  mussen  diese 
Fuhrungsrolle  auf  dem  Informationssektor  heute  und  in  der  Zukunft  bewahren,  so  wie  es 
auch  in  der  Vergangenheit  der  Fall  war.  Dies  unterstreicht  der  Weg  vieler  bedeutender 
Frauen  und  Manner  der  Weltgeschichte,  der  durch  Bibliotheken  ganz  entscheidend  mit- 
gepragt  worden  ist. 

Zudem  sind  Bibliotheken  nicht  nur  grosse  Informationsspeicher  und  - vermittler,  sondern 
auch,  wie  es  Jorge  Luis  Borges,  der  selbst  Bibliothekar  gewesen  ist,  einmal  formulierte  ,,ein 
Kapital  vieler  Generationen,  ein  Ort  des  Geistes,  ein  Damm  gegen  das  Vergessen  und  ein 
Hort  fur  die  Welt  der  vorgefertigten  Gegenstande.“ 

Freilich  mussen  jedoch  die  Bibliotheken,  wenn  sie  auf  der  Hohe  der  Zeit  bleiben  wollen, 
der  Ort  der  Informationsvermittlung  fiber  die  Gesamtheit  der  schopferischen  Medien  sein 
und  Zugang  zu  Informationsquellen  weltweit  bieten. 

Wichtig  ist  in  diesem  Zusammenhang  aber  auch  zu  konstatieren,  dass  die  Kluft  zwischen  den- 
jenigen,  die  Information  brauchen,  sie  aber  nicht  bezahlen  konnen,  und  denjenigen,  die 
leichten  Zugang  zu  einer  Ffille  von  kommerziellen  Informationsquellen  haben,  immer  gros- 
ser wird.  Dies  gilt  in  starkem  Masse  auch  zwischen  den  Industrielandern  und  den  Staaten  der 
Dritten  Welt.  Deshalb  ist  es  IFLA‘s  Politik  standig  darauf  hinzuwirken,  dass  Information  in 
den  Bibliotheken  uberall  in  der  Welt  fur  jedermann  frei  zuganglich  gemacht  und  nicht  durch 
finanzielle  Barrieren  erschwert  wird. 

Freilich  haben,  dies  muss  man  auch  ganz  klar  sehen,  die  Bibliotheken  keinen  leichten 
Stand  in  diesem  Wettbewerb,  vor  allem  mit  kommerziellen  Anbietern  im  Informationsbe- 
reich.  Wir  bauen  Jedoch  auf  die  Einsicht  der  Regierungen  in  ailer  Welt,  dass  sie  schon  aus 
ihrem  Selbsterhaltungstrieb  heraus  ihre  Bibliotheken  finanziell  stets  so  ausstatten,  dass  je- 
dem Burger  die  Moglichkeit  gegeben  wird,  die  von  ihm  benotigte  Literatur  und  Information 
zu  erhalten. 
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Ich  bin  in  diesem  Zusammenhang  sehr  optimistisch,  dass  die  Bibliotheken  auch  in  der  Zu- 
kunft  die  zentrale  Rolle  in  der  Informationsvermittlung  spielen  werden,  allerdings  unter  der 
Voraussetzung,  um  dies  noch  einmal  zu  unterstreichen,  dass  sie  sich  der  jeweiligen  Situation 
anpassen,  neue  technologische  Entwicklungen  aufnehmen  und  entsprechend  qualifiziertes 
Personal  haben,  um  die  vielfaltigen  und  speziellen  Aufgaben  erfiillen  zu  kdnnen. 

Abschliessend  zu  unserem  Generalthema  Libraries-information  for  knowledge,  lassen  Sie 
mich  noch  ein  wenig  zum  Amusement  Piet  Hein  zitieren,  der  in  seinen  Grooks  iiber  Wissen 
folgendes  sagt: 

,,How  knowledge  can  progress?  Why,  it‘s  easy  to  express;  You  err,  and  err,  and  err  and 
err.  But  less,  and  less  and  less.“ 

Liebe  Kolleginnen  und  Kollegen,  dass  die  Befriedigung  des  Informationsbediirfnisses  vor 
allem  auch  in  der  Dritten  Welt  fiir  IFLA  ein  ganz  besonderes  Anliegen  ist,  habe  ich  seit  mei- 
nem  Amtsantritt  immer  wieder  betont.  Das  ALP-Programm,  das  1984  anlasslich  der  IFLA 
Generalversammlung  in  Nairobi  aus  der  Taufe  gehoben  wurde,  hat  jedoch  aus  mancherlei 
Griinden  erst  jetzt  konkrete  Formen  annehmen  konnen.  Wir  sind  sehr  gliicklich  dariiber, 
dass  es  dem  schwedischen  Bibliotheksverband  im  letzten  Jahr  gelungen  ist,  fiir  die  Ausarbei- 
tung  dieses  Kernprogramms  die  finanzielle  Unterstiitzung  der  Swedish  International  Deve- 
lopment Authority  (SIDA)  zu  erhalten. 

Fiir  diese  grossziigige  Hilfe  sind  wir  ausserordentlich  dankbar.  Nur  durch  dieses  finanzielle 
Entgegenkommen  hat  die  engagierte  Projektleiterin  Birgitta  Bergdahl  ihre  Arbeit  im  No- 
vember letzten  Jahres  an  der  Universitatsbibliothek  in  Uppsala  aufnehmen  konnen. 

Bereits  Ende  Januar  1990  wurde  auf  der  Grundlage  ihrer  Ausarbeitungen  eine  Bespre- 
chung  mit  Vertretern  aus  den  drei  betreffenden  Regionen  in  Uppsala  durchgefiihrt  und  im 
Marz  dieses  Jahres  haben  Sitzungen  der  drei  regionalen  Standing  Committees  stattgefunden, 
in  denen  das  bisher  erarbeitete  Konzept  zur  Diskussion  gestellt  wurde.  Diese  intensiven 
Besprechungen  haben  zahlreiche  weitere  Anregungen  erbracht,  und,  was  besonders  wichtig 
ist,  konkrete  Projektvorschlage  fiir  die  Durchfiihrung  des  Programms  in  einem  mittelfristigen 
Zeitraum. 

Erwahnen  mdchte  ich  aber  noch  in  diesem  Zusammenhang,  dass  angesichts  der  Bedeutung 
des  ALP-Programms  unser  Generalsekretar  Paul  Nauta  an  den  Besprechungen  in  Bangkok, 
unser  stellvertretender  Generalsekretar  Guust  von  Wesemael  in  Dakar  und  ich  in  Sao  Paulo 
teilgenommen  haben. 

Wir  hoffen  nun  sehr,  dass  dieses  so  uberaus  wichtige  Programm,  das  vornehmlich  dazu 
dienen  soil,  Hilfe  zur  Selbsthilfe  zu  leisten,  mit  den  notwendigen  finanziellen  Ressoursen  aus- 
gestattet  werden  wird,  so  dass  die  als  vordringlich  erachteten  Projekte  in  der  erforderlichen 
Weise  in  die  Tat  umgesetzt  werden  konnen. 

Lassen  Sie  mich  abschliessend  noch  ganz  kurz  Ihre  Blicke  auf  zwei  weitere  Problemkreise 
lenken,  die  mir  besonders  am  Herzen  liegen: 

Mit  grosser  Betroffenheit  haben  wir  von  der  weitgehenden  Zerstdrung  der  Universitats- 
bibliothek in  Bukarest  im  Zusammenhang  der  Kampfe  um  die  Einfiihrung  demokratischer 
Verhaltnisse  gehort.  Vom  Generalsekretariat  der  IFLA  wurde  sofort  nach  Bekanntwerden 
der  Ereignisse  Kontakt  gesucht  und  gefunden.  Neben  den  bereits  erfolgten  direkten 
Hilfsmassnahmen  von  Bibliotheken  in  einigen  Landern  hat  auch  IFLA  konkrete  Massnah- 
men  getroffen  und  sich  gleichzeitig  bereit  erklart,  als  Internationale  Anlauf-  und  Koordinie- 
rungsstelle  zu  fungieren.  Bitte  helfen  Sie,  damit  auch  diese  Bibliothek  wieder  in  die  Lage 
versetzt  wird.  Information  zur  Aneignung  von  Wissen  in  der  erforderlichen  Weise  zur  Verfii- 
gung  stellen  zu  konnen. 

Ein  besonderes  Anliegen  ist  mir  schliesslich  die  Unterstutzung  des  Projektes  der  Biblio- 
theca Alexandrina.  Nachdem  nun  der  Bau  eine  beschlossene  Sache  zu  sein  scheint,  denke  ich 
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in  diesem  Zusammenhang  vor  allem  an  die  Hilfe  beim  Bestandsaufbau  und  bei  der  Aus-bzw. 
Fortbildung  von  Personal.  Lassen  Sie  uns  bier  mit  den  uns  zur  Verfugung  stehenden  Mitteln 
ein  wichtiges  Projekt  in  einem  Entwicklungsland  unterstutzen,  das  dort  und  fur  viele  Lander 
des  Mittelmeerraumes  und  des  Nahen  Ostens  zu  einer  grossen  Informationsquelle  werden 
soil. 

Meine  lieben  Kolleginnen  und  Kollegen,  mdgen  wir  unserem  Generalthema  gemass  auch 
in  diesen  Tagen  hier  in  Stockholm  mit  Informationen  und  Wissen  ausgestattet  werden,  auf 
dass  wir  den  vielfaltigen  und  herausfordernden  bibliothekarischen  Aufgaben  in  unseren  Lan- 
dern  begegnen  konnen.  Und  m5ge  durch  diese  Tagung  auch  die  internationale  bibliothekari- 
sche  Zusammenarbeit  weiter  gefestigt  werden  zum  Wohle  der  Menschen  in  alien  Landern 
der  Erde. 
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73-OPENING-l-E 


Opening  Speech  of  the  IFLA  General  Conference: 
Stockholm  1990 


Hans-Peter  Geh 
President  of  IFLA 

I would  like  to  extend  a very  warm  welcome  to  you  all  to  the  56th  IFLA  General  Conference 
in  the  metropolis  of  Sweden,  here  in  Stockholm,  the  city  which,  as  Selma  Lagerlof  once  put 
it,  “floats  on  the  water”. 

We  are  delighted  that  Their  Majesties  Carl  XVI  Gustaf  and  Queen  Silvia  of  Sweden  have 
bestowed  on  us  the  high  honour  of  their  presence  at  the  opening  of  this  year’s  conference. 
And  we  thank  His  Majesty  Carl  XVI  Gustaf  most  warmly  for  the  impressive  opening  address 
with  which  he  has  honoured  us.  The  presence  of  Your  Majesties  very  plainly  underscores,  in 
my  opinion,  the  importance  which  is  attached  to  librarianship  in  Sweden. 

We  are  all  very  pleased  to  accept  this  friendly  invitation  to  Sweden,  a cosmopolitan  country 
with  so  many  assets;  wonderful  scenery,  pretty  villages  and  neat  towns,  and,  noticeable  every- 
where, a liberal  spirit  coupled  with  great  social  and  cultural  achievements,  freedom  being  the 
nourishing  soil  on  which  culture  could  so  richly  flourish.  And  above  and  beyond  this,  the 
pragmatism  that  is  practised  everywhere,  the  search  for  equilibrium,  the  golden  mean, 
successful  compromises. 

These  values  were  also  evident  this  morning  during  our  cultural  breakfast,  with  the 
impressive  recitation  of  Strindberg.  I believe  that  all  of  us  felt  that  Sweden’s  dominant  literary 
genius  and  social  critic,  who  also  spent  some  time  as  a librarian  at  the  Royal  Library  in  Stock- 
holm, is  still  able  to  cast  his  spell  on  people  living  at  the  end  of  the  20th  century. 

But  we  came  here  above  all,  dear  Swedish  colleagues,  with  great  expectations  concerning 
your  librarianship,  which  can  be  considered  pioneering  in  many  fields.  We  will  thus  have  the 
opportunity,  on  the  one  hand,  of  seeing  magnificent  academic  libraries  with  excellent  stocks 
built  up  over  many  centuries  - 1 need  only  mention  the  world-famous  Codex  argenteus  - and, 
on  the  other,  of  inspecting  the  exemplary  network  of  public  libraries  with  their  very  varied 
selections  of  services. 

Librarianship  in  Sweden  is  not,  however,  restricted  to  the  needs  of  the  population  of  the 
country  itself.  It  has,  for  many  years,  also  given  sustained  support  to  Third  World  countries. 
In  this  context  we  should  like  to  express  our  gratitude  for  the  fact  that  the  financial  assistance 
of  numerous  library  institutions,  and  also  individuals,  has  enabled  a relatively  large  number 
of  colleagues  from  Africa,  Asia  and  Latin  America  to  participate  in  our  conference.  In  addi- 
tion, many  librarians  from  Central  and  Eastern  Europe,  countries  which  are  also  facing 
innovations  in  the  field  of  librarianship  have  also  been  able  to  take  part  in  our  conference. 

This  spirit  of  social,  cultural  and  educational  engagement  is  also  mirrored  in  the  general 
theme  suggested  by  our  hosts:  Libraries  - information  for  knowledge.  T.S.  Eliot  summed  up 
the  situation  very  aptly  when  he  wrote:  “Where  is  the  wisdom  that  has  been  lost  in  know- 
ledge, and  where  is  the  knowledge  that  has  been  lost  in  information?” 

But  our  topic  is  also  enshrined  in  UNESCO’s  World  Decade  of  Cultural  Development  and 
the  present  Literacy  Year. 

As  we  all  know,  reading  is  the  key  to  culture,  and  so  I believe  that  the  answer  of  a nine- 
year-old  boy  to  the  question  “What  is  culture?”  is  also  very  apt:  “Culture,”  he  is  said  to  have 
said,  “is  voluntary  reading.”  In  this  context  we  should  also  mention  the  marvellous  motto  of 
the  Swedish  libraries:  “Lev  livet  lasande”  (Live  your  Life  Reading). 
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Nowadays,  however,  culture  is  becoming  more  and  more  a central  task  of  politics.  Without 
cultural  dialogue,  conflicts  cannot  be  mutually  set  aside.  This  applies  within  one’s  own  coun- 
try and  between  countries,  so  that  cultural  policies  must  also  play  an  important  role  in  foreign 
policy. 

One  essential  component  of  good  cultural  policy  is,  of  course,  to  grant  every  citizen  equal- 
ity of  opportunity,  particularly  in  the  educational  field.  But  this  can  only  be  fully  effective  in 
a society  in  which  illiteracy  only  plays  a very  minor  role.  For  only  those  who  can  read  and 
write  have  access  to  printed  or  electronically-stored  information.  So  we  librarians  must,  as  I 
have  constantly  stressed  on  many  occasions,  make  our  contribution  in  the  fight  against  illiter- 
acy. 

Equality  of  opportunity  in  the  educational  field  also  includes  unimpeded  access  to  informa- 
tion for  all  citizens.  Because  information  and  the  knowledge  resulting  from  it  have  become, 
more  than  ever  before,  a fundamental  requirement  of  our  entire  life.  Only  those  who  are 
informed  will  be  able  to  play  a good  and  active  part  in  today’s  information  society.  Roger 
Bacon  had  already  recognised  that  knowledge  signifies,  at  the  same  time,  power. 

Libraries  all  over  the  world  are  important  trailblazers  here.  They  must  retain  this  leading 
role  in  the  information  sector  not  only  in  the  present  but  also  in  the  future,  as  they  have  done 
it  in  the  past.  This  is  shown  by  the  careers  of  many  important  women  and  men  throughout 
the  history  of  the  world  whose  paths  were  decisively  determined  by  libraries. 

Libraries  are  not  just  large  stores  and  distributors  of  information,  but  also,  as  Jorge  Luis 
Borges,  once  a librarian  himself,  stated  “the  capital  of  many  generations,  a stronghold  of  the 
intellect,  a bulwark  against  forgetfulness  and  treasure-house  for  the  world  of  prefabricated 
objects”. 

If  they  wish  to  remain  on  top  of  the  times,  however,  libraries  must  become  the  information- 
communication  place  for  all  creative  media,  offering  access  to  sources  of  information  world- 
wide. 

In  this  connection  it  is  also  important  to  note  that  the  gap  between  those  who  need  informa- 
tion but  cannot  pay  for  it  and  those  who  have  easy  access  to  a host  of  commercial  sources  of 
information  is  getting  wider  all  the  time. 

This  also  applies  to  a great  extent  to  relations  between  the  industrial  nations  and  the  coun- 
tries of  the  Third  World.  It  is  therefore  the  policy  of  IFLA  to  work  constantly  towards  the 
goal  of  making  information  in  libraries  all  over  the  world  freely  accessible  to  everyone,  unim- 
peded by  financial  barriers. 

We  must,  of  course,  also  recognise  that  libraries  do  not  have  an  easy  stand  in  the  face  of 
such  competition,  particularly  with  commercial  suppliers  in  the  information  sector.  We  are, 
however,  relying  on  the  insight  of  governments  all  over  the  world,  who,  if  only  for  reasons  of 
self-preservation,  always  provide  their  libraries  with  the  financial  means  needed  to  give  every 
citizen  the  opportunity  to  obtain  the  literature  and  information  he  or  she  needs. 

In  this  connection  I am  very  optimistic  that  libraries  will,  also  in  future,  continue  to  play 
their  central  role  i communicating  information,  provided,  to  underscore  the  problem  once 
again,  that  they  adapt  to  the  relevant  situation,  adopt  new  technological  developments  and 
employ  correspondingly  qualified  staff  in  order  to  be  able  to  fulfil  the  many  varied  and 
specialised  tasks  which  will  be  facing  them. 

To  conclude  the  consideration  of  our  general  theme  “Libraries  - information  for  know- 
ledge”, let  me  just  amuse  you  for  a moment  by  quoting  Piet  Hein,  who  says,  in  his  “Grooks” 
about  knowledge: 

“How  knowledge  can  progress? 
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Why,  it’s  easy  to  express; 

You  err,  and  err,  and  err. 

But  less,  and  less,  and  less.” 

Dear  colleagues,  ever  since  I took  office  I have  repeatedly  stressed  that  the  satisfaction  of 
this  thirst  for  knowledge,  particularly  in  the  Third  World,  is  a very  special  task  for  IFLA. 
The  ALP  programme,  which  came  into  being  in  1984  on  the  occasion  of  the  IFLA  General 
Conference  in  Nairobi  has,  for  many  reasons,  only  now  been  able  to  take  concrete  shape.  We 
are  extremely  happy  that  the  Swedish  Library  Association  succeeded  last  year  in  obtaining 
the  financial  support  of  the  Swedish  International  Development  Authority  (SIDA)  for  the 
formulation  of  this  core  programme. 

We  are  most  grateful  for  this  generous  assistance,  for  it  is  only  thanks  to  this  financial  help 
that  the  enthusiastic  project  leader  Birgitta  Bergdahl  was  able  to  take  up  her  duties  in 
November  last  year  at  the  University  Library  in  Uppsala. 

On  the  basis  of  her  work,  it  was  possible  to  hold  discussions  with  representatives  from  the 
three  regions  concerned  in  Uppsala  at  the  end  of  January  1990,  and  in  March  of  this  year 
meetings  of  the  three  regional  Standing  Committees  took  place  at  which  the  concept  worked 
out  so  far  was  discussed.  These  intensive  discussions  generated  numerous  additional  stimuli 
and,  which  is  particularly  important,  concrete  suggestions  for  projects  to  carry  out  the 
programme  in  the  medium  term. 

I should  also  like  to  mention  in  this  context  that,  in  view  of  the  importance  of  the  ALP 
programme,  our  General  Secretary  Paul  Nauta  took  part  in  the  discussions  in  Bangkok,  our 
Deputy  General  Secretary  Guust  van  Wesemael  discussed  matters  in  Dakar  and  I myself 
participated  in  the  Sao  Paulo  discussions. 

We  now  hope  that  this  extremely  important  programme,  mainly  aimed  at  helping  those 
involved  to  help  themselves,  can  be  provided  with  the  necessary  financial  resources  to  enable 
it  to  realise,  to  the  corresponding  extent,  those  projects  considered  to  have  priority. 

Let  me  finally  draw  your  attention  to  two  other  problems  that  are  particularly  close  to  my 
heart: 

It  was  with  great  dismay  that  we  heard  about  the  extensive  destruction  of  the  University 
Library  in  Bucarest  in  the  course  of  the  fight  for  the  introduction  of  a democratic  order.  As 
soon  as  this  state  of  affairs  became  known,  the  General  Secretariat  of  IFLA  immediately 
sought  and  established  contact.  In  addition  to  the  direct  assistance  measures  organised  by 
libraries  in  some  countries,  IFLA  also  undertook  its  own  concrete  measures,  at  the  same  time 
declaring  its  readiness  to  function  as  an  international  contact  point  and  co-ordination  centre. 
Please  help  us  to  enable  this  library  to  once  more  fulfil  its  function  of  providing  information 
for  the  generation  of  knowledge. 

Another  particularly  important  matter  in  my  opinion  is,  finally,  the  support  of  the  Bibli- 
otheca Alexandrina  project.  Now  that  the  construction  of  the  building  seems  to  have  been 
decided  upon,  I am  mainly  thinking  of  help  in  building  up  stocks  and  of  giving  staff  training 
or  continuing  education.  Let  us  support  with  all  the  means  at  our  disposal  an  important 
project  in  a developing  country  which  will  provide  not  only  this  country  but  also  many  others 
in  the  Mediterranean  region  and  the  Near  East  with  a great  source  of  information. 

Dear  colleagues,  may  we,  in  keeping  with  our  general  theme,  be  provided  during  these 
days  here  in  Stockholm  with  information  and  knowledge  that  will  enable  us  to  deal  with  the 
wide  variety  of  challenging  library  tasks  in  our  own  countries.  And  may  this  Conference  also 
further  consolidate  international  co-operation  between  libraries  and  librarians  to  the  benefit 
of  mankind  in  every  country  throughout  the  world. 
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75-CORE-2-E 

The  IFLA  Core  Programme  for  the  Universal  Availability 
of  Publications  (UAP) 


David  Bradbury  and  Graham  P Cornish,  U.K. 


The  aims  of  the  Programme 

The  UAP  Programme  is  essentially  concerned  with  the  unattainable.  Its  goals  are  to  ensure 
that  wherever  a document  is  wanted  it  can  be  made  available  to  the  reader;  to  enable  anyone 
to  obtain  the  document  required  and  to  enable  readers,  whoever  and  wherever  they  are  to 
obtain  whatever  document  they  require.  Of  course  there  are  limitations  on  these  goals  espe- 
cially in  the  definition  of  a “document”. 

Unpublished,  private  and  confidential  material  is  clearly  excluded  and  the  methods  to 
achieve  the  goals  must  be  both  moral  and  legal,  but,  apart  from  these  restrictions,  the  philo- 
sophy of  the  programme  is  maximum  availability  to  the  maximum  number  of  people  of  the 
maximum  number  of  documents.  The  Programme  views  a “document”  in  the  widest  sense 
and  includes  non-print  media  such  as  sound  recordings,  film  and  video  and  computer  and 
electronic  formats.  The  Programme  is  not  confined  either  to  particular  types  of  library  - chil- 
dren's libraries  are  as  important  as  industrial  libraries  and  small  specialised  collections  are 
treated  as  just  as  important  as  major  national  libraries.  Neither  is  the  Programme  limited  to 
libraries  alone.  Publishing  and  bookselling  are  also  part  of  its  concern  as  are  issues  such  as 
copyright,  piracy,  trade  barriers,  national  information  plans  and  pricing  policies.  In  order  to 
achieve  some  of  these  goals  there  is  a programme  of  research,  publication,  education  and 
cooperation  and  some  of  these  areas  will  be  discussed  later.  However,  as  the  Programme  has 
undergone  considerable  changes  in  personnel  during  the  last  year,  it  may  be  best  to  outline 
these  first. 

Changes  in  administration 

At  the  end  of  1989  Maurice  Line  retired  as  Director  of  the  Programme,  having  held  this  post 
since  its  inception.  Maurice  Line  took  up  his  duties  as  President  of  the  (UK)  Library  Associ- 
ation on  1 January  1990,  and  his  term  of  Office  will  last  for  that  year.  The  new  Director  of 
the  UAP  Programme  is  David  Bradbury,  who  is  well  known  to  members  of  IFLA  through  his 
long  involvement  especially  with  the  Section  on  Acquisitions  and  Exchange.  He  is  Director  of 
the  British  Library  Document  Supply  Centre  where  the  Programme  is  located. 

In  April  1990  Marie-France  Plassard  took  over  as  Programme  Officer  for  the  UBCIM 
Programme  when  it  moved  to  Frankfurt,  having  given  3 years  valuable  service  to  the  UAP 
Programme.  Her  place  as  UAP  Programme  Officer  has  been  taken  by  Graham  Cornish  who 
has  been  Research  Officer  in  the  IFLA  Office  for  International  Lending  (OIL)  since  1985. 
The  opportunity  is  being  taken  to  modify  the  managerial  link  between  UAP  and  OIL.  Until 
now  this  has  been  at  Director  level;  it  is  felt  that  the  two  units  will  operate  more  effectively 
if  the  functions  of  both  are  managed  at  Programme  Officer  level.  Therefore  Mr  Cornish  will 
assume  responsibility  for  operating  both  under  Mr  Bradbury’s  directorship.  Two  part-time 
members  of  staff  have  joined  the  team  to  carry  out  a range  of  research  and  publication  func- 
tions. Mrs  Margaret  Barwick  and  Mrs  Alison  Gallico  have  both  been  on  the  staff  of  the  Brit- 
ish Library  for  a number  of  years  and  bring  considerable  experience  and  expertise  to  the 
combined  IFLA  unit  within  the  BL. 
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Research 

A contract  was  signed  with  Unesco  in  November  1989  for  the  evaluation  of  the  UAP  pilot 
project  in  Senegal.  The  project,  which  was  launched  in  1986,  has  its  origin  in  recommenda- 
tion number  39  of  the  International  Congress  on  UAP  in  Paris  (1982);  “A  pilot  project  should 
be  established  in  a Member  State  with  Unesco  assistance  to  design  and  establish  a national 
acquisition  policy  and  system  as  a model  for  possible  application  in  other  countries”.  Marie- 
France  Plassard  spent  two  weeks  in  Senegal  in  November  1989  to  proceed  to  the  evaluation 
in  collaboration  with  the  Direction  des  Archives  du  Senegal  and  the  Bibliotheque  Centrale 
de  rUniversite  Cheikh  Anta  Diop.  A report  has  been  submitted  to  Unesco  on  this  Project. 

A contract  has  also  been  signed  with  Unesco  to  study  the  role  of  national  libraries  in  the 
new  technological  environment.  The  work  on  this  project  is  scheduled  to  be  completed  by 
the  end  of  November. 

The  Office  for  International  Lending  also  has  some  projects  in  which  UAP  will  become 
involved.  These  include  preparing  training  guidelines  for  workshops  on  document  supply  and 
the  feasibility  of  an  international  voucher  scheme  for  document  supply  transactions. 

External  sources  of  funding  in  addition  to  Unesco  have  been  actively  sought.  However,  the 
cooperation  of  publishers,  for  example,  has  proved  hard  to  secure.  It  is  hoped  that  the  new 
UAP  Advisory  Committee  will  be  of  assistance  in  this  crucial  matter  of  finding  sponsors  as 
well  as  encouraging  a greater  contribution  from  IFLA  Sections  and  Round  Tables. 

Projects  for  which  funding  is  being  sought  include: 

- a study  on  the  use  of  CD-ROMs  for  journals  in  developing  countries  to  improve  availability 
of  foreign  publications  (mainly  in  science  and  technology); 

- a study  of  the  availability  of  audiovisual  materials. 

As  in  previous  years,  the  main  disappointment  has  been  the  inability  to  initiate  a practical 
UAP  Programme  in  one  or  two  individual  countries. 

Countries  have  been  found  that  are  ready  and  willing  to  embark  on  such  a programme,  but 
no  financial  support  has  been  secured. 

Meetings 

Programme  staff  presented  papers  at  several  meetings  this  year  and  represented  IFLA  at  vari- 
ous workshops: 

- lASA/IAML  Conference,  Oxford,  September  1989,  Marie-France  Plassard; 

- Library  Association  International  and  Comparative  Librarianship  Group,  Birmingham, 
September  1989,  Maurice  Line; 

- Unesco  Symposium  on  Piracy,  Paris,  September  1989,  Marie-France  Plassard; 

- CEC  EROMM  Workshop,  Luxembourg,  December  1989,  Marie-France  Plassard; 

- IPA  Symposium  on  the  Economics  of  Copyright,  Paris.  1990  Graham  Cornish. 

- European  Library  Automation  and  Networking  Conference,  Brussels.  1990  Graham  Corn- 
ish. 

David  Bradbury  and  Klaus-Dieter  Lehmann  continued  to  attend  the  meetings  of  ELP  (Euro- 
pean Librarians  and  Publishers,  former  IFLA/GELC).  The  last  one  took  place  in  Amsterdam 
in  April  1990.  The  most  recent  document  produced  by  the  group  is  a Joint  Recommendation 
on  the  Use  of  Open  Systems  Interconnection  in  Electronic  Data  Interchange.  A paper  on 
barriers  to  the  flow  of  books  is  in  preparation. 

A workshop  entitled  “Burying  the  Treasure  - Repositories  as  an  Element  in  National 
Resource  Planning”  was  convened  jointly  with  the  Section  on  Acquisition  and  Exchange. 
While  the  morning  session  dealt  with  setting  the  scene,  the  afternoon  was  devoted  to  plans 
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and  proposals  in  several  individual  countries.  It  is  hoped  to  publish  the  proceedings  shortly. 
Such  cooperative  projects  are  highly  desirable,  and  areas  of  cooperation,  joint  sessions  and 
projects  with  other  Sections  are  being  considered.  During  the  Stockholm  Conference  there 
is  a joint  workshop  with  Acquisitions  and  Exchange  sections  on  pricing  of  serials. 

Publications 

The  1982  report  on  National  Acquisition  Policies  and  Systems  was  sold  out  and  had  to  be 
reprinted.  It  is  hoped  that  a major  revision  of  this  publication  will  be  undertaken  in  the  near 
future. 

The  report  on  the  Impact  of  New  Technology  on  Document  Availability  and  Access  (funded 
by  the  Deutsche  Forschungsgemeinschaft  and  published  in  1988)  has  also  sold  out  and  will 
be  reprinted. 

An  article  on  the  UAP  Programme  (by  the  Programme  Officer)  was  published  in  the  121st 
issue  of  the  Lenin  State  Library  journal;  Librarianship  and  Bibliography  Abroad.  Articles  on 
UAP-related  matters  in  several  languages  have  been  gathered  and  will  be  listed  in  an  update 
to  the  UAP  Bibliography,  which  will  appear  in  an  issue  of  IFLA  Journal  1990. 

The  UAP  Newsletter  continues  to  appear  twice  a year,  in  English  and  Spanish  (Boletin 
DUP)  although  the  first  issue  for  1990  was  delayed  by  the  changes  in  staff. 
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87-CORE-3-E 


Core  Programme  on  Preservation  and  Conservation  (PAC) 
Report  to  the  Open  Forum  for  the  IFLA  Core 
Programmes  Sunday,  20  August  1990 


Merrily  A.  Smith 
Director,  IFLA/PAC 


The  IFLA  Core  Programme  on  Preservation  and  Conservation  has  almost  come  to  the  end 
of  its  first  five  years  of  operation.  The  aspiration  of  the  Programme  is  to  ensure  the  preserva- 
tion of  the  world’s  cultural  heritage  housed  in  libraries  and  archives.  Recognizing  that  the 
achievement  of  this  ideal  is  no  small  matter,  PAC  has  from  its  inception  undertaken  and 
contributed  to  activities  that  increase  awareness,  interest,  and  knowledge  about  preservation 
among  individuals,  institutions,  and  governments  worldwide.  All  facets  of  the  program  are 
oriented  toward  establishing  an  international  milieu  in  which  preservation  activities  can  flour- 
ish and  an  international  network  of  individuals  and  centers  through  which  preservation 
information  can  flow.  During  1989,  both  the  International  Focal  Point  and  the  Regional 
Centers  worked  on  various  projects  related  to  these  goals. 

International  Focal  Point,  Washington,  USA  (Merrily  Smith,  Director) 

As  was  reported  at  the  Open  Forum  last  year,  the  major  program  activity  in  1989  was  the 
highly  successful  conference  Managing  the  Preservation  of  Serial  Literature,  held  at  the 
Library  of  Congress  May  22-24.  During  the  conference,  participants  from  eighteen  countries 
shared  in  a stimulating,  frank,  often  lively,  exchange  of  ideas  and  information  on  six  broad 
topics:  preservation  decision  making  in  serials  management;  preservation  in  original  format; 
preservation  in  secondary  format;  information  needs  for  managing  serials  preservation; 
current  status  and  future  plans  of  regional,  national,  and  international  serials  bibliographic 
programs;  and  imperatives  and  strategies  relating  to  cooperative  international  serials  preser- 
vation. The  resolutions  agreed  upon  at  the  conclusion  of  the  conference  reflect  the  collective 
thoughts  of  those  in  attendance.  Some  issues  raised  by  these  resolutions  are  now  being 
actively  addressed  by  the  Conference  of  Directors  of  National  Libraries.  The  papers 
presented  at  this  conference  and  the  discussion  that  accompanied  them  are  now  being 
prepared  for  publication,  and  it  is  anticipated  that  they  will  be  available  to  you  in  published 
form  by  the  end  of  1990. 

In  keeping  with  the  goals  of  developing  educational  materials  and  information  about 
preservation  and  conservation,  at  thirteen-minute  program,  with  audio  tape,  (in  Spanish  and 
English)  on  disaster  preparedness,  Disaster  Response  and  Recovery  was  produced  by  the 
International  Focal  Point  and  the  PAC  Regional  Center  in  Caracas  for  UNESCO.  The 
program  is  intended  to  portray  the  damage  the  disasters  cause,  to  introduce  the  concept  of 
planning  for  disasters,  and  to  briefly  summarize  the  elements  of  successful  disaster  planning 
and  response.  The  program  is  accompanied  by  information  sheets,  bibliography,  and  a work- 
book of  supporting  materials  that  can  be  used  in  training  others  about  disaster  preparedness. 

Together  with  the  following  RAMP  publications, 

1 . Buchanan,  Disaster  planning,  preparedness  and  recovery  for  libraries  and  archives.  PGI- 
88/WS/6, 

2.  McCleary,  Vacuum  freeze  drying,  a method  used  to  salvage  water-damaged  archival  and 
library  materials,  PGI-87/WS/7,  and 
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3.  Lee,  Prevention  and  treatment  of  mold  in  library  collections  with  an  emphasis  on  tropical 
climates,  PGL88/WS/9, 

the  AV  slide/tape  program  package  Disaster  Response  and  Recovery  completes  a set  of  train- 
ing tools  that  is  useful  in  and  of  itself  or  can  serve  as  strong  background  and  support  material 
for  workshops  and  seminars  that  specifically  deal  with  practical  issues  of  disaster  planning 
and  response.  Methods  by  which  the  program  can  be  made  available  for  use  are  presently 
being  explored  by  IFLA  and  UNESCO. 

Two  of  the  first  IFLA  Vosper  Fellows  named  in  1989  are  nearing  completion  of  projects 
under  the  general  direction  of  the  International  Focal  Point.  Mark  Roosa  (Preservation 
Officer,  University  of  Delaware)  is  creating  information  packets  on  the  preservation  of 
photographic,  film,  magnetic,  and  audio  materials  and  is  also  developing  a slide  program  on 
the  handling  of  audio  m,ateria!s.  Johanna  Wellheiser  (Manager,  Preservation  Services 
Department,  Metropolitan  Toronto  Reference  Library)  is  conducting  a study  on  non-chem- 
ical pest  control  methods. 

Two  new  PAC  Regional  Centers  began  operation  in  September  1989.  These  are  the  PAC 
Regional  Center  for  Asia  (hosted  by  the  National  Diet  Library,  Japan)  and  the  PAC 
Regional  Center  for  Asia  and  Oceania  (hosted  by  the  National  Library  of  Australia  and 
directed  by  Ms.  Jan  Lyall). 

The  next  issue  of  International  Preservation  News  (No.  4)  will  soon  be  published  and 
contains  many  articles  that  will  be  of  interest  to  all  of  you. 

Another  activity  of  the  International  Focal  Point  during  the  past  year  was  planning  for 
upcoming  conferences.  These  included  a regional  conference  on  disaster  preparedness  (held 
Feb.  21-23,  1990)  at  the  Regional  Center  for  Latin  America  and  the  Caribbean,  Caracas;  a 
preservation  conference  for  representatives  from  English-speaking  African  countries  (to  be 
held  Sept.  24-28,  1990  in  Loughborough  and  London,  U.K.);  and  a conference  on  science  in 
preservation  (to  be  held  in  May  1991  at  Columbia  University,  U.S.). 

Regional  Center,  Leipzig,  GDR  (Wolfgang  Wachter,  Director) 

Since  it  was  first  established,  the  Regional  Center  has  concentrated  on  offering  training 
experiences  for  library  and  archives  conservators.  This  effort  continued  during  1989  and,  to 
date,  more  than  one  hundred  conservators  from  the  FRG,  Austria,  Switzerland,  Hungary, 
the  USSR,  Korea,  Bulgaria,  and  the  GDR  have  worked  and  studied  at  the  Center.  The 
Center  also  continued  its  program  of  translating  relevant  preservation  literature  into 
German.  A copy  in  German  of  the  Library  of  Congress  AV  program,  “Planning  a Preserva- 
tion Program”,  available  at  the  Center  has  been  lent  to  many  institutions  in  the  GDR  for 
viewing.  The  Center  continues  its  efforts  to  develop  a national  preservation  strategy  for  the 
GDR  and  has  submitted  a plan  to  the  government  for  its  consideration . In  addition  to  training 
and  routine  reception  of  international  visitors,  the  Center  met  this  year  with  two  representa- 
tives from  the  Academy  of  Sciences  Library  in  Leningrad.  The  outcome  of  this  meeting  was  a 
detailed  plan  of  cooperation  between  the  Soviet  Library  and  the  Deutsche  Biicherei  in  which 
conservators  from  the  USSR  will  be  trained  at  the  Regional  Center  and  conservators  from 
the  Center  will  help  set  up  an  international  workshop  in  Leningrad. 

Regional  Center,  Sable,  France  (Jean-Marie  Arnoult,  Director) 

During  the  past  year  the  Center  continued  its  initiatives  to  build  strong  links  with  countries 
in  its  region,  particularly  those  in  Africa  and  the  Middle  East.  For  example,  a preservation 
and  conservation  program  was  presented  in  Cairo  at  the  invitation  of  the  Institute  d’Egypte; 
a French  conservator  trained  local  technicians  in  Mascate,  Oman;  and  a preservation 
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program  for  ancient  cities  in  Mauritania  was  proposed  as  part  of  a mission  to  that  country 
that  also  provided  an  opportunity  to  evaluate  the  nature  and  scale  of  preservation  problems 
in  desert  countries.  Also,  missions  in  Tunis  and  Algeris  prepared  a broad  program  of  training 
in  conservating  binding,  restoration,  and  photography  that  began  in  1989  and  will  be 
completed  in  1990.  In  addition,  Mr.  Arnoult  attended  an  international  congress  in  Durham 
(U.K.)  of  the  Middle  East  Libraries  Committee  (MELCOM)  in  July  and  presented  a paper 
summarizing  preservation  problems  in  Middle  East  libraries. 

Regional  Center,  Caracas,  Venezuela  (Lourdes  Blanco,  Director) 

The  Regional  Center  for  Latin  America  and  the  Caribbean  has  now  completed  two  and  one- 
half  years  of  operation.  During  this  period  considerable  progress  has  been  made.  In  the  area 
of  information  dissemination,  a bibliography  of  the  National  Library's  holdings  in  preserva- 
tion was  prepared  and  distributed  widely;  a brochure  of  conservation  and  preservation 
services  available  through  the  Center  was  developed,  and  several  items  have  been  translated 
into  Spanish  to  increase  their  accessibility  throughout  the  region.  In  addition,  Mrs.  Blanco 
attended  the  annual  meeting  of  ACURIL  in  Jamaica  and  presented  a paper  about  the 
Regional  Center  and  its  activities.  In  the  area  of  training,  staff  of  the  Center  worked  with 
the  International  Focal  Point  to  complete  the  UNESCO-funded  AV  program  on  disasters, 
“Reaccion  y recuperacion  ante  siniestros” . The  program  was  shown  at  a highly  successful 
three-day  conference  on  disaster  preparedness  that  the  center  organized  and  hosted,  and  that 
took  place  in  February  1990.  In  addition,  a staff  member  from  the  University  of  Puerto  Rico 
spent  one  month  studying  the  operations  at  the  National  Library,  including  preservation . The 
Center  also  proviced  consultation  services  to  numerous  libraries  in  the  region,  which  included 
surveys  of  collections  in  Quito,  Ecuador,  at  the  University  of  Cordoba,  Argentina,  and  at  the 
National  Library  of  Mexico. 

Regional  Center,  Tokyo,  Japan 

Most  of  the  first  year  of  the  Center's  operation  was  spent  in  planning.  The  Regional  Center 
will  be  part  of  a new  National  Diet  Library  program,  the  Cooperative  Preservation  Program, 
that  will  have  both  national  and  international  goals.  At  the  national  level,  the  National  Diet 
Library  will  expand  its  national  preservation  effort  to  provide  information  services  and 
educational  opportunities  to  Japanese  libraries  and  archives.  At  the  international  level,  the 
program  will  formalize  similar  activities  already  underway.  Program  elements  for  the  Center 
include  an  annual  symposium  on  preservation,  an  audio-visual  lending  program,  a preserva- 
tion/conservation reference  service,  and  the  formation  of  a National  Preservation  Advisory 
Council.  The  first  of  the  annual  preservation  symposia  was  held  in  March  1990  and  was 
attended  by  over  350  people.  The  symposium,  “Library  Collections  in  Crisis,”  was  accom- 
panied by  an  exhibition  that  graphically  demonstrated  preservation  problems  and  their  solu- 
tions. During  the  coming  year  the  center  will  concentrate  on  developing  information  services 
(including  consultation  services)  and  education  and  training  opportunities.  Other  plans  for 
the  year  include  conducting  and  international  needs  assessment  survey,  providing  disaster 
assistance  to  other  libraries  as  needed,  gathering  bibliographic  information  on  Japanese 
publications  to  be  distributed  internationally,  and  working  cooperatively  with  the  Regional 
Center  for  Asia  and  Oceania  to  develop  coordinated  programs  and  joint  projects. 

Regional  Center,  Canberra,  Australia  (Jan  Lyall,  Director) 

Since  its  establishment  a year  ago,  the  Center  has  worked  to  understand  the  preservation 
needs  of  its  region  and  to  define  program  areas  and  objectives  to  meet  those  needs.  Program 
effort  will  be  focused  in  the  areas  of  education  and  training,  reference  and  consultation 
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services,  and  communication.  Thus  far,  training  programs  have  been  developed  for  lecturers 
in  library  schools,  librarians  responsible  for  developing  and  implementing  preservation 
programs,  and  conservation  practitioners.  To  date,  a lecturer  from  the  University  of 
Bandung,  Indonesia  completed  training  in  the  first  of  these  programs  in  June  1990;  the 
Deputy  National  Librarian  from  the  National  Library  of  Laos  participated  in  the  second 
program;  and  representatives  from  thirteen  Pacific  Island  countries  attended  a two  week 
training  seminar  as  part  of  the  third  program.  Reference  service  has  been  provided  to 
inquirers  throughout  the  year.  In  addition,  consultation  services  were  provided  to  the  major 
libraries  and  archives  in  Port  Moresby,  Papua  New  Guinea.  Plans  for  the  coming  year  include 
efforts  to  develop  and  strengthen  communication  links  in  the  region  and  to  work  with  the 
Regional  Center  for  Asia  in  the  development  of  coordinated  programs  and  joint  projects. 

Conclusion 

In  the  short  period  of  its  existence,  the  IFLA  Core  Programme  on  Preservation  and  Conser- 
vation has  grown  rapidly  and  successfully.  In  addition  to  an  International  Focal  Point,  the 
program  now  consists  of  five  Regional  Centers.  Much  has  been  accomplished  in  increasing 
general  awareness,  interest,  and  knowledge  about  the  preservation  of  library  and  archives 
materials.  Many  initiatives  and  programs  are  underway  at  institutional,  national,  and  interna- 
tional levels  worldwide  that  did  not  exist  five  years  ago. 

Considerable  credit  for  these  achievements  is  due  to  the  people  who  execute  the  PAC 
program  directly  and  to  the  advisors  who  have  guided  its  development.  In  particular,  credit 
is  due  to  IFLA,  which  recognized  the  urgent  need  for  a core  program  on  preservation  and 
conservation;  which  established,  then  encouraged  and  financially  supported  the  development 
and  growth  of  such  a program;  and  which,  moreover,  had  the  wisdom  to  adopt  for  the  opera- 
tion of  the  program  an  organizational  concept  that  called  for  Regional  Centers  supported  by 
an  International  Focal  Point. 

The  challenge  for  IFLA  and  PAC  in  the  1990’s  is  to  keep  up  the  momentum  that  has 
developed  over  the  past  five  years  as  the  result  of  good  planning,  fiscal  support,  and  cooper- 
ative effort.  Ensuring  the  preservation  of  the  materials  housed  in  the  world’s  libraries  and 
archives  is  hard  work  - but  it’s  work  well  worth  doing. 
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IFLA  UDT  Core  Programme 
Open  Forum  1990 


74-CORE-l-E 


Leigh  Swain 

Director,  International  office  for  UDT,  Canada 


1.  Introduction 

The  IFLA  Core  Programme  on  Universal  Dataflow  and  Telecommunications  (UDT)  was 
established  in  1984.  Its  international  focal  point,  the  International  Office  for  UDT,  is  located 
at  the  National  Library  of  Canada.  Current  program  support  from  the  National  Library  of 
Canada  consists  of  1/2  professional  person  year  plus  1/2  support  staff  person  year,  accom- 
modation, office  equipment,  etc.  The  National  Library’s  contribution  to  the  1990  budget  is 
the  equivalent  of  CAN$62,000.  IFLA  support  to  the  UDT  Programme  for  1990  is 
CAN$38,000. 

The  Programme’s  1990  Work  Plan  includes  three  new  projects  to  investigate  current  initiat- 
ives and  developments  in  the  area  of  technologies  and  standards  that  can  be  used  to  facilitate 
the  electronic  transfer  of  bibliographic  data  within  the  international  library  community. 

2.  Programme  objective 

The  UDT  Programme  objective  is  to  promote  the  effectiveness  of  libraries  and  other  Core 
Programmes  of  IFLA  by: 

a)  promoting  the  electronic  transfer  of  data  within  the  library  and  information  community; 

b)  working  to  reduce  telecommunications  barriers  affecting  that  data  transfer; 

c)  assisting  and  supporting  the  other  Core  Programmes  on  the  means  and  mode  of  communi- 
cating electronic  data; 

d)  serving  as  a focal  point  for  monitoring  developments,  providing  information,  and  for 
support  of  the  promotion,  implementation  and  use  of  compatible  standards  for  library- 
specific  applications  of  electronic  data  communications. 

3.  Programme  Activities 

3.1.  ILL  Demonstration  Project 

The  National  Library  of  Canada  (NLC),  the  British  Library  Document  Supply  Centre 
(BLDSC)  and  the  Library  of  Congress  (LC)  are  currently  working  on  Phase  1:  Project  Plan- 
ning of  the  ILL  Demonstration  Project.  This  follows  the  recommendations  of  the  UDT  ILL 
Demonstration  Project  Feasibility  3tudy  which  was  initiated  by  the  UDT  Core  Programme 
in  1988.  The  focus  of  the  study  was  to  determine  whether  a project  using  the  ISO  ILL  protocol 
for  the  exchange  of  ILL  requests  was  feasible.  The  ILL  protocol,  which  is  a standard  for  the 
electronic  exchange  of  ILL  messages  between  computers  is  currently  under  review  by  ISO, 
the  International  Organization  for  Standardization,  and  has  reached  the  Draft  International 
Stage  (DIS)  stage  in  the  ballot  process.  It  is  anticipated  that  it  will  become  an  International 
Standard  (IS)  by  the  first  quarter  of  1991. 

The  study  which  was  completed  in  July  1989  recommended  that  the  demonstration  project 
proceed.  Three  institutions  (NLC,  BLDSC  and  LC)  have  agreed  to  proceed  with  the  first 
phase  of  the  Demonstration  Project  which  is  the  planning  task  as  recommended  in  the  Feasi- 
bility Study.  This  involves  the  development  of  a detailed  plan  for  further  stages  of  the  project 
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and  continued  development  of  an  ILL  profile  to  be  used  by  the  participants.  An  ILL  profile 
will  indicate  which  protocol  options  are  to  be  implemented  in  order  to  achieve  the  functional- 
ity required  by  the  implementations  being  developed  by  the  three  institutions.  The  planning 
phase  will  also  include  a business  case  analysis,  and  the  development  of  hardware  and  soft- 
ware requirements  specifications  for  all  three  institutions.  Once  this  phase  is  complete, 
resource  allocations  and  the  timing  for  further  stages  of  the  project  will  be  determined. 

Another  recommendation  of  the  Feasibility  Study  was  to  clarify  the  role  of  the  UDT  Core 
Programme  in  the  project.  As  further  stages  of  the  project  will  focus  on  systems  development 
and  will  be  funded  by  the  participants,  the  appropriateness  of  continuing  this  project  under 
the  umbrella  of  an  international  organization  such  as  IFLA  was  questioned.  It  was  deter- 
mined during  the  Paris  meetings  that  the  role  of  IFLA  in  further  stages  of  this  project  would 
be  mainly  to  disseminate  information  on  project  activities  and  results  and  promote  the  work 
of  the  project  within  the  international  library  community.  While  the  ILL  Demonstration 
Project  is  no  longer  an  IFLA  project  per  se,  the  UDT  Core  Programme  will  closely  monitor 
this  project  and  report  on  its  progress  in  future  issues  of  the  VDT  Newsletter. 

3.2.  The  International  Forum  on  Open  Bibliographic  Systems 

The  UDT  ILL  Feasibility  Study  proved  to  be  the  impetus  for  the  formation  of  what  is  now 
called  the  International  Forum  on  Open  Bibliographic  Systems  (IFOBS).  Previously  known 
as  the  International  Forum  on  ILL  Protocol  Implementation  Issues,  the  forum  was  estab- 
lished in  December  1988  to  provide  interested  parties  with  an  opportunity  to  discuss  the  many 
issues  related  to  the  implementation  of  the  Interlibrary  Loan  (ILL)  protocol  for  international 
use.  The  forum  widened  its  focus  at  the  August  1989  meeting  to  include  the  resolution  of 
issues  related  to  the  use  of  OSI  protocols  for  bibliographic  applications. 

The  forum  held  its  third  meeting  on  January  29,  1990  in  London  England.  It  was  attended 
by  representatives  from  the  British  Library;  Centrum  voor  Bibliotheekautomatisering  (Pica, 
the  Netherlands);  France,  Ministere  de  I'Education  Nationale,  Sous-Direction  des  Biblio- 
theques  (SDB);  London  and  South  Eastern  Library  Region  (LASER);  Library  of  Congress; 
National  Library  of  Canada;  OCLC;  and  the  UK  Office  for  Library  Networking. 

At  the  previous  meeting  in  August  1989,  participants  agreed  to  assume  responsibility  for 
developing  international  standardized  profiles  (ISPs)  for  bibliographic  protocols  such  as  ILL 
and  Search  and  Retrieve  (SR).  An  ISP  is  a combination  of  one  or  more  functional  profiles 
which  have  been  “harmonized”  internationally  and  approved  by  the  International  Organiza- 
tion for  Standardization  (ISO).  A functional  profile  specifies  the  options  to  be  implemented 
from  within  a base  standard  or  group  of  standards.  The  establishment  of  an  ISP  for  biblio- 
graphic protocols  helps  to  ensure  that  implementations  conforming  to  the  ISO  support  the 
same  functions  and  can  interwork. 

The  UDT  Programme’s  1988  Work  Plan  proposed  the  formation  of  an  OSI  Technical 
Working  Group  to  examine  and  resolve  the  many  issues  related  to  implementing  biblio- 
graphic protocols  on  an  international  level.  Due  to  PMC  budget  limitations,  the  formation  of 
the  Working  Group  was  deferred.  The  UDT  Programme  is  pleased  that  the  ILL  Feasibility 
Study  provided  the  impetus  necessary  to  form  such  a group.  IFOBS  is  expected  to  make  valu- 
able contributions  to  the  process  of  implementing  ISO  standards  for  bibliographic  applica- 
tions over  the  next  few  years.  Hence  the  initiative  of  the  ILL  Feasibility  Study  and  resulting 
Demonstration  Project  will  continue  to  benefit  the  international  community. 

4.  UDT  Projects  for  1990 

4.1.  Project  to  investigate  the  use  of  research  networks  by  libraries 

The  number  and  use  of  academic  research  networks  throughout  the  world  has  risen  signific- 
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antly  in  recent  years.  Initially  local  networks  were  used  to  support  campus-wide  communi- 
cations. This  was  followed  by  the  development  of  regional  networks  to  support  inter-campus 
electronic  mail  and  shared  access  to  supercomputers.  As  research  activities  using  these 
networks  increased,  interconnecting  these  networks  became  a priority.  This  has  lead  to  the 
development  of  ‘backbone’  networks  which  link  regional  networks  and  often  connect  to 
networks  outside  national  boundaries.  Noncommercial  academic-based  networks  currently 
exist  in  most  continents  including  North  America,  Europe,  Australasia,  the  Far  East,  Latin 
America  and  Africa.  Most  of  these  networks  are  connected,  at  least  for  electronic  mail  and 
file  transfer,  to  constitute  a truly  world-wide  network. 

These  networks  have  emerged  in  response  to  a need  for  a means  of  providing  electronic 
communications  and  generally  fostering  communications  within  the  academic  and  research 
community.  The  potential  offered  by  these  networks  for  libraries  is  tremendous  as  they  can 
provide  the  telecommunications  infrastructure  necessary  to  support  library  operations.  Func- 
tions such  as  interlibrary  loan,  online  reference,  cataloguing  and  library  invoicing  could  util- 
ize these  established  networks.  The  availability  of  library  catalogues  and  bibliographic  data- 
bases available  on  these  networks  will  also  be  beneficial  for  other  network  users  as  access  to 
this  information  is  an  essential  research  tool. 

Some  remarkable  developments  have  come  to  light  as  a result  of  the  preliminary  work  for 
this  study.  The  momentum  toward  the  development  of  high-speed  interconnected  research 
networks  has  major  implications  for  international  library  community. 

In  the  U.S.,  much  of  the  momentum  toward  the  development  of  future  network  capabili- 
ties and  structure  is  centered  around  the  proposed  super  high-speed  National  Education  and 
Research  Network  (NREN).  There  is  currently  legislation  before  the  U.S.  Congress  and 
Senate  to  develop  the  NREN  by  1996.  This  vision  of  the  NREN  is  the  basis  for  more  effective 
network-based  collaborative  research  involving  academia,  industry  and  government. 

In  response  to  the  potential  of  the  NREN  proposals,  ARL  - the  American  Association  of 
Research  Libraries,  CAUSE  - the  association  for  the  management  of  information  technology 
in  higher  education  and  EDUCOM  - a non-profit  consortium  of  colleges,  universities  and 
other  institutions  have  joined  forces  to  form  the  Coalition  for  Networked  Information.  This 
group  will  promote  the  provision  of  information  resources  on  existing  networks  and  in 
proposed  interconnected  networks.  The  Coalition  will  address  the  numerous  technical, 
operational  and  economic  issues  as  well  as  public  policy  issues  such  as  intellectual  property 
rights,  standards,  licensing,  charging,  etc. 

Project  Focus 

The  focus  of  this  project  is  to  investigate  the  international  availability  and  structure  of  these 
networks  and  the  links  that  exist  to  other  networks.  An  important  component  of  this  work 
is  a review  of  the  communication  protocols  used  by  these  networks.  Typically,  the  research 
networks  use  TCP/IP,  a suite  of  pre-OSI  standards.  This  protocol,  which  is  widely  imple- 
mented internationally,  is  what  might  be  called  a non-proprietary,  de  facto  standard.  While 
in  most  cases  a migration  path  to  OSI  has  been  identified,  the  networks  will  continue  to  use 
TCP/IP  for  the  foreseeable  future.  Many  of  the  European  networks  use  the  X.25  packet  swit- 
ching technology.  An  important  issue  for  all  these  computer  networks  is  whether  they  will  be 
migrated  to  use  the  OSI  suite  of  protocols,  whether  bridging  mechanisms  will  be  implemented 
during  the  transition  and  how  OSI  applications  protocols,  specifically  those  being  developed 
for  bibliographic  applications  can  run  on  these  networks. 

This  information  will  be  used  to  provide  insight  into  how  the  international  library  commun- 
ity can  tap  this  valuable  resource  both  to  support  library  functions  and  improve  access  to 


0-17 


bibliographic  information.  Work  on  this  project  is  proceeding  well  with  the  final  study  report 
to  be  completed  by  December  of  1990. 

4.2.  The  potential  of  emerging  standards  and  technologies  in  the  area  of  document  delivery 

Although  document  delivery  is  one  of  the  last  library  functions  to  be  automated,  there  are  a 
number  of  standards  and  technologies  being  developed  in  the  informatics  sector  that  show 
promise  for  the  inexpensive  and  rapid  transmission  of  full-text  items.  This  capability  would 
greatly  enhance  various  library  functions  and  services,  particularly  ILL,  document  acquisi- 
tions, and  cataloguing.  With  the  proliferation  of  developments  in  this  area,  document  deliv- 
ery may  be  one  of  the  first  areas  of  the  library  significantly  affected  by  OSI. 

The  purpose  of  this  project  is  to  investigate  the  characteristics  of  these  standards  and  tech- 
nologies and  use  this  information  to  provide  insight  into  how  the  international  library 
community  can  adopt  these  technologies. 

The  international  standards  being  examined  include: 

1 . ODA  Standards  - Office  Document  Architecture 

2.  SGML  Standards  - Standard  Generalized  Mark-Up  Language 

3.  X.500  Standards  - Directory  Services 

4.  X.400  Standards  - Message  Handling  Systems 

The  technological  developments  being  examined  include: 

1.  Group  3 & 4 Facsimile 

2.  ISDN  (Integrated  Services  Digital  Network) 

3.  Optical  Storage  Technology 

The  initial  investigations  in  to  these  standards  and  technologies  are  proceeding  well.  The 
study  and  final  report  will  be  completed  by  December  1990. 

4.3.  OSI  Infrastructure 

As  more  application  layer  protocols  are  standardized  and  products  to  support  them  are 
developed,  many  of  the  technical  barriers  to  adopting  OSI  are  being  eliminated.  However, 
there  remains  a number  of  organizational  barriers  to  interworking. 

Library  specific  protocols  such  those  for  Interlibrary  Loan  (ILL)  and  Information 
Retrieval  (IR)  are  currently  being  standardized  within  ISO.  Before  these  protocols  and  other 
non-library  OSI  protocols  such  as  FTAM  and  X.400  can  be  applied  to  the  bibliographic 
environmet,  there  is  a requirement  for  co-operation  at  the  national,  international  and  supra- 
national level  to  plan  an  appropriate  migration  strategy.  It  will  be  difficult  to  apply  OSI 
applications  to  library  operations  without  an  underlying  organizational  structure  to  support 
its  use. 

The  project  investigations  will  produce  a description  of  what  has  to  be  in  place  for  a 
library’s  move  to  OSI  to  be  successful  and  a set  of  criteria  for  libraries  to  use  to  allow  them 
to  assess  the  benefits  of  moving  to  OSI.  The  study  will  also  examine  the  roles  of  the  various 
major  players  at  the  national  leve  (e.g.  the  national  libraries  and  national  standards  bodies) 
and  the  role  of  supranational  bodies  such  as  the  Commission  of  European  Communities. 

While  some  of  the  initial  investigations  are  complete,  the  bulk  of  work  on  this  project  will 
commence  in  the  fourth  quarter  of  1990.  Marc  Walckiers,  a Robert  Vosper  IFLA  Fellow 
working  under  the  aegis  of  the  UDT  office,  is  working  to  develop  a strategy  for  the  introduc- 
tion and  integration  of  the  Interlibrary  Loan  (ILL)  protocol  in  European  libraries.  He  has 
been  granted  an  extension  which  will  allow  him  to  complete  his  work  by  December  1990.  It 
is  hoped  that  his  work  will  contribute  to  the  European  library  community  aspects  of  the  study. 
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The  final  report  on  these  investigations  and  the  proposed  strategy  for  adopting  OSI  will  be 
completed  by  the  first  quarter  of  1991. 

5.  Publicity  and  Promotion 

5.1.  UDT  Newsletter/Bulletin  de  I’UDT 

The  UDT  Newsletter  I Bulletin  de  I’UDT  continues  as  a quarterly  publication.  Published  in 
both  English  and  French,  each  issue  reports  on  UDT  projects  and  related  activities  in  the 
standards  arena.  The  activities  of  the  International  Forum  on  Open  Bibliographic  Systems 
(IFOBS)  and  the  progress  of  the  ILL  Demonstration  Project  are  reported  regularly  as  are  the 
activities  of  ISO  TC46/SC4AVG4  which  is  the  ISO  standards  body  responsible  for  balloting 
bibliographic  protocols  such  as  ILL  and  SR. 

Each  issue  also  includes  a tutorial  on  aspects  of  OSI  standardization  as  it  applies  to  library 
services  and  functions.  Recent  topics  include  OSI  Conformance  Testing,  the  Search  and 
Retrieve  Protocol  (SR)  and  X.500  Directory  Services.  A tutorial  on  the  data  formats  ASN.l 
and  EDIFACT  and  a tutorial  on  Electronic  Data  Interchange  (EDI)  are  planned  for  upcom- 
ing issues. 

The  Winter/Spring  1990  issue  included  an  annotated  bibliography  of  recent  materials  on 
the  topic  of  Transborder  Data  Flow  and  the  Summer  1990  issue  included  a bibliography  of 
recent  materials  related  to  use  of  OSI-based  applications  by  libraries. 

5.2.  Other  publication  activities 

The  final  version  of  The  ILL  Demonstration  Project  Feasibility  Study  Report  was  completed 
in  December  1989.  Copies  of  the  report  are  available  from  the  International  Office  for  UDT 
(ISBN  0-9694212-0-0).  An  order  form  appeared  in  Issue  #9  (Fall  1989)  of  the  UDT  Newsletter 
and  in  the  February  1990  issue  of  IFLA  Journal.  An  article  outlining  the  results  of  the  UDT 
ILL  Feasibility  Study  appeared  in  the  October  1989  issue  of  Interlending  and  Document 
Supply  (Vol.  17  (4)). 

The  May  1990  issue  of  IFLA  Journal  includes  an  article  by  Leigh  Swain  entitled  “Message 
Handling  Systems  and  Electronic  Data  Interchange:  An  Introduction  to  Converging  Stand- 
ards for  Electronic  Messaging”.  This  paper  was  first  presented  to  the  Section  on  Information 
Technology’s  Open  Session  on  Office  Automation  during  the  1989  Paris  meetings. 

In  preparation  for  the  Moscow  meeting  in  1991,  an  article  entitled  “Universal  Dataflow 
and  Telecommunications”  by  Leigh  Swain  and  Maggie  MacLelland  (the  previous  Programme 
Officer)  was  published  in  the  Russian  journal  Librarianship  and  Bibliography  Abroad  (No. 
122). 

6.  Advisory  Committee  to  UDT  Programme 

The  UDT  Advisory  Committee  welcomed  Mr.  Michael  Malinconico  at  their  new  chairperson 
during  the  1989  Paris  meetings.  Mr.  Malinconico  is  EBCSO  Professor  at  Graduate  School  of 
Library  Service,  University  of  Alabama  in  Tuscaloosa,  Alabama. 

Mr.  Jan  van  der  Starre  of  the  Algemene  Hogeschool  Amsterdam  in  the  Netherlands  has 
been  appointed  to  this  committee  for  a term  of  four  years.  Mr.  van  der  Starre  is  one  of  three 
committee  members  who  represent  the  IFLA  Section  on  Information  Technology. 

7.  Robert  Vosper  IFLA  Fellows  for  1989 

The  work  of  two  of  the  Robert  Vosper  IFLA  Fellows  for  1989  came  under  the  aegis  of  the 
UDT  Core  Programme. 

Mr.  Marc  Walckiers  of  the  University  of  Louvain  in  Brussels,  Belgium  is  developing  a strat- 
egy for  the  introduction  and  integration  of  the  Interlibrary  Loan  (ILL)  protocol  in  the  Euro- 
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pean  library  environment.  He  is  examining  mechanisms  for  encouraging  the  development  of 
ILL  protocol-based  software,  develop  a business  case  for  the  adoption  of  the  ILL  protocol 
by  libraries,  and  develop  a strategy  for  the  integration  of  the  ILL  protocol  into  ILL  services 
at  the  local,  regional,  national  and  international  level. 

Mr.  Walckiers  visited  the  National  Library  of  Canada  and  the  UDT  Office  in  October  of 
1989.  He  met  with  the  National  Library  staff  members  who  developed  the  ILL  protocol  to 
discuss  various  issues  concerning  protocol  promotion  and  implementation,  both  in  Canada 
and  in  Europe.  He  also  visited  a number  of  European  interlending  institutions  in  December 
of  1989  in  an  effort  to  gather  information.  Mr.  Walckiers  has  been  given  an  extension  until 
December  of  1990  to  complete  his  study. 

Ms.  Laine  Ruus  of  the  University  of  Toronto  in  Toronto,  Canada  has  developed  a set  of 
guidelines  for  managers  and  policy-makers  to  aid  in  the  process  of  planning  the  establishment 
of  data  service  facilities  in  a library  or  archival  institutions.  The  development  of  such  guide- 
lines will  provide  libraries  and  archives  with  a blueprint  which  can  be  followed  in  coping  with 
the  increase  in  primary  computer-readable  “publications”. 

Ms.  Ruus  presented  the  final  draft  of  her  guidelines  to  a workshop  held  in  conjunction  with 
the  annual  conference  of  the  International  Association  of  Social  Science  Information  Systems 
and  Technology  (lASSIST)  in  May  1990.  Her  final  report  which  will  include  feedback  from 
this  workshop  will  be  completed  by  the  end  of  June  1990. 

8.  Section  on  Information  Technology 

Leigh  Swain  was  one  of  9 new  members  elected  to  the  Standing  Committee  for  the  Section 
on  Information  Technology  for  the  1989-1993  term. 

9.  Conclusion 

Since  1987  IFLA  has  actively  promoted  the  international  use  of  information  technology  and 
OSI  standards  in  libraries.  Part  of  this  initiative  was  to  make  the  UDT  Core  Programme  the 
focal  point  for  OSI  in  IFLA  so  that  it  could  monitor  developments  in  OSI  standards  for  biblio- 
graphic applications  and  promote  the  implementation  of  these  standards. 

The  initiative  which  began  in  1988  whit  the  UDT  ILL  Feasibility  Study  has  lead  not  only 
to  the  ILL  Demonstration  Project,  but  also  to  the  formation  of  the  International  Forum  on 
Open  Bibliographic  Systems  (IFOBS).  While  these  activities  are  no  longer  under  the  direct 
control  of  the  UDT  Programme,  they  will  continue  to  contribute  to  the  goal  of  facilitating 
the  use  of  OSI  standards  for  library  applications  within  the  international  library  community. 

The  three  new  projects  initiated  by  the  UDT  Programme  in  1990  also  show  great  potential 
for  providing  the  international  library  community  with  the  tools  necessary  to  apply  develop- 
ing standards  and  technologies  to  their  services  and  functions. 
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How  does  a National  Library  with  a Triple  Function 
Operate? 

Martina  Sircelj 

National  and  University  Library,  Ljubljana,  Yugoslavia 


Abstract 

National  and  University  Library  (NUL)  in  Ljubljana  functions  as  a national  library,  a central 
university  library  and  a central  library  of  the  library  and  information  system  in  the  environ- 
ment of  a small  nation. 

In  Slovenia,  a question  is  often  asked  whether  uniting  the  functions  of  the  national  library 
with  those  of  the  university  library  and,  in  our  case,  also  with  the  functions  of  the  central 
library  for  the  development  of  librarianship  in  Slovenia,  is  a sign  of  development  or  under- 
development of  the  library  and  information  system. 

This  paper  is  meant  to  explain  the  above  question  from  the  viewpoint  of  the  national  envir- 
onment of  a small  but  ambitious  nation;  the  nation  which  maintains  that  existence  of  a 
national  library  is  a synonym  for  national  identification,  which  has  begun  in  the  pre-romantic 
period  and  is  still  persistent.  Nowadays,  identification  standards  are  spread  to  the  higher 
education  based  on  general  literacy  of  the  nation  and  on  the  ambition  to  make  progress  and 
to  take  an  active  and  creative  part  in  the  development  of  all  sciences  and  fields;  it  is  based  on 
the  library  and  information  system,  which  should  support  these  ambitions,  particularly,  with 
including  all  kinds  of  libraries  - from  public,  school  and  university  libraries  to  a national 
library  - and  together  with  them  all  library  users  of  different  education  levels. 

The  national  library  has  been  entrusted  a task  to  provide  for  functioning  of  such  a system 
and  for  its  permanent  qualifying  for  establishing  connections  with  other  systems  outside  the 
national  one. 


The  profile  of  the  Slovene  national  library  has  been  formed  by  the  environment,  the  histor- 
ical and  the  present.  NUL  was  founded  in  1774  and  today  its  stock  comprises  1,800.000  units 
of  library  material. 

Already  in  1807  it  started  depositing  the  first  copyright  copies  of  every  publication  printed 
in  the  province  of  Carniola  (in  Slovene:  Kranjska,  which  was  dominated  by  Austro-Hung- 
arian Monarchy).  During  the  French  occupation  (1810-1813)  this  right  spread  to  the  whole 
area  of  Illyrian  Provinces;  and  since  1919  it  has  been  depositing  copies  of  every  publication 
printed  in  Yugoslavia  under  the  copyright  law. 

The  Slovene  Law  of  Librarianship  defined  the  functions  and  objectives  of  the  national 
library  first  in  1964  and  then  in  1982.  It  says  that  the  national  library: 

- collects  and  stores  the  library  material  which  is  either  printed  in  the  area  of  Slovenia  or 
relates  to  Slovenia  or  to  the  Slovenes  and  the  Italian  and  Hungarian  minorities  living  in 
Slovenia;  including  the  material  published  abroad  either  by  the  Slovene  authors  or  in  the 
Slovene  language, 

- collects  the  library  material  printed  in  the  other  Yugoslav  republics  and  the  two  autonom- 
ous provinces. 
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- records,  describes  and  indexes  the  library  material  printed  in  Slovenia  and  provides 
information  on  it  for  every  library  and  any  other  potential  user  interested  in  it, 

- prepares  and  publishes  the  current  and  the  retrospective  Slovene  national  bibliography, 

- undertakes  the  function  of  the  republic  reference  centre  and  as  such  it  is  connected  to  other 
reference  centres  in  Yugoslavia  and  in  the  world, 

- collects,  records,  describes,  indexes  and  provides  the  bibliographical  information  on  the 
Slovene  library  material,  and  it  is  connected  to  the  international  exchange  of  information 
and  library  material, 

- is  in  charge  for  introducing  modern  technical  equipment  and  ways  of  work  in  the  field  of 
librarianship. 

As  the  central  library  promotion  centre,  NUL  comprises  the  following  main  objectives: 

- developing  the  librarianship  in  Slovenia  and  encouraging  and  promoting  research  work  in 
the  field  of  library  science, 

- organizing  advanced  professional  studies  for  the  library  workers  in  Slovenia, 

- conducting  the  union  catalogues  of  the  library  collections  in  Slovenia. 

From  all  that  was  said,  two  of  the  functions  of  NUL,  which  are  of  great  importance  for  the 
Slovene  library  and  information  system,  can  already  be  seen:  the  function  of  the  national 
library  and  the  function  of  the  central  library  promotion  service. 

The  Copyright  Law  defines  precisely  what  kinds  of  library  material  and  how  many  free 
copies  a copyright  library  has  to  receive. 

The  Slovene  national  library  receives  one  free  copy  of  the  material  printed  in  Yugoslavia 
and  twenty-one  copies  of  that  printed  in  Slovenia.  NUL  sorts  out  the  twenty-one  copies:  it 
keeps  two  copies  for  its  own  needs,  one  is  for  its  archives,  and  the  other  for  the  loan  depart- 
ment; twelve  copies  are  sent  to  the  libraries  in  the  regional  centres  of  Slovenia,  two  of  those 
being  the  libraries  of  the  Slovene  minority  in  Italy  and  the  one  in  Austria;  the  other  Yugoslav 
national  libraries  and  Yuogoslav  Bibliographic  Institute  are  supplied  with  the  left  eight 
copies.  All  these  free  copies  are  sent  to  meet  the  needs  of  the  users  in  those  areas;  in  other 
words  the  complete  Slovene  production  of  library  material  is  available  all  over  Slovenia  and 
all  over  Yugoslavia.  Reciprocally,  NUL  is  provided  with  one  free  copy  of  the  rest  of  the 
Yugoslav  published  production  by  the  other  five  republics  and  the  two  autonomous  prov- 
inces. One  more  fact  can  be  added  about  the  published  production  in  Yugoslavia:  there  are 
1800-2000  titles  published  yearly  only  in  Slovenia  and  6000-7000  in  the  rest  of  Yugoslavia 
(only  monographs  are  included  in  both  numbers). 

The  number  of  the  population  in  Slovenia  is  about  1,800.000  and  there  are  about  700.000 
Slovenes  who  live  all  over  Europe  and  also  on  the  other  continents,  mainly  in  the  following 
countries:  USA,  Canada,  Argentina  and  Australia.  Why  is  it  important  to  mention  the 
Slovenes  living  in  the  foreign  governed  ethnic  parts?  The  answer  is  given  by  the  Law  of 
Librarianship:  one  of  the  aims  of  NUL  is  collecting  the  material  created  by  all  the  Slovenes, 
no  matter  where  they  live  and  which  language  they  use.  Their  works  have  to  be  acquired  and 
if  the  publications  are  not  donated  by  the  authors  themselves,  they  have  to  be  purchased.  The 
material  is  then  recorded,  described,  indexed  and  included  in  the  Slovene  national  biblio- 
graphy - as  it  is  specified  in  the  already  mentioned  Law  of  Librarianship. 

Probably,  these  objectives  are  very  specific  for  the  functioning  of  a national  library  and  it 
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is  certainly  a phenomenon  not  found  anywhere  else  in  Yugoslavia;  it  could  be  said  that  this 
is  the  ambition  of  the  small  nation  living  in  the  middle  of  Europe,  the  concern  for  its  national 
existence  and  its  national  identification.  The  Slovenes  themselves  call  it  simply;  the  complete 
Slovene  cultural  sphere. 

Besides  the  current  national  bibliography  including  monographs,  serial  publications  and 
bibliography  of  articles  published  in  the  periodicals,  NUL  prepares  CIP  for  the  Slovene 
publications.  In  connection  with  this  task  and  on  the  basis  of  the  free  copies,  NUL  prepares 
centralized  cataloguing  of  the  Slovene  published  material.  This  is  an  important  professional 
assisstance  especially  used  by  the  public  and  school  libraries.  Also  the  library  principle  of 
describing  and  indexing  a publication  once  and  for  all  is  fulfilled  with  CIP.  The  bibliograph- 
ical descriptions  of  the  Slovene  production  are  entered  in  the  automated  shared  catalogue 
based  on  the  format  UNIMARC.  Since  1990,  the  bibliography  of  the  articles  from  the 
Slovene  periodicals  started  to  be  entered  in  that  catalogue,  too.  So,  the  libraries  and  their 
users  are  provided  with  the  access  to  the  bibliographical  descriptions  and  bibliographical 
information  of  the  Slovene  published  production  through  the  shared  catalogue.  Both  classical 
forms,  the  card  catalogue  and  the  printed  editions  of  the  current  Slovene  bibliography  are 
also  still  available.  There  are  many  other  nationally  important  materials  collected,  stored  and 
available  for  use  such  as:  manuscripts,  printed  music,  cartographic,  graphical,  A/V  material, 
etc. 

The  other  dimension  of  the  functioning  of  the  Slovene  national  library  can  be  seen  in  the 
educational  sphere  at  the  university  level.  This  function  has  been  stressed  since  the  founding 
of  the  Slovene  University  in  1919,  and  has  been  confirmed  by  the  Law  of  University.  In  1957, 
the  status  of  the  national  library  as  a university  institution  was  defined  by  a special  statute  of 
the  Law. 

Nowadays,  it  ensures,  as  the  university  library,  the  flow  of  information  and  publications 
accessibility  and  usability  from  the  viewpoint  of  the  universality  of  knowledge  at  the  univer- 
sity level.  It  provides  the  access  to  the  most  complete  sources  of  the  whole  Slovene  and 
Yugoslav  published  production  (by  legal  deposit).  The  presence  of  the  reference  works 
covering  every  university  study,  including  research  programmes,  is  ensured  by  carefully 
planned  purchasing  of  foreign  publications.  It  should  be  noted  that  there  also  exist  special 
faculty  and  department  libraries  for  the  individual  fields  at  both  Slovene  universities.  There- 
fore, the  activities  of  the  national  library  have  been  directed  to  and  centred  upon  those  educa- 
tional and  research  programmes  which  are  not  included  in  the  collections  of  the  special  librar- 
ies --  these  are  humanities  and  social  sciences.  However,  the  other  sciences  are  not  excluded 
either.  Such  specialization  is  also  in  accordance  with  the  national  function  of  NUL.  The  cent- 
ral position  of  NUL,  as  a university  library,  is  confirmed  by  the  structure  of  its  membership. 
It  consists  of:  82,1%  students  and  17,9%  non-students  (scientists,  researchers,  school  and 
university  teachers  and  others).  The  students’  group  interests  are  divided  as  following: 
humanities  22,7%,  social  sciences  33,7%,  life,  mathematical,  technical  and  agronomical 
sciences  and  medicine  together  36,6%.  Whereas  the  structure  of  the  non-students  member- 
ship shows  the  next  picture:  humanities  30,8%,  social  sciences  23,1%,  technical  sciences 
26,5%  (!),  and  earth  sciences  and  medicine  29,6.  NUL  meets  the  users’  needs  and  demands 
for  information  data  covering  all  the  above  mentioned  fields  by 

- loaning  its  own  funds  of  material, 

- interlibrary  loan  with  its  connections  ail  over  the  world,  which  supplies  all  kinds  of  records 

of  knowledge  and  information  (122  foreign  libraries  and  280  Yugoslav  ones), 

- access  to  a variety  of  foreign  data  bases. 

The  information  activities  of  special  importance  for  the  University  are  the  connections  with 
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the  other  Yugoslav  libraries  (especially  the  national  ones)  in  the  exchange  of  scientific  and 
technological  information.  The  main  services  available  are: 

- a special  data  base  of  research  works  consisting  of  about  20.000  records  for  all  scientific 
and  research  fields;  it  is  accessible  on-line  by  the  Computer  Centre  of  the  second 
Slovene  university  in  Maribor.  which  is  the  host  of  the  system  of  scientific  and  technolo- 
gical information, 

- a data  base  of  the  union  catalogue  comprising  foreign  professional  peridoicals  which  are 
kept  readily  accessible  in  the  libaries  all  over  Slovenia;  with  1 6.000  titles  it  covers  all 
the  sciences  and  fields  important  for  the  education  and  research  work  at  the  university 
level, 

- a card  and  an  automated  union  catalogue  of  the  foreign  professional  monographs  kept 
in  the  Slovene  libraries  and  covering  all  scientific  and  professional  fields,  functioning  as 
a part  of  the  shared  catalogue  and  including  the  location  data  of  the  material, 

- a national  bibliography,  also  automated  and  included  in  the  shared  catalogue,  and  its 
printed  entries  published  as  a periodical. 

According  to  the  diversity  of  the  structure  of  the  University  in  Ljubljana,  and  very  few  and 
loose  connections  between  its  faculties  and  departments,  the  role  of  the  national  library  with 
its  university  function  is  also  to  connect  the  individual  parts  of  the  University.  In  the  field  of 
library  science  it  ensures: 

- the  unity  of  processing  the  material  in  the  libraries  of  the  faculties  and  departments, 

- assistance  for  the  individual  libraries  for  organizing  their  work  and  co-ordinating 
purchasing  of  library  material, 

- education  of  the  librarians. 

The  last  but  not  the  least  important  function  of  NUL,  defined  by  the  Law,  is  left  to  be 
presented.  That  is  the  function  of  the  central  library  promotion  service  in  Slovenia.  The 
Slovene  library  and  information  system  is  promoted,  established  and  improved  through  it. 
The  following  aims  are  carried  out:  "developing  the  librarianship  in  Slovenia  and  encour- 
aging and  promoting  research  work  in  the  field  of  library  science,  organizing  advanced  profes- 
sional studies  for  the  library  workers  in  Slovenia,  conducting  the  union  catalogues  of  the 
library  collections  in  Slovenia." 

There  is  a special  department  of  the  national  library  with  the  status  of  a research  unit.  It  has 
its  own  specialized  reference  collection  and  documentation  retrieval  system  covering  library 
science,  documentation  and  informatics.  Through  it  the  national  library  is  in  charge  of  the 
functioning  and  developing  the  library  and  information  system  in  Slovenia.  The  system 
consists  of  networks  of  public,  university,  special  and  school  libraries.  On  one  hand,  the 
users’  needs  and  demands,  rationalization  of  the  professional  work  and  of  purchasing  the 
library  material,  and  providing  information  on  it  resulted  in  connecting  the  libraries  in  the 
vertical  direction.  The  main  points  in  the  vertical  system  are  central  libraries  which  connect 
the  libraries  within  the  same  field  (medicine,  technical  sciences,  economics,  etc.);  these  are 
either  well  functioning  university  libraries  or  special  libraries.  On  the  other  hand,  the  hori- 
zontal conncetions  were  established  in  each  region.  The  libraries  of  all  kinds  are  connected 
within  one  region.  Bigger  and  better  qualified  libraries  are  entitled  by  the  Law  of  Librarian- 
ship  to  run  the  horizontal  connections.  The  final  aims  of  these  connections  are:  ensuring  the 
flow  of  information  about  the  material  available,  and  ensuring  the  optimum  access  to  the 
complete  material  at  each  individual  point  of  the  system.  The  explosion  of  information,  the 
increasing  number  of  publications  and  the  development  of  communicational  technology 
enables  the  libraries  to  meet  the  users’  needs  and  demands,  which  grow  every  day,  even  in 
such  a small  country  as  Slovenia  is.  So,  there  is  no  doubt  that  the  function  of  connecting  the 
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libraries  in  one  system,  which  the  Law  of  Librarianship  entities  to  the  national  library,  is  of 
great  importance.  Namely,  it  improves  the  library  and  information  system. 

Therefore  the  national  library: 

changes  the  national  bibliography  in  the  basic  bibliographic  information  tool,  and  what  is 
more,  the  national  bibliography  becomes  a catalogue  information  element  of  the  library  and 
information  system;  and,  it  changes  the  card  and  the  automated  union  catalogues  in  the 
shared  data  bases  - called  cooperative  computer-based  catalogues  - and  all  that  in  a close 
connection  with  the  national  bibliography,  especially,  in  the  authority  file; 
makes  the  technological  basis  and  capacity  of  the  system  firmer  and  stronger  by  new  and 
additional  hardware; 

developes  and  improves  the  software  of  the  library  and  information  system  in  all  departments 
of  library  work  with  a direction  to  distributive  processing  and  modular  completion; 
is  in  charge  for  the  permanent  education  of  the  librarians,  for  their  work  in  the  changed 
professionals  and  organizational  conditions,  by  preparing  special  programmes  and  constantly 
available  advisory  service. 

Conclusion 

The  triple  function  of  the  Slovene  national  library  certainly  results  from  the  conditions  of  its 
environment.  No  doubt,  it  has  always  fulfilled  the  tasks  entrusted  to  it  by  this  environment. 
The  historical  and  the  modern  circumstances  are  those  of  a nation  with  small  population  but 
relatively  intensive  cultural,  educational  and  developing  ambitions. 

The  concentration  of  the  library  material,  more  professionally  conscious  library  workers 
and  the  support  of  the  University  in  the  past  have  all  together  entrusted  the  library  with  the 
considering  and  undertaking  the  obligation  of  developing,  expanding  and  establishing  its 
professional  acitivies. 

The  further  development  should  go  in  the  direction  of  a policentric  system  of  all  kinds  of 
libraries: 

- university,  faculty  and  department  libraries  (at  two  Slovene  universities  there  are  66  of 
them), 

- public  libraries  (in  60  communes  of  Slovenia  there  are  60  libraries  with  210  branch  libraries 
and  343  bibliobus  stops), 

- school  libraries  (the  number  of  the  primary  and  secondary  school  libraries  is  155), 

- special  libraries  which  operate  within  institutes,  companies,  etc. 

Reasonable  and  rational  development  of  the  library  and  information  system  has  been  encour- 
aged by  the  national  library  itself  with  its  understanding  of  its  own  activities.  Reciprocally, 
this  has  led  to  establishing  and  explaining  the  meaning  of  the  triple  function  of  the  Slovene 
national  library.  The  three  functions  cannot  be  separated,  on  the  contrary,  they  constantly 
supplement  each  other. 
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Abstract 

The  survival,  advancement  and  greatness  of  any  nation  depends  on  the  quality  of  its  people. 
One  contributing  factor  toward  this  end  is  education.  In  the  developing  countries  the  magni- 
tude of  illiteracy  is  so  alarming  it  is  affecting  the  progress  in  many  directions.  One  way  of 
bringing  out  a change  in  the  situation  is  to  start  literacy  programmes  through  adult  education 
programmes.  But  there  are  many  hurdles  in  the  way.  To  name  a few-fatalism,  poverty,  psyc- 
hological barriers  etc.  The  problem  cannot  be  solved  except  on  a war  footing.  This  calls  for 
unswerving  political  will  and  public  awakening.  Provision  must  be  made  for  massive  financial 
resources.  To  have  durable  results  the  literacy  programmes  must  give  due  importance  to  the 
production  and  distribution  of  the  reading  materials  through  a network  of  public  libraries. 


“Tomorrow’s  illiterate  will  not  be  the  man  who  can’t  read,  he  will  be  the  man  who  has 
not  learnt  how  to  learn” 

Herbert  Gerjuoy 

No  nation  can  survive  not  to  think  of  advancement  if  timely  attention  is  not  paid  to  improve 
the  quality  of  it’s  people.  It  has  been  universally  accepted  that  the  quality  of  people  should 
be  improved  so  as  to  become  an  active  partner  in  the  process  of  development.  Investment  in 
physical  capital  is  important,  but  investment  in  human  capital  is  much  more.  In  the  words  of 
Galbraith  “Investment  in  human  being  is  a prima  facie  as  important  as  investment  in  material 
capital”. ' 

Threat  of  illiteracy 

It  is  an  established  fact  that  an  illiterate  person  is  not  contributing  his  mite  to  the  development 
of  the  nation.  Indeed  literacy  is  often  used  as  a measure  of  socio-economic  advancement  of 
a nation. 

The  evils  of  illiteracy  need  not  be  overemphasized.  The  Royal  Commission  was  right  when 
it  said  that  “we  desire  to  emphasize  that  illiteracy  presents  the  most  single  formidable  ob- 
stacle to  rural  development”.  Illiteracy  is  a big  threat  even  to  the  dignity  of  human  race.  “If 
we  want  to  live  in  a united  world,  we  cannot  allow  this  most  unjust  of  all  frontiers  that  divides 
those  who  can  read  from  those  who  cannot.  Millions  of  men  and  women  live  in  implacable 
dungeons  of  ignorance”. - 

Vicious  Circle 

The  collossal  magnitude  of  illiteracy  and  the  rapid  growth  of  population,  appalling  poverty 
are  some  of  the  major  problems  threatening  majority  of  the  less  developed  countries.  These 
problems  are  interlinked  in  such  a way  that  they  not  only  maintain  statusquo  but  also  establish 
a cumulative  down-ward  movement.  It  is  this  cause  and  effect  of  these  problems  that  holds 
the  less  developed  countries  in  a vicious  circle.^ 
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Retarding  factors 

Some  of  the  developing  countries  have  made  a serious  beginning  through  adult  education 
programmes  in  the  direction  of  eradicating  illiteracy.  But  they  could  not  make  any  headway 
owing  to  several  retarding  factors.  Myrdal  describes  the  situation  thus  “People’s  attitudes  to 
work  and  life  hardened  by  stagnation,  isolation,  ignorance  and  poverty  and  underpinned  by 
tradition  and  often  religion  are  frequently  found  inimical  to  change  of  any  kind”.’* 

a.  Fatalism:  People  especially  in  the  rural  areas  of  the  developing  countries  have  high  rate 
of  contentment.  They  not  only  reconcile  with  the  pangs  of  poverty,  but  find  solutions  at  high- 
er philosophical  planes.  They  think  that  there  is  little  which  can  be  achieved  through  effort. 
The  excessive  fatalism  undermines  their  conviction  in  their  own  competence.  Their  aspira- 
tions to  strive  for  a standard  of  living  are  weak.  Generally  lower  the  level,  the  more  static  the 
aspirations  are  to  be.  Many  consequences  flow  from  this  phenomenon  of  “limited 
aspirations”.*’  In  economic  jargon  the  “demonstration  effect”  is  weak.  Unless  a man  feels  the 
desire  to  have  a more  material  wealth  through  emulation  of  social  superiors  he  will  not  be 
interested  in  education. 

b.  Poverty:  One  of  the  primary  factors  is  poverty.  It  is  true  that  poverty  stricken  is  more 
worried  about  where  his  next  meal  lies  rather  than  attending  school  or  literacy  programme. 
To  him  education  is  a luxury. 

c.  Attitude  to  Education:  There  is  a dislike  for  manual  work  and  this  affects  why  people 
approach  education  and  the  use  they  make  of  it.  The  notion  that  education  is  valuable  be- 
cause it  affords  an  avenue  of  escape  from  manual  work  cannot  be  regarded  legitimate  from 
the  development  point  of  view.  Many  feel  that  one  alone  is  education  which  guarantees  them 
a certificate,  an  ornament.  They  suffer  from  what  Dore  calls  “a  diploma  disease”. 

d.  Psychological:  The  factors  responsible  for  low  rate  of  growth  in  literacy  clearly  reveals 
that  the  adult  lack  motivation  and  the  confidence  that  he  is  capable  of  learning.  It  has  been 
observed  that  an  average  adult  is  obsessed  with  thought  such  as  “It  is  difficult  for  me  to 
learn”,  “I  am  too  old  to  learn”.  Some  people  feel  shy  of  sitting  like  school  children  and  taking 
lessons  from  the  full  public  view  from  those  who  are  many  years  younger  than  them.  Some 
others  keep  away  from  classes  to  avoid  being  openly  recognised  as  illiterates. 

e.  Attitude  of  the  Intelligentsia:  The  success  of  any  programme  in  developing  society  de- 
pends on  how  the  people  from  the  higher  strata  view  the  poor  and  their  plight.  To  many  a 
person,  the  poor  appear  to  an  unnecessary  evil  and  irrelevance  to  be  thrown  out  and  inconve- 
nient presence,  which  is  better  put  out  of  sight  and  out  of  mind  and  past  that  is  never  born.^ 

/.  Heterogeneity:  The  countries  with  cultural  unity  and  linguistic  unity  are  amenable  for 
quick  changes.  A developing  country  like  India  is  a puzzle.  The  innumerable  castes,  ethnic 
and  linguistic  diversities  and  economic  disparities  is  a formidable  factor  to  reckon  with. 

Neutralization  of  Results 

Inspite  of  the  efforts  in  the  spread  of  literacy,  the  results  have  been  discouraging  as  the  Indian 
case  proves.  While  the  literacy  rate  showed  an  upward  trend  from  9.5  per  cent  over  the  de- 
cade beginning  from  1971,  the  number  of  illiterates  increased  by  82  millions  over  the  same 
period,  adding  about  48  millions  to  the  stock  of  illiterates.  Nearly  half  of  the  men  and  three 
fourths  of  women  are  still  illiterates. 

According  the  estimate  made  by  Lauback  the  achievements  made  in  India  in  the  eradica- 
tion of  illiteracy  are  nullified  because  of  population  explosion.  He  further  says  that  India  is 
even  going  down  in  literacy.  He  cites  the  following  example  to  strengthen  his  line  of  argu- 
ment. “A  son  is  10  per  cent  as  old  as  his  father;  in  20  years  he  will  be  55  per  cent  as  old  as  his 
father;  in  how  many  years  will  he  be  as  old  as  father”.  The  answer  is  “never”,  for  each  gains 
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20  years.  It  is  said  that  India  is  in  the  same  plight  of  the  son,  for  India’s  population  gains  five 
times. ^ 

Reading  Materials 

The  literacy  drive  should  be  backed  up  by  the  establishment  of  high  priority  for  the  produc- 
tion of  reading  materials  a derived  demand  which  is  not  cared  for,  with  the  result  that  the 
whole  drive  comes  to  a naught.*  The  most  neglected  aspect  of  the  literacy  programmes  in  the 
developing  countries  is  the  failure  to  provide  suitable  and  adequate  reading  materials  to  the 
neo-literates.  The  net  result  is  that  the  majority  of  them  are  relapsing  to  the  net  of  illiteracy 
once  again.  While  there  can  be  a situation  in  which  no  reading  materials  are  available,  there 
are  cases  in  which  reading  materials  are  of  disinterest  to  the  neoliterates.  The  production  of 
reading  materials  in  multilingual  societies  is  costly,  because  they  have  to  be  prepared  in  seve- 
ral languages.  Reading  materials  cannot  be  produced  at  all  in  certain  languages  because  they 
have  no  established  scripts. 

A broad  definition  is  necessary 

The  literacy  programmes  in  developing  countries  well  deserve  criticism  from  another  angle. 
There  is  an  erreaneous  thinking  among  the  educators  that  the  end  of  these  programmes  is  to 
enable  the  illiterate  person  to  decipher  words  in  a textbook.  A totally  new  departure  from 
the  narrow  confines  has  to  be  attempted.  The  aim  should  be  to  help  the  illiterate  to  become 
better  integrated  into  this  environment,  to  have  a better  grasp  of  life,  to  enhance  his  personal 
dignity,  to  have  access  to  sources  of  knowledge  which  he  may  personally  find  useful,  to  ac- 
quire the  know-how  and  the  techniques  he  needs  in  order  to  lead  a better  life.  Only  an  overall 
life-long  education  can  produce  the  complete  man.  There  is  nothing  like  acquiring  knowledge 
once  for  all.'^ 

Adult  education  from  the  UNESCO’s  perspective  is  now  seen  as  an  integral  part  of  life- 
long education,  as  part  of  global  pattern,  including  education  for  the  youth,  whether  formal 
or  informal  and  enabling  all  persons  to  learn  anew  at  all  stages  of  life.*’’ 

Integrated  Approach 

One  could  notice  a strong  bondage  among  illiteracy,  over  population  and  poverty.  Though 
each  one  of  them  is  amenable  to  solutions,  the  time  taken  is  considerable  and  the  results 
obtained  are  not  durable.  An  integrated  approach  to  tackle  all  these  problems  by  fusing  and 
integrating  efforts  on  all  the  three  fronts  of  illiteracy,  over  population  and  poverty  is  impera- 
tive. Such  a linkage  should  be  clearly  spelt  out  in  incorporated  into  the  overall  development 
plans  of  the  developing  countries. 

Provision  of  Public  Libraries 

Another  dimension  of  the  problem  that  derserves  our  attention  is  the  provision  of  public  li- 
brary services  as  an  integral  part  of  the  literacy  programmes.  It  would  be  ideal  if  the  program- 
mes are  started  in  the  library  itself  because  of  certain  inherent  advantages.  Those  attending 
literacy  classes  get  acquainted  with  the  reading  materials  which  will  help  them  to  continue 
the  learning  life-long.  But  unfortunately  the  public  system  in  most  of  the  developing  countries 
is  not  yet  established.  Therefore,  it  is  necessary  that  along  with  the  literacy  programmes, 
efforts  should  be  made  to  build  a network  of  public  libraries  to  avoid  the  wastage  of  efforts. 

It  should  be  a Movement 

The  literacy  drive  must  have  the  character  of  “movement”,  as  a “campaign”;  otherwise  its 
chance  of  success  are  scanty.  History  unfolds  that  certain  conducive  environments  have  hel- 
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ped  to  launch  the  literacy  programmes  and  to  reach  fruition  stages.  It  is  said  that  only  the 
revolutionary  regimes  have  been  the  only  ones  capable  of  nroon.*-" 


XFLA  1990  August 

to  be  sung  to  H.ivi.  iv*  s 


KUNGSS  Angen 


L'n.vers.u'tct  f.r^de 

S.n.cn  to..  ^ 


folk 


did 


^ *-■  ■'  


a 


*1  I 


.^XOpm^ra^ ; 'i  ■’’ ‘ 

* ■^- rJ' ^ ‘‘  ^WWsJ'. 

fV-"  ' - >v»*»ii-i9w  <li<jm4^%^*S^  '"fi^  m»<«.netdf  iilif«i^ 

ifUNM^.-f ..  , 'W  A IftU'^CHUI  tQ  wfmil  hf  i.  - ‘ aiia^.  t)^«! 

.(,f- i.  I *1.  * ’•  .' ^11^  «:4)t(Mitlib*tiCff  •'fW*;^.  TlKijj^r-yhi^iqi^ttf 

»i>.^*4a  ia»ne  j./  ... ,;  .‘'HJtfiigusI  - '^■iar^  ■ . 

te«i  ^' ;-- ■ *.»v  <KnL'*<<t  » " • . ^53"  '* 

t«  •4;vwt  ■f»T*'  - *,»rV**(ilt  I l*>^^«i^  i«'kol  4iqii<i4^,:' 

•t^.|..|*lis.»>»HV«;t»~<  t I hJ*0  *^1%^ 

-i  ■ r.r- 


^ ^ j Vi'* /^  **  ^-•.‘  vif-^ 


p'  U-.'_  “■«'  -.|-;z:^..«"-*|r 


^■'  " 

^ »ra«rtv)ti^an||l«, 
|)*«f,r1minriki'bt». 
I*  Jejat^urc  fitiwi* 
|ii««ir  »hcoww 
l4»-'«  .^vwfdf 
fiipiN,r:i|.  ififliC*,, 


'I  f .-ttif.  ’^^SbD'i  !j|Wlf<Ji»|f*  ftT  44’ 


^ iJi.  »ej.f<j /nv/l  .^/( 


pkLti 


.X.  '»!i.m; 


» ~1  1 . .••_^  y i<  »■  •-.«•••  • • T j..'  rw  I ^ - -mgr  ■ ‘ w * 


J** 


^v*^rn  Wiv^ 
^*n4  Hw  ttsiitk 
by  f»v>fli  and 

k-rrt  jf  I*  .mpd^ 


tl!  rt«?«tk’pBwdfc’ 


.?iW' 


.!r .. . ' 4..-*-.  >f  E^-'IJUfl^  Jll  «Wi  V^-  -’•-  ‘ ■’.  -of  8^ 

. *^_  . t M J Vl  Iji.^  - ._  . • . 4 


,U  * *T*.  ‘ “ pgBl^  r,awi|P 

f,..,  .. - v^#^‘#i‘..iSiArtta-Aa'*<*  of ifib^ 

'«  s'  _ ■'•««•►'  .5ri»r  j.  •*rtp|ini,,...  H<etidfc%’- 

■ V 8.  •5^''f  v .-  r m ■*.  -^iitif  **lt^^J*  >-.:'4^  toi  dMiOIMM  - 

■wvii*.  f?  ■ i«'-‘^o2i.pitneri«ri 

..'•AiH.  >» 

♦i  ^^4  — ^■sri<<8-  48  «^riamc-T4  tyfottu 


■-  'i!  t 

^ <CiS  i,  ; 


itt  **^9^  *'■¥»'  _r  ;fi9!» 


- 


■lii^ 


<i>  ■ n-  #'4|i«iN9«'.iji- 

-4 . . lib. 


aib 


:'J". 


ped  to  launch  the  literacy  programmes  and  to  reach  fruition  stages.  It  is  said  that  only  the 
revolutionary  regimes  have  been  the  only  ones  capable  of  organising  successful  literacy  pro- 
grammes. Soviet  Union,  Cuba  have  given  high  priority  to  the  eradication  of  illiteracy  because 
teaching  people  to  read  and  write  would  awaken  consciousness  and  stimulate  participation  in 
the  political  process.  Many  of  the  developing  countries  who  have  been  liberated  from  foreign 
rule  have  failed  to  convert  the  situation  into  a movement  for  the  organisation  of  literacy  pro- 
grammes. Tanzania  presents  another  classical  example  to  achieve  literacy  with  myriad  com- 
plexities. This  was  made  possible  because  of  a strong  political  will  as  could  be  seen  from  the 
stress  laid  by  Julius  Nyerere  when  he  said  that  “the  development  is  the  development  of  man”. 
It  was  the  same  political  will  that  helped  Ethiopia  to  reduce  the  illiteracy  from  93  per  cent  to 
45  per  cent  in  a matter  of  six  years. 

Big  push  theory 

The  magnitude  of  illiteracy  is  so  alarming,  that  spreading  the  scanty  resources  at  too  many 
places  does  not  produce  concrete  results.  Proceeding  bit  by  bit  also  does  not  lead  us  any- 
where. “Proceeding  bit  by  bit  will  not  add  up  in  its  effect  the  total  of  single  bits.  There  is  a 
minimum  level  of  resources  that  must  be  devoted  to  a ....  development  plan  if  it  is  to  have 
any  chances  of  success”.*^ 

In  the  ultimate  analysis  it  can  be  said  that  piecemeal  efforts  do  not  help  in  the  total  eradica- 
tion of  this  evil.  Simultaneous  action  should  be  initiated  on  all  the  front  to  produce  effective 
and  durable  results.  The  political  will  combined  with  public  participation  are  the  basic  requisi- 
tes. Production  of  reading  materials  and  distribution  of  them  through  public  library  systems 
can  save  the  wastage  of  precious  resources. 
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Abstract 

The  paper  examines  the  situation  and  the  causes  of  adult  illiteracy  in  Africa. 

It  argues  that  traditional  public  libraries  have  not  succeeded  to  help  eradicate  adult  illite- 
racy. It  therefore  suggests  the  establishment  of  special  Adult  Literacy  Libraries  which  can 
effectively  help  in  the  fight  against  illiteracy. 

The  paper  stresses  the  importance  of  stocking  these  libraries  with  suitable  and  adequate 
reading  materials,  made  easily  accessible  to  new  literates  at  the  village  or  rural  community 
levels.  Because  of  the  poor  economic  state  of  African  countries  the  paper  urges  organisations 
and  institutions  in  developed  countries  to  provide  adequate  funds  for  the  establishment  of 
Adult  Literacy  Libraries,  which  the  paper  considers  the  only  sure  way  of  helping  the  new 
literates  retain  their  literacy. 


Introduction 

The  key  words  in  my  title  - libraries,  illiteracy  and  Sub-Saharan  Africa  - are  broad  terms.  My 
first  duty  in  presenting  this  paper  is  therefore  to  explain  the  scope  and  context  within  which 
they  are  used. 

I have  used  the  word  libraries  to  refer  to  Public  libraries  which  are  easily  accessible  to  the 
general  public,  free  of  charge  and  in  most  cases  financed  directly  by  the  central  or  local  go- 
vernment. Many  librarians  refer  to  them  as  the  “people’s  University”. 

The  term  illiteracy  is  used  to  mean  the  inability  to  read,  write  and  handle  simple  figures. 
Inevitably  the  terms  literacy  and  adult  education  feature  prominently  in  the  paper.  Here  adult 
education  is  looked  at  in  the  context  of  adult  basic  education  under  which  we  can  consider  not 
only  the  mere  ability  to  read  and  write  and  handle  simple  figures  but  also  functional  literacy. 
Functional  literacy,  in  this  context,  means  literacy  made  “more  immediately  purposeful  by 
combining  the  teaching  of  reading  with  the  teaching  of  another  skill,  in  a programme  related 
to  a given  community  in  a given  environment  and  to  a given  economic  and  social  development 
plan.”'  The  paper  is  limited  mainly  to  adult  illiteracy  - that  is  the  population  of  15  years  and 
above  and  which  is  catered  for  mainly  through  non-formal  education  programmes. 

As  for  the  term  Sub-Saharan  Africa  it  is  used  to  refer  to  that  part  of  Africa  which  excludes 
the  Arab  states  of  the  North  and  the  Apartheid  Republic  of  South  Africa.  This  region  is  also 
called  “Black  Africa”  or  “Africa-South  of  the  Sahara”. 

Universality  of  illiteracy 

It  may  be  relevant  to  point  out  at  this  point  that  illiteracy  is  not  a problem  peculiar  to  Africa. 
It  is  a universal  problem  and  even  Europe  and  America  are  not  free  from  this  scourge.  In  the 
September  25  th,  1989  issue  of  the  Newsweek  an  article  titled  “When  Europeans  can  not 
read”  reported  that: 

“16  million  Europeans  are  illiterates.  In  Portugal  20%  of  the  population  15  and  older 
is  unlettered.  Among  women  in  rural  Greece  the  figure  is  sometimes  as  high  as  45%. ” 
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In  order  to  arrest  this  embarrassing  situation  the  European  Commission  has  planned 
to  declare  1990  the  “European  Book  and  Reading  Year”. 

In  the  United  States  0.5%  of  the  population  (15+)  is  illiterate.  But  the  situation  in  Africa  is 
something  else.  It  is  just  aggravating. 

The  universality  of  the  problem  has  compelled  Unesco  to  declare  the  year  1990  “the  Inter- 
national Year  of  Literacy”.  And  to  focus  the  whole  world’s  attention  on  it  an  international 
education  conference  on  the  theme  is  being  organised  in  March,  1990  in  Bangkok  by  Unesco 
in  collaboration  with  UNICEF,  UNDP  and  the  World  Bank. 

The  situation  of  adult  illiteracy  in  Sub-Saharan  Africa 

Illiteracy  in  Africa  constitutes  a serious  socio-economic  and  political  problem.  Unesco  decla- 
res that  54%  (average)  of  Africans  can  not  read  and  write.  The  figure  for  some  individual 
countries  is  as  high  as  90%  or  more.  This  statement  is  better  appreciated  when  Africa  is  com- 
pared with  other  developing  continents. 


Table  1 


Continent 

Year 

Total 

pop’n 

Illiterate 

% Men 

Illiterate 

% Women 

Africa  (Minus  Arab  Sta- 
tes) 

1986 

437  m 

63.4 

83.7 

Asia  (Minus  Arab  States) 

1986 

2,795  m 

37.0 

57.7 

Latin  America  & the  Car- 

ribean 

1986 

410  m 

19.9 

27.3 

Source:  (Year  and  Total  Population)  Unesco  Statistical  Yearbook  1988  (Illiterate  population 
rate)  Projected  Average. 


Table  2 


Country 

Year 

Age 

Group 

Illiterate 

Population 

Ghana 

1970 

15+ 

69.8 

Tanzania 

1978 

15  + 

53.7 

Benin 

1979 

15  + 

83.5 

Mozambique 

1980 

15  + 

72.8 

Senegal 

1974 

15+ 

90 

Cote  d’Ivoire 

1974 

15  + 

80 

Togo 

1974 

15  + 

88 

Nigeria 

1980 

15  + 

70 

Burkina  Faso 

1975 

15  + 

91.2 

Source:  Unesco  Statistical  Yearbook  1988. 


The  figures  speak  clearly  and  loudly  for  themselves.  But  one  needs  to  be  in  Africa  to  have  a 
real  feel  of  the  situation.  Illiteracy  can  be  seen  and  felt  in  the  streets,  work  places,  and  in  the 
homes.  It  is  a desperate  situation.  Illiteracy  is  the  “malaria”  of  the  mind  and  just  as  malaria 
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has  defied  all  attempts  to  eradicate  it  illiteracy  has  also  refused  to  be  eradicated.  In  fact  like 
malaria  illiteracy  is  on  the  increase. 

For  instance  in  the  early  1960s  Ghana’s  adult  illiteracy  rate  was  about  50%.  In  1989  it  was 
estimated  at  70%.  This  pattern  in  Ghana  is  repeated,  without  exception,  in  every  Sub-Saha- 
ran African  Country.  The  similarity  between  malaria  and  illiteracy  is  so  striking  that  I deem 
it  necessary  to  quote  substantially  from  the  Newsweek  of  January  1st,  1990  from  an  article 
headed  “The  Unstoppable  disease:  Resistant  Strains  of  Malaria  Plague  Africa”. 

“The  battle  against  malaria  in  Africa  sounds  a bit  like  the  plot  of  a science  fiction  movie. 
Scientists  fighting  fatal  parasites  that  invade  the  human  blood  stream,  find  a drug  to  combat 
the  intruders.  For  more  than  20  years  the  new  medicine  - chloroquine  - works  well.  But  then 
the  doctors  find  that  some  of  the  parasites  have  mutated  into  new  forms  that  resist  the  drug. . . 
And  now  the  same  tragic  story  is  playing  out  in  Africa  where  as  many  as  a million  people  - 
mostly  children  and  pregnant  women  - die  of  malaria  every  year”. 

This  description  fits  illiteracy  perfectly  and  we  can  equally  conclude  that  “And  now.,  millions 
of  children  are  “maimed”  mentally  every  year  in  Africa”.  Unesco  estimates  that  20-25  million 
children  “graduate”  every  year  into  adult  illiterates  in  Africa.  It  is  also  interesting  to  note 
that  the  majority  of  illiterates  are  women  (also  the  major  victims  of  malaria)  See  the  table 
below:  This  also  goes  to  prove  that  there  is  a strong  relationship  between  illiteracy  and  di- 
sease. 


Table  3 


Country 

Year 

Illiterate 
% total 

Male 

Female 

Ghana 

1970 

69.8 

56.9 

81.6 

Benin 

1979 

83.5 

74.8 

90.5 

Tanzania 

1978 

53.7 

37.8 

68.8 

Mozambique 

1980 

72.8 

56.0 

87.8 

Source:  Unesco  Statistical  Yearbook  1988. 


What  then  are  the  causes  of  illiteracy  in  Sub-Saharan  Africa? 

Causes  of  adult  illiteracy  in  Sub-Saharan  Africa 

The  causes  of  adult  illiteracy  are  many  but  I will  concentrate  on  only  the  major  ones  - that  is 
the  socio-historical,  and  economic  causes. 

Socio-historical  causes 

A glance  at  the  socio-historical  causes  may  appear  to  be  an  over  simplification  of  the  issue. 
But  a deeper  analysis  reveals  that  they  are  powerful  underlying  causes  of  Sub-Saharan  illite- 
racy. Illiteracy  in  Africa  was  not  a problem  as  such  prior  to  the  advent  of  the  Europeans  and 
the  Arabs.  This  was  because  the  whole  society  was  one  big  “school”.  Education  was  carried 
on  by  means  of  socialization.  Teaching  and  learning  were  done  by  one  generation  passing  on 
its  values,  norms,  culture,  history,  religion  to  the  next  generation.  This  was  done  by  word-of- 
mouth,  by  example  or  by  way  of  behaviour.  In  the  homogeneous  African  society  specialised 
professions  like  blacksmithery,  priesthood,  and  trading  were  transmitted  mostly  from  parents 
to  their  children  through  an  apprenticeship  system  or  through  a system  some  describe  as  the 
“pupil  sitting  at  the  feet  of  the  master”. 

In  the  traditional  or  “preliterate”  society  there  were  no  “school  drop-outs”  therefore  there 
was  no  “illiteracy”.  Here  there  were  no  physical  institutions  called  libraries  as  we  have  it 
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today.  The  whole  society  was  the  repository  of  information  and  knowledge.  Parents  were 
the  transmitters  or  disseminators  of  knowledge.  The  aged-grey-hair-man  was  the  symbol  of 
wisdom  and  the  society’s  memory  databank.  In  some  societies  there  were  special  families 
which  were  the  traditional  oral  historians  and  story  tellers.  An  example  of  this  is  the  Griot  of 
Mandika  and  Wolof  of  West  Africa.  Hampate  Ba  says  of  these  Griots  that  whenever  any  of 
them  dies  “a  whole  library  dies  with  him”.- 

The  arrival  of  the  European  drastically  changed  the  way  of  life  of  the  African.  This  factor 
was  the  first  cause  of  illiteracy  as  we  know  it  today.  This  is  because  the  whiteman  superimpo- 
sed his  way  of  life  and  culture  upon  that  of  the  African.  To  understand  the  whiteman’s  new 
culture  - his  way  of  life,  his  religion,  the  marvels  of  his  science  and  technology,  and  of  course, 
his  government  and  language  - the  African  now  had  to  acquire  the  ‘magic’  of  writing  and 
reading.  To  do  this  a new  system  of  education  - the  formal  school  system  - was  introduced 
by  the  missionaries,  the  merchants  and  later  on  the  colonial  government.  For  instance  the 
whiteman’s  system  of  healing  consisted  of  a vast  body  of  knowledge  and  to  master  this  know- 
ledge implied  going  to  school.  The  same  was  true  for  acquiring  mastery  of  the  whiteman’s 
system  of  government,  teaching  and  agriculture.  The  African  who  acquired  the  skill  and  mas- 
tery of  reading  and  writing  through  the  alien  education  system  - either  formal  or  non-formal  - 
became  known  as  an  educated  or  literate  person.  The  one  who  failed  to  acquire  the  skill  of 
reading  and  writing  now  became  an  illiterate.  The  phenomenon  of  illiteracy  is  therefore  tra- 
ced, in  the  first  place,  to  the  advent  of  the  whiteman  and  the  introduction  of  his  alien  educa- 
tional system. 

Economic  and  political  causes 

The  economic  and  political  causes  are  the  substantive  causes  of  illiteracy.  The  alien  educatio- 
nal system  is  a very  expensive  system  to  operate.  It  needs  building  schools,  training  teachers, 
providing  books  and  stationery,  transportation,  housing,  libraries  and  many  other  things. 
Economically  Sub-Saharan  African  states  do  not  have  enough  human  and  financial  resources 
to  provide  adequate  schools.  The  result  is  that  every  year  the  school  system  produces  many 
dropouts  who  graduate  into  adult  illiterates.  The  following  sample  statistics  illustrate  this 
point  clearly. 


Table  4 


Country 

Level  of 

Education 

School  enrollment 

Year 

Dropout 

Rate 

1984 

1985 

Ghana 

1st 

1,464,624 

1,410,718 

1984 

713,432 

2nd 

751,192 

749,980 

1985 

660,738 

Congo 

1st 

458,237 

475,805 

1984 

255,329 

2nd 

202,908 

222,633 

1985 

253,172 

Togo 

1st 

454,209 

462,858 

1984 

363,344 

2nd 

90,865 

97,977 

1985 

364,881 

Kenya 

1st 

4,380,232 

4,702,414 

1984 

3,847,161 

2nd 

533,071 

457,767 

1985 

4,244,648 

Tanzania 

1st 

3,494,469 

3,169,759 

1984 

3,409,015 

2nd 

84,454 

94,394 

1985 

3,075,365 

Source:  Unesco  Statistical  Yearbook  1988. 
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The  drop-out  rate  between  the  1st  level  and  2nd  level  of  education  is  so  staggering  that  the 
figures  quoted  may  appear  unreasonable.  Unfortunately,  however,  the  figures  portray  the 
true  situation  of  education  in  Sub-Saharan  Africa.  In  fact  the  figures  for  children  of  school 
going  age  who  do  not  go  to  school  or  do  not  have  access  to  education  could  even  be  more 
frightening. 

The  reason  for  this  disarming  picture  of  education  is  mainly  economic.  The  New  Statemen 
and  society,  vol.  2 no.  49, 12th  May,  1989  reveals  that  Africa  is  virtually  in  a state  of  collapse, 
economically.  From  the  1980’s  20  African  nations  had  economies  that  remained  stagnant  or 
declined.  Per  capita  Gross  Domestic  Product  (GDP)  in  Sub-Saharan  Africa  declined  by  3.6% 
in  the  first  half  of  this  decade,  and  5.1%  in  1987  alone.  According  to  the  World  Bank  per 
capita  GDP  is  less  now  than  it  was  in  1973.  So  not  only  have  22  years  been  wasted  but  de- 
development has  occurred.  As  if  this  economic  disaster  were  not  enough,  an  IMF  - World 
Bank  condominium  has  been  imposed  over  most  of  Sub-Saharan  Africa  under  the  guise  of 
providing  aid.  In  1986  and  1987  the  net  transfer  of  resources  from  Sub-Saharan  Africa  to  IMF 
was  close  to  $1,000  million  ($1  billion). 

By  1989  Africa’s  debt  totalled  about  $300,000  million  ($300  billion).  The  result  is  that  some 
of  these  countries  spend  as  much  as  60“70  percent  of  their  Gross  National  Product  (GNP)  to 
service  external  debts.  In  those  African  countries,  and  now  there  are  about  30  of  them,  where 
biting  IMF  Economic  Readjustment  Programmes  (ERP)  are  being  undertaken  the  IMF  has 
forced  them  to  remove  almost  all  subsidies  on  education.  In  addition  to  the  huge  debt  they 
have  to  service  African  countries  are  also  victims  of  the  unjust  economic  order  of  the  world. 
According  to  the  Head  of  State  of  Ghana,  Fit.  Lt.  J.J.  Rawlings,^  between  1986  and  1988 
Africa  lost  $50,000  million  ($50  billion)  because  of  falling  commodity  prices.  As  an  example 
he  cited  the  case  of  cocoa  whose  price  fell  from  £3,000  per  ton  in  1977  to  just  £600.00  in  1989. 

While  prices  paid  for  African  exports  go  down  drastically  the  prices  paid  for  goods  impor- 
ted from  the  industrialized  countries  continue  to  rise  sharply.  And  to  make  things  worse  the 
population  of  Africa  keeps  on  growing  at  an  alarming  rate  of  3%  (average)  and  this  has  also 
affected  adversely  the  growth  of  the  economy.  With  this  appalling  economic  picture  it  is  appa- 
rent why  no  serious  and  sustained  steps  are  taken  to  tackle  the  problem  of  adult  illiteracy  in 
Sub-Saharan  Africa.  The  truth  is  that  African  governments  may  have  the  will  to  eradicate 
adult  illiteracy  but  they  do  not  just  have  sufficient  funds  to  do  so. 

With  this  serious  economic  handicap  it  is  evident  that  adult  illiteracy  can  not  be  eradicated 
in  Africa  by  the  year  2,000  AD.  It  can  however  be  reduced  substantially  with  clear  cut  adult 
education  policies  and  good  management  of  scarce  resources. 

Here  I agree  with  Manzoor  Ahmed  when  he  said: 

“The  best  contribution  that  a developing  country  can  make  to  International  co-opera- 
tion in  literacy  is  to  set  clearly  its  own  goals  and  purposes  and  make  the  most  determi- 
ned effort  to  reach  these  goals.”'* 

The  role  that  libraries  have  played  or  can  play  in  reducing  the  incidence  of  adult  illiteracy  is 
the  topic  of  our  next  discussion. 

The  role  of  public  libraries 

The  traditional  public  library  system  in  Africa  has  not  been  able  to  satisfy  the  needs  of  provi- 
ding adequate  and  suitable  reading  materials  for  the  new  literates.  75%  of  Africa’s  population 
lives  in  rural  areas  and  yet  most  of  the  public  libraries  are  sited  in  urban  areas,  either  in  the 
national,  regional  or  district  capitals.  The  table  below  shows  the  distribution  of  population  in 
some  selected  African  countries. 
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Table  5 


Country 

Year 

Illiteracy  population 

Category  Pop’n 

Rural  population 
% of  Total  Pop’n 

Benin 

1979 

Total 

1,418,051 

67 

Urban 

467,463 

Rural 

*950,588 

Burkina- 

1975 

Total 

2,803,440 

Faso 

Urban 

184,019 

93,4 

Rural 

*2,619,422 

Togo 

1981 

Total 

927,712 

Urban 

160,398 

82.7 

Rural 

767,314 

Tanzania 

1978 

Total 

5,058,986 

Urban 

426,752 

91.5 

Rural 

*4,632,234 

Ethiopia 

1970 

Total 

16,137,500 

Urban 

1,040,000 

93.5 

*15,097,500 

Source:  Unesco  Statistical  Yearbook  1988. 


Even  when  assessed  as  an  urban  utility  the  public  library  system  has  not  made  any  meaningful 
impact  on  the  population.  Very  few  people  have  access  to  the  collections  and  in  many  cases 
the  public  library  users  are  either  Primary  or  Secondary  school  students  or  pupils  who  are 
already  literate  and  want  to  use  the  library  to  improve  upon  their  school  certificate  or  General 
Certificate  of  Education  (G.C.E.)  results  or  those  who  want  to  obtain  these  qualifications. 
Very  few  new  literates  even  in  the  urban  areas  use  the  public  library.  This  is  so  because  in  the 
first  place  these  public  libraries  do  not  stock  suitable  reading  material  for  the  new  literates. 
Secondly  no  conscious  efforts  are  made  to  relate  the  public  library  system  to  literacy  cam- 
paigns. 

Such  a move  was  made  in  Ghana  in  the  1950s  and  1960s  whereby  public  libraries  were 
deliberately  expanded  to  cater  for  the  “Students”  of  the  mass  education  programme  initiated 
and  pursued  by  the  Nkrumah  Government.  During  this  period  the  public  libraries  tried  to 
reach  the  remotest  areas  of  the  country  through  the  use  of  mobile  libraries  and  book-box 
services.  This  remarkable  and  popular  policy  was  unfortunately  discontinued  after  the 
overthrow  of  the  Nkrumah  regime  in  1966.  Similar  outreach  library  services  were  attempted 
in  other  countries  like  Tanzania,  Botswana,  Eastern  and  Western  Nigeria.  But  these  libraries 
never  had  their  souls  in  the  exercise.  Many  of  them  sooner  or  later  reverted  to  their  traditio- 
nal role  of  stocking  books  and  waiting  for  the  reader  to  come  to  them.  At  any  rate  most  of  the 
public  libraries  in  Sub-Saharan  Africa  are  poorly  managed  and  stocked  with  limited  reading 
materials  which  are  not  enough  even  for  the  literate  population.  As  for  the  new  literates, 
where  they  exist,  they  are  mostly  left  on  their  own  to  fend  for  themselves.  The  result  is  that 
many  of  them  usually  relapse  into  illiteracy.  The  sad  state  of  public  library  collections  is 
shown  in  the  table  below; 
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Table  6 


Country 

Year 

Collection 

Registered 

Borrowers 

Nat.  Pop’n 
1986 

No.  of  books 
per  person 

Chad 

1985 

4,000 

250 

1.14  m 

.000778 

Congo 

1984 

70.000 

13,550 

1.79  m 

.039 

Cote  d’Ivoire 

1981 

25,000 

2,120 

10,6  m 

.00246 

Ghana 

1983 

1,119,000 

54,514 

14.04  m 

.0797 

Kenya 

1981 

511,000 

97,387 

21,16  m 

.0241 

Nigeria 

1979 

481,000 

205,678 

98.52  m 

.0048 

Tanzania 

1983 

428,000 

114,415 

22.46  m 

.019 

Source:  Unesco  Statistical  Yearbook  1988. 


Obviously  because  of  their  inadequacies  and  poor  funding  the  public  libraries  in  Sub-Saharan 
Africa  have  not  done  much  to  help  the  new  literates  to  retain  their  literacy.  Unesco  has  decla- 
red 1990  International  Literacy  Year.  In  doing  so  Unesco  wants  the  attention  of  the  whole 
world  to  be  focused  on  illiteracy  so  that  it  could  be  wiped  out  by  the  year  2,000  AD.  For 
Africa  such  a dream  is  “a  bridge  too  far”  to  reach.  Nevertheless  the  scourge  can  be  reduced 
by  then  if  African  governments  tackle  the  problem  with  seriousness  and  a sense  of  purpose. 
During  this  decade  public  libraries  must  review  their  policies  and  procedures.  They  must  go 
missionary  - that  is  go  after  the  readers  instead  of  waiting  for  the  readers  to  come  to  them. 
They  must  renew  and  increase  their  collections  so  that  they  could  cater  for  new  literates  as 
well.  African  governments  must  be  prepared  to  allocate  more  money  to  their  public  libraries 
and  give  them  a purpose  to  enable  them  contribute  meaningfully  to  the  fight  to  eradicate 
illiteracy.  But  if  public  libraries  can  not  give  up  their  traditional  roles,  if  they  can  not  provide 
adequate  and  suitable  reading  materials  to  the  new  literates  then  there  must  be  an  alternative 
library  system  to  cater  for  the  new  literates. 

In  Ghana,  for  instance,  where  the  public  library  system  has  stagnated  and  has  not  been 
able  to  rise  to  the  challenges  of  the  time  many  institutions  and  organizations  are  establishing 
their  own  libraries,  libraries  which  would  normally  be  under  the  Ghana  Library  Board.  For 
instance  the  Ghana  National  Commission  on  Children  is  establishing  Children  Park  Library 
Complexes  all  over  the  country.  The  National  Service  Secretariat,  having  realised  the  dearth 
of  suitable  libraries  for  school  pupils,  has  embarked  upon  the  establishment  of  Community 
School  Libraries  all  over  the  country.  In  the  same  vein  organizers  of  literacy  campaigns  need 
not  wait  for  the  traditional  public  library  to  provide  their  needs.  They  can  by-pass  it  and  estab- 
lish their  own  adult  literacy  libraries  to  serve  their  “students”and  graduates. 

Alternatives  to  public  libraries 

Adult  Education  practitioners  and  policymakers  should  support  their  activities  with  suitable 
and  adequate  reading  materials.  That  is  if  they  do  not  want  their  ‘students’  to  relapse  into 
illiteracy.  I can  identify  two  alternatives: 

1 . The  setting  up  of  publishing  houses  to  turn  out  cheap  and  plentiful  suitable  reading  ma- 
terials which  can  be  distributed  free  of  charge  to  new  literates  or  sold  to  them  at  highly 
subsidised  prices. 

2.  The  establishment  of  adult  literacy  libraries  to  complement  the  existing  moribund  pu- 
blic libraries. 
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Publishing  houses 

One  reason  why  people  in  Africa  do  not  read  much  is  that  books  are  scarce  and  very  expen- 
sive. The  average  price  of  a novel,  say  in  Ghana,  is  about  8 times  the  daily  minimum  wage  of 
the  worker.  The  average  price  of  a novel  is  1,500  cedis  ($5.00).  (The  current  auction  rate  of 
the  cedi  to  the  dollar  is  305).  Even  the  avid  literate  reader  will  not  dare  touch  such  a novel. 
Such  a novel  apart  from  being  too  expensive  is  also  not  a suitable  reading  material  for  the 
new  literate.  The  major  problem  which  confronts  the  new  literate  in  most  African  countries 
is  that  he  does  not  have  access  to  suitable  and  cheap  reading  materials.  In  Europe  and  Ame- 
rica for  instance,  publishing  houses  churn  out  cheap  and  affordable  throw-away  paper  backs 
and  magazines.  In  Africa  books  are  a luxury,  in  fact,  to  such  an  extent  that  even  the  libraries 
can  not  afford  them  any  longer.  In  the  first  place  most  of  the  books  available  in  the  bookshops 
are  imported  and  they  are  therefore,  as  a matter  of  course,  very  expensive.  Very  little  publish- 
ing is  done  in  Africa  itself.  Look  at  the  sample  statistic  of  book  production  in  Africa: 

Table  7 


Country 

General  including 
children 

Children  Books 

copies 

Year 

Total  (Titles) 

Year 

Total  (Titles) 

Ethiopia 

1985 

227 

1985 

- 

- 

Gambia 

1985 

72 

1984 

10 

N.A. 

Malawi 

1984 

134 

1984 

2 

91 

Nigeria 

1985 

2,213 

1985 

41 

N.A. 

Tanzania 

1984 

363 

1986 

- 

- 

Zimbabwe 

1986 

353 

1986 

14 

- 

Source:  Unesco  Statistical  Yearbook  1988. 


The  disturbing  fact  of  the  poor  book  publishing  industry  in  Africa  is  clearly  illustrated  when 
one  realises  that  the  countries  mentioned  above  are  among  the  most  “prolific”  publishers  in 
Africa.  It  is  quite  evident  that  very  little  reading  goes  on  in  Africa  even  among  the  educated 
population.  It  is  a terrible  waste  of  resources  and  time  to  train  a person  to  read  and  write  but 
be  unable  to  provide  him  with  any  thing  to  read  and  write.  African  governments  must  tackle 
this  shameful  situation  seriously  if  they  must  derive  any  benefits  from  their  literacy  program- 
mes. Special  printing  houses  should  be  established,  using  cheap  paper,  to  produce  Primers 
and  rural  community  newspapers,  primarily  in  the  local  languages  for  the  new  literates.  Since 
the  publishing  houses  and  the  bookshops  can  not  furnish  the  new  literate  with  his  reading 
material,  the  new  literate  must  turn  to  the  library  for  salvation.  This  Salvation  does  not  howe- 
ver lie  with  the  traditional  public  library  but  with  the  adult  literacy  library. 

Adult  literacy  libraries 

Care  must  be  taken  when  dealing  with  this  topic.  Planners  of  adult  literacy  libraries  must  be 
very  clear  in  their  mind  what  they  want  to  do.  The  aims  and  the  nature  of  such  libraries  must 
be  carefully  defined.  If  this  is  not  done  adult  literacy  libraries  will  end  up  the  way  of  existing 
public  libraries  - fundless,  stale  and  irrelevant  to  the  needs  of  their  clientele. 

Concept 

Adult  literacy  libraries  should  be  built  upon  the  concept  that  new  literates  should  have  cheap 
and  suitable  reading  materials,  easily,  at  their  disposal.  These  libraries  should  be  equipped 
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and  managed  in  such  a way  that  they  can  sustain  literacy  in  the  society.  They  should  also  be 
used  by  the  governments  as  a basis  for  achieving  the  policy  of  “one  man  one  book”.  They 
must  also  promote  the  reading  habit  for  self  development  and  leisure,  and  ultimately  for  na- 
tional development. 

Nature 

Such  libraries  should  therefore  be  community  oriented.  Every  village  should  be  encouraged 
to  have  or  be  provided  with  one.  We  may  decide  to  call  it  a Village  Reading  Room,  as  in 
Botswana,  or  Rural  Libraries,  as  in  Tanzania,  or  Community  Resource  Centre,  as  suggested 
by  Shirley  Giggey  in  her  book  Rural  Community  Resource  Centres:  A Guide  for  Developing 
Countries. 

The  Tanzanian  experience:^ 

In  Tanzania  simple  village  libraries  are  set  up  to  provide  various  types  of  books  suitable  to 
new  adult  literates.  Presently  each  ward  in  the  Tanzanian  mainland  has  been  provided  with  a 
rural  library  centre.  There  were  about  3,167  rural  libraries  by  1983.  There  are  approximately 
1,000  new  literates  to  each  existing  library.  Each  of  the  rural  libraries  is  expected  to  be 
stocked  with  500  titles.  Some  of  these  books  are  purchased  from  commercial  publishers  but 
the  rest  are  produced  and  supplied  free  by  the  Ministry  of  National  Education  through  special 
writers'  workshops.  In  addition  to  books  special  Zonal  Rural  newspapers  are  published  and 
supplied  to  the  libraries. 

The  libraries  are  supervised  by  the  adult  education  coordinators  who  work  under  the  Direc- 
torate of  Adult  Education  of  the  Ministry  of  National  Education. 

The  libraries  are  staffed  with  rural  librarians  called  the  “barefoot-librarians”.  They  are  re- 
cruited from  school  leavers  who  are  given  a two  week  induction  training  on  basic  library  tech- 
niques. These  bare-foot-librarians  are  recruited  mainly  from  the  locality  and  their  training  is 
designed  in  such  a way  that  they  do  not  feel  qulified  enough  to  migrate  to  the  urban  centre 
to  seek  “greener  pastures”. 

These  rural  libraries  are  funded  by  international  bodies  like  UNDP,  Swedish  International 
Development  Agency  (SIDA),  Unesco  and  by  the  Ministry  of  National  Education  of  Tanza- 
nia. 

The  Botswana  experience: 

The  Village  Reading  Room  concept  is  still  in  its  developmental  stage.  Twenty  Village  Rea- 
ding Rooms  (VRR)  were  established  in  1986.  All  were  located  in  one  district.  Ten  more  are 
to  be  established,  at  least  one,  in  each  of  the  remaining  districts.  These  VRR  are  established 
by  the  Department  of  Non  Formal  Education  (DNFE)  which  is  responsible  for  literacy  pro- 
grammes. The  VRRs  are  created  as  part  of  post  literacy  services.  They  are  to  promote  the 
reading  habit,  and  to  serve  as  cultural  centres  and  a store  for  Botswana  Literature.  They  are 
also  to  function  as  information  centres  and  places  where  dance  and  discussion  may  take  place. 

They  are  manned  by  Reading  Room  Assistants  (RRA)  who  are  drawn  from  the  community 
served.  Just  as  in  Tanzania  the  RRA  is  a mere  school  leaver  who  is  recruited  and  given  a short 
course  in  the  management  and  organisation  of  Reading  Rooms. 

Kay  Reseroka^  laments  the  fact  that  “the  need  for  the  library  service  in  Botswana  to  add- 
ress the  issue  of  literacy  and  make  its  services  accessible  to  the  majority  of  its  population  had 
been  discussed  without  successful  implementation”.  He  points  out  that  the  Village  Reading 
Room  (VRR)  users  turn  out  to  be  mainly  primary  school  students.  He  concludes  by  observing 
that  “the  VRR  as  it  exists  at  present  seems  to  be  a replica  of  the  public  library  in  the  urban 
centres  perhaps  reduced  in  scale”.  He  however  put  forward  a number  of  suggestions  which 


0-38 


will  allow  the  VRR  to  play  their  proper  role.  Some  of  his  suggestions  are  that: 

i.  The  VRR  should  address  rural  development  based  on  the  understanding  of  the  informa- 
tion needs  of  the  community  it  serves. 

ii.  Linkages  should  be  formed  with  museums  educational  activities. 

iii.  VRRs  should  be  provided  with  electricity  to  allow  usage  of  audio  visual  based  information 
services,  and  information  collection  from  indigenous  sources  on  all  spheres  of  activities  in 
which  rural  societies  engage  in. 

iv.  VRR  should  have  facilities  to  replay  popular  broadcasts  for  the  community  at  large. 

V.  VRR  should  have  a radio  set  to  allow  access  to  broadcasts  covering  information  on  agri- 
culture, health  and  social  welfare. 

vi.  Above  all  the  VRR  should  function  as  an  information  centre  and  a forum  for  exchange 
and  debate  of  issues  affecting  the  lives  and  individuals,  between  the  government  person- 
nel and  community. 

Shirley  Giggey’s  rural  community  resource  centres  (RCRC)^ 

These  Rural  Community  Resource  Centres  are  built  on  the  same  concept  as  the  Village  Rea- 
ding Rooms  of  Botswana  and  the  Rural  Libraries  of  Tanzania.  Giggey  defines  a Rural  Com- 
munity Resource  Centre  as: 

“a  place  where  members  of  a community  can  find  information  about  subjects  of  inte- 
rest to  them;  take  part  in  learning  acitivities;  discuss  and  share  knowledge,  information 
and  concerns  with  extension  and  other  community  workers,  planners  and  administra- 
tors;/md  materials  to  help  them  retain  their  literacy  and  numeracy  skill;  meet  to  orga- 
nise and  work  together  on  community  projects;  use  equipment  to  produce  their  own 
information  materials;  and  enjoy  cultural  and  leisure  acitivities”. 

She  contends  that  most  often  rural  areas  in  developing  countries  are  deprived  of  information 
and  reading  materials.  The  result  is  that  they  tend  to  lose  whatever  reading  skills  they  have 
acquired.  She  argues  that  the  only  way  for  rural  communities  to  overcome  this  problem  is  to 
establish  their  own  Resource  Centres.  I personally  find  Shirley  Giggey’s  book  Rural  Commu- 
nity Resource  Centres:  A Guide  for  Developing  Countries  extremely  useful.  It  talks  about  how 
to  set  up  a resource  Centre,  how  to  operate  it,  and  even  how  to  raise  funds  for  such  centres. 
Adult  education  practitioners  and  policy  makers  who  wish  to  support  their  acitivites  with  li- 
braries could  gain  a lot  from  Giggey’s  experience. 

Conclusion 

Funding  of  adult  literacy  libraries  is  central  to  their  establishment  and  their  ability  to  fulfil 
their  objectives.  Public  libraries  in  Africa  have  become  stagnant  partly  because  they  are  se- 
riously starved  of  funds.  The  point  is  clearly  made  that  without  support  service  like  the  radio, 
film  vans,  community  rural  newspapers,  suitable,  easily  available  primers  and  libraries  adult 
education  programmes  need  not  be  undertaken.  Without  these  ancillary  services  the  new  lite- 
rate will  soon  relapse  into  his  illiteracy.  And  it  must  be  made  clear  that  of  all  the  supporting 
institutions  and  services  in  adult  education,  libraries  are  the  most  important.  This  incontro- 
vertible fact  has  long  been  recognised  in  Europe  and  America  and  therefore  most  of  their 
adult  education  units  are  service  by  libraries. 

So  far  adult  education  practitioners  and  policy  makers  in  most  of  the  African  states  have 
completely  neglected  libraries  and  have  left  them  out  of  their  scheme  of  things.  All  their  ef- 
forts and  the  huge  amount  of  money  being  pumped  into  their  literacy  programmes  have  been 
and  will  continue  to  be  of  little  consequence  so  long  as  they  fail  to  make  suitable  reading 
materials  available  to  their  new  literates  through  a well  conceived  rural  library  system. 
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Many  African  countries  can  not  bear  the  cost  of  establishing  such  libraries.  It  is  here  that 
international  aid,  both  governmental  and  non-governmental,  is  urgently  required.  Already 
organisations  such  as  the  Swedish  International  Development  Agency,  UNDP/Unesco,  In- 
ternational Council  for  Adult  Education,  German  Foundation  for  International  Develop- 
ment (DSE),  Canadian  Organization  for  Development  through  Education  (CODE),  and 
many  others  are  helping.  This  paper  wishes  to  appeal  to  these  donors  that  their  aid  should  be 
extended  to  the  establishment  of  rural,  community  or  village  adult  literacy  libraries.  Because 
these  libraries  are  or  should  be  seen  as  the  backbone  to  the  success  of  the  literacy  programme. 

The  appeal  of  this  paper  will,  however,  not  be  complete  unless  it  is  extended  to  IFLA.  For 
a long  time  IFLA  has  not  been  very  active  in  the  field  of  adult  education  in  Africa.  It  has  not 
done  much  to  help  libraries  in  Africa.  This  is  therefore  an  appropriate  time,  the  International 
Year  of  Literacy  1990,  for  it  to  give  its  support  to  the  establishment  of  adult  literacy  libraries 
in  Sub-Saharan  Africa  to  help  fight  the  scourge  of  illiteracy. 
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Un  outil  de  transfert  des  connaissances  entre  le  Nord  et  le 
Sud:  la  Banque  Internationale  d’information  sur  les 
Etats  francophones  (BIEF) 


Suzanne  Richer 

Directeur  de  la  BIEF,  Conference  des  chefs  d’Etat  et  de  Gouvernement 
des  pays  ayant  en  commun  I’usage  du  frangais 


Resume 

L’amenagement  documentaire  des  pays  du  Sud  est  etroitement  lie  au  transfert  des  connais- 
sances Nord/Sud  et  Sud/Sud.  La  Conference  des  chefs  d’Etat  et  de  Gouvernement  des  pays 
ayant  en  commun  I’usage  du  fran^ais  (ou  Sommet  francophone)  a reconnu  I’importance  vitale 
du  secteur  de  I’information  scientifique  et  technique  (1ST)  pour  les  pays  en  developpement 
decides  a se  doter  de  moyens  leur  permettant  d’utiliser  pleinement  les  ressources  de  I’infor- 
matique  et  de  la  telematique  sans  lesquelles  une  societe  moderne  se  trouve  totalement  en 
marge  de  la  competitivite  scientifique,  technique  et  economique.  La  Banque  internationale 
d’information  sur  les  Etats  francophones  (BIEF)  et  un  de  ces  outils  voues  au  transfert  des 
connaissances. 


Les  chefs  d’Etat  et  de  Gouvernement  des  pays  ayant  en  commun  I’usage  du  fran9ais  ont 
reconnu,  des  le  premier  Sommet  francophone  tenu  a Paris  en  fevrier  1986,  i’importance  vitale 
du  secteur  de  I’information  scientifique  et  technique  (1ST)  surtout  pour  les  pays  en  develop- 
pement. Consicents  des  lacunes  techniques  et  technologiques  de  leurs  environnements  docu- 
mentaires,  les  pays  de  la  Francophonie  du  Sud  ont  exprime,  depuis  plus  d’une  decennie,  leur 
volonte  de  se  doter  de  politiques  et  de  systemes  documentaires  d’une  part  et  d’autre  part,  de 
se  donner  les  moyens  d’utiliser  pleinement  les  ressources  de  I’informatique  et  de  la  telemati- 
que sans  lesquelles  une  societe  moderne  se  trouve  totalement  en  marge  de  la  competitivite 
scientifique,  technique  et  economique. 

Creer,  restructurer,  moderniser  des  installations  documentaires  exigent  une  volonte  politi- 
que ferme  s’appuyant  sur  un  programme  a long  terme  et  sur  les  connaissances  et  I’experience 
des  professionnels  du  domaine.  II  est  reconnu  dans  tous  nos  pays,  et  c’est  peut-etre  encore 
plus  evident  dans  le  Sud,  que  les  decisions  politiques  ponctuelles  en  matiere  d’information  et 
de  documentation,  tendent  a paralyser  la  coordination  documentarie  nationale  en  favorisant 
la  creation  de  monuments  documentaires  «politiques»  ne  repondant  pas  a des  besoins  precis; 
ces  institutions  politiques  sont  des  projections  d’influence  qui  assechent  et  devient,  a leur 
profit,  des  financements  importants  au  detriment  des  bibliotheques  deja  en  place  qui 
devraient  etre  enrichies  par  les  gouvernements.  Get  etat  de  stagnation  deprime  les  profes- 
sionnels qui  se  voient  relegues  dans  des  fonctions  paralleles  et  contribue  a la  fuite  des  cer- 
veaux  que  connaissent  les  pays  du  Sud.  Sans  professionnels  formes,  motives  et  reconnus,  il 
est  fort  a craindre  qu’un  gouvernement,  si  fort  soit-il,  puisse  mettre  en  place  des  infrastructu- 
res, des  politques  et  des  systemes  documentaires  efficaces,  efficients,  rentables,  modernes  et 
autonomes. 

II  est  done  evident  que  le  succes  de  la  structuration  de  la  gestion  documentaire  dans  les 
pays  en  developpement  depend  (1)  de  principes  lies  au  partage  des  ressources  pour  un  acces 
elargi  a I’information  et  a la  documentation,  (2)  de  I’harmonisation  des  normes  techniques 
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et  professionnelles  en  vue  d’une  collaboration  accrue  et  (3)  du  developpement  de  modeles 
documentaires  favorisant  I’autonomie  documentaire  des  Etats.  Mais  cette  structuration  de  la 
gestion  de  I’information  scientifique  et  technique  (1ST)  est  surtout  intimement  liee  au  ren- 
forcement  de  la  formation  et  du  perfectionnement  des  professionnels.  Tel  est  le  sens  de  la 
recommandation  deposee  par  le  Groupe  de  travail  international  sur  la  structuration  des  syste- 
mes  de  gestion  documentaire  des  pays  du  Sud  aupres  du  troisieme  Sommet  francophone  qui 
s’est  tenu  en  mai  1989  a Dakar. 

Le  transfert  de  la  technologic  ne  peut  se  faire  qu’accompagne  d’un  transfert  des  connais- 
sances  reconnaissant  le  respect  des  cultures.  Les  transferts  des  connaissances,  d’information 
et  de  documentation  entre  le  Nord  et  le  Sud  sont  choses  courants;  les  echanges  documentaires 
Sud/Sud  sont  aussi  une  realite  avec  laquelle  les  pays  du  Nord  doivent  composer.  Cette  nou- 
velle  force  documentaire  contribue  a la  synergic  de  I’information. 

La  Banque  internationale  d’information  sur  les  Etats  francophones,  la  BIEF,  est  un  de  ces 
outils  voues  au  transfert  des  connaissances.  La  BIEF  est  nee  d’une  recommandation  du  pre- 
mier Sommet  francophone  (Paris,  1986). 

Initiee  par  la  Canada  et  mise  en  oeuvre  par  une  equipe  de  bibliothecaires  et  de  bibliotechni- 
ciens  du  Secretariat  d’Etat  du  gouvernement  canadien,  la  BIEF^  a ete  developpee  avant  tout 
comme  une  base  de  donnees  bibliographiques  recensant  les  documents  portant  sur  tous  les 
Etats  membres  du  Sommet.  Suite  a la  deuxieme  Conference  des  chefs  d’Etat  et  de  Gouverne- 
ment (Quebec,  1987),  le  mandat  de  la  BIEF  a ete  elargi  pour  transformer  cet  ensemble  de- 
scriptif  et  statique  en  un  reseau  de  ressources  humaines,  documentaires  et  technologiques 
axe  sur  la  communication,  la  liaison  et  le  transfert  de  I’information  et  de  la  documentation 
appele  a fonctionner  dans  un  cadre  de  mise  en  commun  et  de  partage  des  ressources.  Un 
dynamisme  et  une  synergie  se  sont  rapidement  installes  au  sein  du  reseau  de  partenaires  de 
la  BIEF;  d’ailleurs,  c’est  ce  reseau  de  plus  de  150  partenaires  de  tous  les  coins  de  la  Francop- 
hone qui  genere  les  echanges  d’information  et  de  documentation  et  qui  realise  le  modele  do- 
cumentaire particulier  qu’est  la  BIEF.  Le  troisieme  Sommet  francophone  (Dakar,  1989)  a 
confere  a la  BIEF  un  role-clef  dans  la  structuration  et  la  modernisation  de  la  gestion  des  syste- 
mes  documentaires  des  pays  en  developpement. 

La  base  de  donnees  BIEF 

La  base  de  donnees  se  batit  a partir  des  extractions  des  fichiers  des  unites  documentaires  de 
la  Francophonie.  A I’heure  actuelle,  environ  150  bibliotheques  (nationales,  universitaires, 
administratives,  gouvernementales,  specialisees)  du  Nord  et  du  Sud  ont  contribue  plus  de 
300000  notices  bibliographiques  dont  la  moitie  a deja  ete  traitee.  Les  40000  notices  uniques 
(resultat  du  traitement  de  cette  cueillette)  signalees  dans  la  banque  sont  collectives,  c’est-a- 
dire  qu’elles  portent  les  indications  des  codes  de  localisation  des  unites  documentaires  pro- 
prietaires  des  documents.  Cette  particularite  de  la  base  de  donnees  BIEF  permet  I’operation 
d’un  systeme  de  livraison  des  documents  et  favorise  la  circulation  de  la  documentation  au 
sein  de  la  Francophonie. 

L’objectif  premier  de  cette  base  de  donnees  est  «...  de  recenser  toutes  les  informations 
bibliographiques  concernant  les  Etats  membres  du  Sommet  francophone  et  de  restituer  ces 
informations  aux  pays  concernes».  Cette  philosophie  vise  a stimuler  la  «construction»  de  ca- 
talogues nationaux  et  de  bibliographies  nationales  dans  les  pays  du  Sud,  car  il  faut  se  rappeler 
que  les  pays  en  developpement  n’ont  pas  acces  a I’information  documentaire  les  concernant 
et  plus  est,  non  evidemment  pas  copie  des  documents  primaires. 

Le  mandat  de  la  BIEF  a ete  elargi,  par  decision  du  deuxieme  Sommet,  pour  inclure  la 
restitution  des  documents  sous  forme  de  copies  originales  ou  encore  de  reproductions  sur  des 


0-42 


supports  modernes  et  varies.  La  BIEF  contribue  done  au  rapatriement  du  patrimoine  culturel 
des  pays  en  developpement. 

Des  40000  notices  bibliographiques,  25  000  sont  en  acces  direct  (15  000  notices  sont  en  at- 
tente  de  traitement  et  de  saisie).  Tous  les  Etats  membres  du  Sommet  ont  acces  a la  BIEF 
depuis  decembre  1987  sur  !e  support  de  !eur  choix  (microformes,  fiches  cartonnees,  bandes 
magnetiques,  etc).  L’acces  en  direct,  par  telematique,  demeure  problematique  a cause  de 
difficultes  techniques  inherentes  aux  infrastructures  des  pays  du  Sud  et  de  la  tarification  tele- 
matique prohibitive.  La  base  de  donnees  est  mise  a jour  tous  les  six  (6)  mois.  Elle  est  dispo- 
nible  sur  demande  et  sans  frais  pour  tous  les  Etats  membres  de  meme  que  pour  toutes  les 
agences  et  institutions  contribuant  des  donnees  bibliographiques.  Elle  est  aussi  diffusee  a 
Fexterieur  de  la  Francophonie  aux  organismes  interesses. 

L’alimentation  de  la  BIEF  se  fait  en  mode  decentralise.  La  co-gestion  du  traitement  et  de 
la  saisie  des  donnees  a ete  mise  sur  pied  en  octobre  1989  et  elle  est  partagee  par  les  huit 
(8)  centres  serveurs  regionaux  de  la  BIEF  (Burundi,  Cote-d’Ivoire,  Gabon,  Haiti,  Maurice, 
Senegal,  Tunisie  et  Viet-nam),  une  unite  de  traitement  et  de  saisie  aupres  de  PAGNIS-  de 
meme  qu’une  autre,  au  Canada,  qui  est  responsable  de  la  normalisation  bibliographique 
entre  tous  les  pourvoyeurs  du  reseau  d’alimentation.  La  BIEF  n’a  jamais  impose  de  normes 
nationales  canadiennes,  mais  s’est  toujours  greffee  aux  activites  de  normalisation  internatio- 
nales  de  FUnesco.  C’est  ainsi  que  le  format  de  communication  mis  au  point  pour  le  reseau 
d’alimentation  de  la  BIEF  est  une  adaptation  du  Format  commun  de  communication  (CCF) 
developpe  par  le  PGI/Unesco. 

Les  Centres  serveurs 

Avec  Felargissement  du  mandat  de  la  BIEF  (Quebec,  1987),  un  reseau  de  centres  serveurs  a 
ete  mis  en  place.  Un  centre  serveur  se  definit,  selon  la  BIEF,  comme  «une  unite  documentaire 
du  Sud,  deja  operationnelle,  dont  le  mandat  est  elargi  pour  assurer  une  prestation  regionale 
de  services  documentaires».  Les  centres  serveurs  sont  au  nombre  de  huit  (8);  ils  ont  comme 
responsabilite  (1)  d’assurer  la  coordiantion  d’un  reseau  documentaire  regional,  (2)  de  partici- 
per  a la  co-gestion  de  la  base  de  donnees  et  de  (3)  promouvoir  les  activites  et  les  programmes 
de  la  BIEF.  Une  etude  de  faisabilite  est  en  cours  concernant  la  creation  de  deux  (2)  autres 
centres  serveurs  (Madagascar  et  Zaire).  Les  centres  serveurs  sont  relies  par  un  reseau  de 
telecopie  et  cette  communication  Sud/Sud  est  un  pas  important  vers  Fautonomie  documentai- 
res  de  ces  pays. 

Les  programmes  de  formation 

La  BIEF  assure  deux  (2)  types  de  formation  et  de  perfectionnement:  le  premier  lie  aux  activi- 
tes directes  de  la  BIEF,  par  exemple  la  formation  au  format  de  communication,  a la  co-ges- 
tion de  la  base  de  donnees,  etc.  et  Fautre  repondant  ponctueilement  aux  besoins  specifiques 
des  partenaires  de  la  BIEF  et  se  traduisant  par  des  prises  en  charge  pour  des  seminaires  et 
des  ateliers  de  formation  developpes  par  FEcole  international  de  Bordeaux,  FUnesco  ou  des 
associations  internationales  comme  la  Federation  internationale  des  associations  de  bibliot- 
hecaires  et  des  bibliotheques  (FIAB/IFLA). 

Pour  valoriser  les  professionnels  des  sciences  de  Finformation  et  de  Farchivistique,  pro- 
mouvoir Femergence  d’associations  nationales,  contribuer  a une  meilleure  gestion  des  asso- 
ciations professionnelles  existantes,  surtout  pour  les  pays  en  developpement,  et  enfin  pout 
favoriser  la  mise  en  reseau  des  associations,  la  BIEF  a procede  a la  creation  de  la  Federation 
des  associations  de  bibliothecaires,  archivistes,  documentalistes  des  Etats  membres  du  Som- 
met francophone  (FABADEF)  en  aout  1989. 
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Politiques  et  systemes  nationaux  d’IST 

L’organisation,  par  i’informatique,  des  informations  assure  une  gestion  rentable  et  optimisee 
de  I’information  scientifique  et  technique  (1ST).  La  raise  sur  pied  de  systemes  documentaires 
doit  cependant  tenir  compte  de  I’environnement  et  des  besoins.  L’etabiissement  de  profils 
geo-documentaires  pour  le  Etats  membres  du  Sommet,  par  sept  (7)  experts  du  Sud,  a permis 
a la  BIEF,  de  proposer  aux  autorites  competentes  du  Sommet  un  plan  de  structuration  et  de 
modernisation  des  infrastructures  documentaires  des  pays  en  developpement.  Ces  actions 
sont  etablies  en  collaboration  avec  d’autres  prganismes  internationaux  ayant  un  mandat  do- 
cumentaire,  cornme  par  example  I’Unesco. 

Le  Centre  de  documentation  sur  la  Francophoniic 

La  BIEF  gere  aussi  un  Centre  de  documentation  sur  la  Francophonie  qui  recense,  par  de- 
pouillement,  les  informations  bibliographiques  identifiant  les  publications  de  toute  nature 
ayant  un  interet  pour  la  Francophonie.  Le  Centre  de  documentation  repond  a des  demandes 
d’information  des  cadres  superieurs  de  la  Francophonie,  constitue  des  dossiers  ponctuels 
d’information  sur  des  sujets  d’actualite,  compile  des  bibliographies  et  collabore  a la  produc- 
tion de  repertoires  specialises. 

Les  publications  de  la  BIEF 

La  BIEF  public  un  bulletin  d’information  et  de  liaison,  L’ECLUSE,  tire  a 2000  exemplaires 
et  diffuse  dans  toute  la  Francophonie  et  aupres  des  institutions  interessees  par  ses  program- 
mes. Ce  bulletin  est  a la  fois,  un  bulletin  d’information  administrative,  technique  et  profes- 
sionnelle  destine  aux  partenaires  de  la  BIEF  et  un  outil  de  promotion  qui  contribue  a faire 
connaitre  la  BIEF,  son  reseau  de  partenaires,  ses  realisations  et  ses  attentes. 

Des  documents  series  de  nature  technique  et  informative  sont  prepares  et  distribues  large- 
ment.  Notons,  entre  autres,  la  2e  edition  du  Repertoire  des  partenaires  S/EFparu  en  1990  et 
la  2e  edition  du  Repertoire  des  sigles  et  acronymes  en  mage  dans  la  Francophonie  qui  vient 
tout  juste  de  sortir.  Cette  liste  est  le  fruit  du  depouiilement  de  la  correspondance  et  des  docu- 
ments produits  par  les  trois  (3)  Sommets  francophones  (Paris,  1986;  Quebec,  1987;  Dakar, 
1989)  ainsi  que  de  divers  documents  publics  sur  la  Francophonie  qui  ont  ete  recenses  ou  depo- 
ses au  Centre  de  documentation  sur  la  Francophonie.  Ce  repertorie  des  sigles  et  des  acrony- 
mes (environ  2000)  est  particulierement  utile  aux  fonctionnaires  de  la  Francophonie,  mais  il 
s’adresse  aussi  aux  redacteurs,  traducteurs,  terminologues  et  reviseurs  de  meme  qu’aux  bi- 
bliothecaires  et  documentalistes  qui  ont  souvent  la  responsabilite  de  decoder  des  sigles  et 
des  acronymes  ou  encore  d’identifier  le  maillage  entre  certains  organismes  connus  presque 
exclusivement  par  leur  appellation  codec. 

La  BIEF  a aussi  prepare  des  Profits  geo-documentaires  des  Etats  francophones  afin  de 
mieux  saisir  et  d’evaluer  avec  pertinence  les  cloisonnements  informatiques  et  telematiques 
limitant  le  transfer!  de  I’information  sur  les  axes  Nord/Sud  et  Sud/Sud.  La  connaissance  des 
milieux  et  des  environnements  documentaires  permet  d’identifier  certains  problemes  lies  a la 
production  et  a la  diffusion  de  FIST.  Tout  en  n’ignorant  pas  les  carences  de  la  production 
d’IST  en  frangais,  la  BIEF  a concentre  ses  analyses  sur  les  questions  relatives  a la  diffusion, 
sur  supports  facilement  transportables,  de  Finformation  et  de  la  documentation  et  ce,  a la 
demande  du  Sommet  de  Quebec,  qui  recommandait  Felimination  graduelle  des  barrieres 
technologiques  regissant  les  modaiites  de  transfert  de  I’information.  Les  barrieres  telemati- 
ques et  Fincompatibilite  des  materiels  informatiques  expliquent  en  partie  cet  etat  de  choses. 
La  connaissance  de  donnees  techniques  precises  peut  garantir,  entre  autres,  la  raise  en  cours 
de  projets  de  structuration  et  de  modernisation  des  installations  et  des  services  documentai- 
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res.  Afin  d’obtenir  des  profils  techniques  fiables,  la  BIEF  a sollicite  la  collaboration  de  sept 
(7)  experts  qui  se  sont  vus  confier  la  responsabilite  d’une  etude  des  infrastrctures  informati- 
ques  et  telematiques  dans  les  pays  du  Sud.  Les  sept  (7)  consultants,  tous  des  experts  du  Sud, 
ont  analyse  une  region  geographique  determinee,  decoupee  par  eux  et  tenant  compte  des 
realites  politiques,  economiques,  geographiques  et  documentaires,  par  example,  les  partena- 
riats  documentaires  naturels  et  fonctionnels.  L’etude  a porte  sur  I’identification  des  logiciels, 
materiels,  reseaux  documentaires  et  reseaux  telematiques.  Les  Profils  geodociimentaires  des 
Etats  francophones  sont  constamment  tenus  a jour  et  la  deuxieme  edition  du  document  vient 
tout  juste  de  paraitre. 

Parallelement,  la  BIEF  a produit  un  Profit  geo-documentaire  du  Commonwealth  tenant 
compte  du  fait  que  six  (6)  Etats  sont  a la  fois  membres  de  la  Francophonie  et  du  Common- 
wealth et  que  des  denominateurs  communs  pouvaient  etre  identifies  entre  les  deux  blocs  geo- 
politiques  en  matiere  d’IST.  Cette  etude  a ete  publiee  au  debut  de  1990.  La  BIEF  a aussi 
depose  un  Rapport  d’activites  1986-1989  Paris-Quebec- Dakar  aupres  des  instances  superieurs 
du  Sommet  francophone  au  debut  de  I’annee. 

En  conclusion,  la  philosophic  et  !e  modele  documentaires  preconises,  par  la  BIEF  s’ap- 
puient  sur  des  enjeux  lies  a la  complementarite  des  mandats  et  des  programmes  des  organisa- 
tions internationales  presentes  au  sein  de  la  Francophone  planetaire.  Le  programme  de  la 
BIEF  offre  des  competences  et  des  experiences  riches;  cette  reputation  professionnelle  et 
collegiale  est  mise  a profit  par  des  gouvernements  et  des  organismes  soucieux  de  mener  a 
bien  des  activites  ayant  un  volet  documentaire.  C’est  ainsi  que  la  BIEF  est  appelee  a gerer 
des  dossiers  varies.  Mentionnons  entre  autres:  (1)  I’etablissement  d’une  base  de  donnees  bi- 
bliographiques  sur  la  gestion  des  grands  fleuves  du  Zaire,  du  Niger,  de  la  Gamble,  du  Senegal 
et  du  Cameroun  et  la  mise  en  oeuvre  d’un  reseau  regional  d’information  scientifique  et  tech- 
nique sur  la  mise  en  valeur  des  voies  fluviales  entre  ces  pays;  (2)  la  mise  au  point  d’un  systeme 
multilateral  d’information  sur  I’energie  dans  I’espace  francophone  a la  demande  de  I’lnstitut 
d’energie  des  pays  ayant  en  commun  I’usage  du  frangais;  (3)  la  compilation  d’une  bibliograp- 
hic de  la  Francophonie  nord-americaine  a la  demande  du  Secretariat  permanent  des  peuples 
francophones;  (4)  le  detachement  a mitemps  d’une  documentaliste  aupres  du  Centre 
d’echange  d’information  de  I’Lfnesco  (Clearinghouse)  pour  I’etude  des  besoins  des  pays 
d’Afrique  francophone;  (5)  la  preparation  d’un  Repertoire  des  banques/bases  de  donnees pro- 
duites  par  les  Sommets  francophones  a la  demande  de  I’Agence  de  cooperation  culturelle  et 
technique  (ACCT);  (6)  I’aide  financiere  apportee  au  reseau  PANGIS  permettant  I’adhesion 
des  services  geologiques  nationaux  de  la  Tunisie,  du  Tchad,  du  Zaire  et  de  Madagascar  a ce 
reseau  regional  d’IST  specialise. 

Les  investissments  sont  importants  et  il  est  dorenavant  acquis  que  le  pouvoir  de  payer  des 
bailleurs  de  fonds  du  Nord  s’amenuise  tandis  que  les  besoins  des  pays  du  Sud  augmentent  a 
un  rythme  accelere.  Comment  faire  dans  un  domaine  comme  la  documentation  oil  I’acquisi- 
tion,  le  traitement  et  la  diffusion  de  I’information  content  si  cher?  Une  reponse  moderne: 
oeuvrer  en  reseau  dans  des  contextes  environnementaux  d’echange  de  I’information  et  de 
partage  des  ressources  documentaires.  La  BIEF  est  un  mailon  de  cette  imposante  chaine  do- 
cumentaire dont  la  force  est  reconnue. 

1.  Selon  les  dictionnaires,  un  bief  est  «un  canal  de  derivation  conduisant  I’eau  jusqu’au  mou- 
lin».  Le  sens  figure  applique  de  la  Banque  Internationale  d’information  sur  les  Etats  fran- 
cophones evoque  la  communication  d’information  et  de  donnees  entre  les  pays.  Le  canal 
de  la  BIEF  permet  I’acheminement  de  I’information,  matiere  vivante  comme  I’eau,  a tous 
les  pays  du  reseau  francophone  relies  par  ce  canal. 

2.  Reseau  pan-africain  pour  un  systeme  d’informations  geologiques. 
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Das  Kalmar modell:  die  Bibliothek  als  informatives  und 
padagogisches  Werkzeug  im  Schulunterricht 


Brigitte  Kiihne 
Biliothekschefin 
Skolbibliotekscentralen 
Stadsbiblioteket,  Kalmar  Schweden- 


Abstract 

Seit  1977  arbeitet  man  in  Kalmar,  Schweden,  zielbewusst  daran  die  Bibliotheken  (sowohl  die 
Volks-  als  auch  die  Schulbibliotheken)  in  den  Grundschulunterricht  zu  integrieren. 

Man  geht  von  dem  schwedischen  Lehrplan  fiir  die  Grundschulen,  Lgr  80,  aus,  und  was 
dieser  iiber  die  Bibliotheken  und  der  s.g.  ,,untersuchenden  Arbeitsweise”  sagt. 

In  dem  s.g.  ,,Barkestorpsprojekt“  versucht  man  seit  2 Jahren  den  Lehr-  und  Lernprozess 
der  Schuler  wissenschaftlich  zu  untersuchen.  Man  beobachtet,  wie  die  Schuler  arbeiten, 
wenn  man  systematisch  und  bewusst  die  Bibliotheken  in  den  Unterricht  mit  einbezieht,  wie 
sie  Probleme  losen,  welche  (Schul-  und  Allgemein-)Kenntnisse  sie  erzielen.  Es  wird  ausser- 
dem  beobachtet,  wie  die  Bibliothek  in  dem  kognitiven  Prozess  interferiert  und  welche  Rolle 
der  Schulbibliothekar  dabei  hat  bzw.  haben  sollte.  Es  ist  ein  Prozess,  in  dem  man  langsam 
einige  sehr  interessante  Muster  in  dem  Zusammenspiel  zwischen  Bibliothekare  und  Lehrer 
(wie  es  heute  ist  und  wie  es  sein  sollte)  erkennen  kann. 


Riickblick 

Schon  in  den  70-er  Jahren  gab  es  in  Kalmar  (an  der  Siidostkiiste  Schwedens,  55  000  Einwoh- 
ner)  interessierte  Personen,  die  gerne  die  Bibliotheken  in  den  Schulunterricht  mit  einbezie- 
hen  wollten.  Die  ersten  konkreten  Versuche,  einen  Bibliothekar  am  Unterricht  einer  Grund- 
schule  teilnehmen  zu  lassen,  starteten  1977.  Sie  waren  so  erfolgreich,  dass  man  1978  ein 
Ubereinkommen  zwischen  dem  Schulamt  und  dem  Kulturamt  schloss,  worin  man  eine  Zu- 
sammenarbeit  der  beiden  Verwaltungen  vorschrieb,  um  auf  diese  Weise  samtliche  Kinder  im 
Alter  von  7 bis  16  Jahren  mit  guter  Literatur  und  mit  Informationssuchen  in  der  Bibliothek 
bekannt  zu  machen.  (Alle  Kinder  in  Schweden  sind  in  diesem  Alter  schulpflichtig  und  besu- 
chen  die  9-jahrige  obligatorische  Grundschule.) 

1980  bekam  Schweden  einen  neuen  Lehrplan  fiir  die  Grundschule,  Lgr  80,  der  unter  ande- 
rem  vorschrieb,  dass  jede  Schule  eine  Bibliothek  haben,  dass  man  ofter  ,,untersuchend“  ar- 
beiten und  von  den  friiheren  Erfahrungen  der  Kinder  ausgehen  sollte.  Die  Bibliotheken  (so- 
wohl die  Schul-  als  auch  die  Volksbibliotheken)  sollten  als  ,,erweiterte  Lehrmittel"  angese- 
hen  werden. 

Was  bedeutete  das  alles  nun  fiir  Kalmar? 

1982  wurde  ein  neues  Ubereinkommen  zwischen  den  Schul-  und  Kulturamtern  geschlos- 
sen.  in  dem  man  ziemlich  konkret  vorschrieb,  wo  und  wie  man  zusammenarbeiten  sollte. 
Man  sollte: 

• Personal  (dh  sowohl  Bibliotheks-  als  auch  Lehrerpersonal),  Lokale  und  Medien  gemein- 
sam  niitzen; 

• die  Okonomie  koordinieren; 

• ein  iibergreifendes  Dokument  aufstellen,  was  man  mit  der  Bibliothekstatigkeit  bezweckte; 
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• fiir  jeden  Schulbezirk  einen  lokalen  Schulbibliotheksrat  einrichten,  der  u.a.einen  lokalen 
Handlungsplan  fiir  die  Bibliotheksarbeit  in  dem  jeweiligen  Schulbezirk  aufstellen  sollte; 

• fur  die  zentrale  Zusammenarbeit  im  ganzen  Stadtbereich  einen  zentralen  Schulbiblio- 
theksrat einrichten,  sodass  die  Arbeit  in  den  verschiedenen  Schulbezirken  glcichwertig 
wird. 

Mit  diesem  Ubereinkommen  als  Grund  haben  sich  die  Bibliotheken  in  den  Grundschulen 
soweit  ,,eingenistet“,  dass  diese  Arbeit  jetzt  als  ,,das  Kalmarmodell"  in  Schweden  immer 
bekannter  wird.  1988  wurde  ubrigens  das  oben  gennante  Ubereinkommen  zwischen  den 
Schul-  und  Kulturverwaltungen  vertieft  und  verstarkt. 

Heute  haben  6 von  den  8 Schulbezirken  (bestehend  aus  entweder  nur  einer  oder  aus  meh- 
reren,  bis  zu  5,  Schulen)  in  Kalmar  eigene  Schulbibliothekare.  (Mit  diesem  Begriff  meine  ich 
solche  Personen,  die  an  der  schwedischen  Bibiliothekshochschule  ausgebildet  worden  sind 
und  dort  ihr  Bibliothekarexamen  abgelegt  haben.  Normalerweise  hat  man  dann  ein  4-jahr- 
iges  akademisches  Oder  Hochschulstudium  hinter  sich.)  Allerdings  hat  keiner  der  Schul- 
bibliothekare eine  ganztagige  Anstellung,  sondern  alle  haben  nur  halbe  oder  dreiviertel 
Anstellungen.  (Ich  als  Chefin  bin  jedoch  ganztatig  angestellt.)  Fiir  spater  musste  dies  geiin- 
dert  werden,  sodass  zumindest  jede  Schule  mit  Oberstufe  (Jahrgangsstufen  7-9)  den  ganzen 
Tag  iiber  Zugang  zu  Bibliothekaren  haben. 

Wie  wir  bis  jetzt  arbeiteten 

Bis  jetzt  haben  wir  relativ  traditionell  in  unseren  Schulen  gearbeitet.  Wir  haben  insgesamt 
22  Schulen  mit  etwa  6000  Schiilern.  Wir  haben  regelmassig  die  verschiedenen  Schulklassen 
besucht  und  haben  dort  ,,Buchreden"  gehalten  um  die  Kinder  mit  alten  und  neuen  (haupt- 
sachlich  belletristischen)  Biichern  vertraut  zu  machen.  Fiir  jede  Jahrgangsstufe  ist  vorge- 
schrieben,  wie  oft  sie  die  Schul-  und/oder  die  Volksbibliothek  besuchen  soil  um  dort  Biblio- 
theksunterricht  zu  bekommen.  Wir  fangen  mit  den  Erstklasslern  an,  wo  wir  sie  iiberhaupt 
erstmal  mit  der  Bibliothek  vertraut  machen.  Allmahlich  lernen  sie  wie  die  Biicher  systemati- 
siert  sind,  und  wie  man  sich  in  der  Bibliothek  zurechtfindet.  Wenn  sie  nach  dem  9.  Schuljahr 
die  Grundschule  verlassen,  hoffen  wir,  dass  sie  soweit  sind,  dass  sie  von  ihrem  mitbiirgerli- 
chen  Recht  Gebrauch  machen  konnen  (und  wollen!)  in  jeder  Situation  den  ,, Zugang  zum 
freien  Wort"  zu  finden. 

Fiir  die  Jahrgangsstufen  6,  7 und  9 ist  vorgeschrieben,  dass  sie  einen  Vormittag  (3-4  Unter- 
richtsstunden)  in  der  Stadt-(=Haupt-)  Bibliothek  ,,forschen"  sollen.  Die  Kinder  durfen  wah- 
len,  bezw.  der  Klassenlehrer  kann  bestimmen,  ob  sie  ,,frei  forschen"  sollen,  oder  ob  sie  Fak- 
ten  in  irgendwelchen  Schulfachern  suchen  sollen.  Dieser  Bibliotheksbesuch  soil  erst  in  der 
eigenen  Schul-  und/oder  Filialbibliothek  vorbereitet  werden,  damit  die  Schuler  spater  ver- 
gleichen  konnen,  was  sie  an  Materia!  in  der  eigenen  Bibliothek  haben,  und  was  sie  von  der 
Hauptbibliothek  bestellen  miissen.  Da  unser  Medienbestand  in  Btj  2000  datorisiert  ist  (und 
die  Bestiinde  der  Schulbibliotheken,  mit  Ausnahme  der  reinen  Lehrbiicher,  darin  integriert 
sind),  ist  es  einfach  das  Material  zu  lokalisieren. 

Wenn  die  Klassen  die  Stadtbibliothek  besuchen,  arbeiten  wir  natiirlich  auch  systematisch 
mit  den  Kindern.  Der  Klassenlehrer  und  zwei  Personen  von  dem  Personal  der  Schulbiblio- 
thekszentrale  (wovon  einer  mdglichst  der  ,, eigene"  Schulbibliothekar  sein  soil),  betreuen  die 
Schuler.  Da  die  Bibliothek  schon  um  10  Uhr  fiir  die  Allgemeinheit  dffnet,  miissen  die  Kinder 
auch  lernen,  auf  andere  Riicksicht  zu  nehmen.  Bei  der  Introduktion,  d.  h.  wenn  sie  kurz  nach 
8 Uhr  morgens  kommen,  sind  sie  erstmal  alleine  im  Haus,  haben  alle  Datoren,  alle  Enzyklo- 
padien,  Lexikas,  Nachschlagewerke  usw.  fiir  sich,  und  das  ist  natiirlich  herrlich! 

Wenn  sie  gegen  11  Uhr  zu  Fuss,  per  Fahrrad  oder  per  Bus  uns  verlassen,  hoffen  wir,  dass 
sie  nicht  nur  Information  zu  einem  beschrankten  Thema,  sei  es  nun  iiber  Wellensittiche  oder 
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Kaninchen,  Pyramidenbau  in  Agypten  Oder  den  2.  Weltkrieg,  gefunden  haben,  sondern  dar- 
iiber  hinaus  auch  verstanden  haben,  was  es  alles  in  einer  Bibliothek  de  facto  gibt,  und  wie 
man  dass  alles  finden  kann.  Nicht  nur  ,,Wissen  ist  Macht"  (wie  der  englische  Philosoph  Ba- 
con einst  sagte),  sondern  auch,  wie  man  heutzutage  an  das  Wissen  herankommt! 

Wir  selber  haben  iibrigens  auch  sehr  viel  Spass  an  diesen  ,,Forschungs“-vormittagen.  Es 
ist  manchmal  unglaublich,  was  wissbegierige  Schuler  alles  wissen  wollen  und  auch  finden 
konnen!  Es  ist  aber  auch  anstrengend.  Im  vorigen  Jahr  besuchten  uns  74  von  76  ,,m6glichen“ 
Klassen,  und  wir  konnen  natiirlich  nur  eine  Klasse  per  Vormittag  entgegennehmen.  Das  be- 
deutet,  dass  wir  manche  Wochen  jeden  Vormittag  durch  Klassenbesuche  ,,gebunden“  sind. 
Wir  finden  jedoch,  dass  diese  Arbeit  so  wertvoll  ist,  dass  wir  auf  jeden  Fall  damit  fortsetzen 
wollen.  Wir  sehen  es  auch  als  ein  demokratisches  Recht,  dass  jeder  sich  selber  informieren 
kann,  ohne  auf  andere  angewiesen  zu  sein,  aber  das  muss  man  ja  erst  gelernt  haben! 

Fiir  jede  Jahrgangsstufe  haben  wir  Plane  ausgearbeitet,  wie  die  Schuler  in  verschiedenen 
Fachern  Informationen  und  Fakten  finden  konnen,  natiirlich  nach  Schwierigkeitsgrad  gestaf- 
felt.  Wir  bringen  ihnen  auch  bei,  wie  sie  systematisch  vorgehen  sollen,  wenn  sie  nach  etwas 
suchen,  damit  sie  schneller  ihr  Ziel  erreichen  das  Richtige  zu  finden. 

Wir  bilden  uns  ein,  dass  zumindest  ein  Teil  der  Grundschulkinder  grossen  Nutzen  von  un- 
serer  Arbeit  gehabt  hat,  denn  die  Bibliothekarin  der  einen  Gymnasialschule  hat  ofter  schon 
gesagt,  dass  sie  jetzt  einen  grossen  Unterschied  merkt  zwischen  den  Schiilern,  die  aus  Kalmar 
und  denjenigen,  die  aus  anderen  Teilen  des  Landes  kommen,  bzw.  wie  die  Kalmarschiiler 
heute  arbeiten  verglichen  mit,  wie  sie  noch  vor  5-6  Jahren  (und  friiher)  arbeiteten.  Erst  1987 
kamen  ja  die  ersten  Schuler,  die  unser  ganzes  Programm  seit  1978/79  von  der  1.  Klasse  an 
durchgegangen  waren,  in  die  Gymnasialschule,  sodass  das  dortige  Bibliothekspersonal  Ver- 
gleiche  anstellen  und  Schliisse  ziehen  konnte. 

* In  Schweden  beginnt  man  die  Gymnasialschule  erst  wenn  man  die  Grundschule  beendet 
hat.  Sie  ist  1-  bis  4-jahrig,  je  nachdem  welche  Linie  man  wahlt. 

Und  wie  geht  es  nun  weiter? 

Nichts  ist  ja  so  gut,  dass  es  nicht  verbessert  werden  kann.  Also  iiberlegten  wir,  ob  wir  bis  zu 
unserer  Pension  weiterhin  als  beliebte  ,,Marchentanten“  mehr  oder  weniger  dramatisch  den 
Inhalt  aus  von  uns  ausgesuchten  Biichern  vermitteln  sollten,  und  regelmassig  unsere  Infor- 
mationseinsatze  im  Bibliotheksunterricht  verbreiten  sollten,  oder  ob  es  moglich  sein  konnte, 
die  Bibliotheken  tatsachlich  als  informative  und  padagogische  Werkzeuge  im  Schulunterricht 
zu  benutzen. 

Unser  Lehrplan  fiir  die  Grundschulen  von  1980,  Lgr  80,  schreibt  sehr  deutlich  vor,  dass  die 
Schuler  mit  Projekten  und  Themen  arbeiten  sollen,  und  dabei  nicht  nur  ihre  Schulbiicher 
benutzen  sollen,  sondern  auch  z.  B.  Referenzliteratur  aus  den  Bibliotheken  um  eine  untersu- 
chende  und  analysierende  Arbeitsweise  zu  lernen. 

Dort  steht  auch,  dass  die  Schuler  zu  freien,  selbstandigen  und  kritischen  Biirgern  in  unserer 
Gesellschaft  erzogen  werden  sollen,  und  dass  sie  die  Verantwortung  sowohl  fiir  ihre  eigene 
als  auch  fur  die  Entwicklung  und  Veranderung  ihrer  Umgebung  haben  sollen,  sodass  Gleich- 
berechtigung,  Toleranz  und  Riicksicht  zu  anderen  Menschen  herrschen  soil. 

Wie  bringt  man  dass  alles  unter  einen  Hut? 

Wir  wissen  leider,  dass  viele  Schuler,  wenn  sie  als  16-jahrige  die  Grundschule  verlassen, 
eine  statische  und  oftmals  sehr  detaillierte  Wissensmasse  im  Gehirn  mitschleppen  und  oft 
vdllig  unvorbereitet  sind,  dass  die  Gesellschaft  ringsumher  sich  verandert.  Viele  Schuler  ha- 
ben keinerlei  Ahnung  von  der  Ganzheit,  keinen  Uberbiick  uber  Ursachen  und  Wirkungen. 
Um  vollwerige  Mitglieder  in  der  heutigen  Gesellschaft  werden  zu  konnen,  miissen  sie  jedoch 
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Zusammenhange  in  dieser  Gesellschaft  erkennen,  und  sie  miissen  auch  verstehen,  wie  z.B. 
okologische,  politische,  technische,  soziale  und  kulturelie  Stromungen  von  den  Handlungen 
Einzelner  oder  Gruppen  beeinflusst  werden.  Sehr  wichtige  Eigenschaften  dabei  sind  Verant- 
wortungsgefiihl,  Selbstandigkeit  und  Bereitschaft  mit  neuen  Situationen  fertig  werden  zu 
wollen  und  zu  konnen.  Da  ist  es  meiner  Ansicht  nach  notwendig,  dass  die  Schule  dem  Schuler 
die  Moglichkeiten  zeigt,  die  es  gibt,  urn  sich  nach  Schulabschluss  weiter  zu  entwickeln.  Mit 
anderen  Worten:  die  Schule  muss  den  Schuler  fiir  ,,lebenslangliches  Lernen"  vorbereitet  ha- 
ben! 

Eine  Moglichkeit  die  Kinder  hierauf  vorzubereiten  ist,  wenn  man  sie  mit  einbezieht  beim 
Planen  des  Inhalts  und  der  Arbeitsformen  in  verschiedenen  Fachern,  wenn  man  von  ihren 
eigenen  Erfahrungen  und  friiheren  Kenntnissen  ausgeht  und  sie  dann  selbstandig  weitere 
Fakten  suchen  lasst,  die  sie  dann  (moglichst  selber,  aber  natiirlich  unter  Leitung  des  Lehrers) 
bearbeiten  sollen.  Die  schwedischen  Lehrmittel  sind  heute  leider  oft  so  vollstandig,  dass  sie 
dadurch  die  Kinder  zu  Passivity  zwingen,  was  wiederum  die  natiirliche  Neugier  und  die 
selbstandige  Arbeitsweise,  die  die  Kinder  ja  ursprunglich  haben,  ersticken  lasst. 

Vielleicht  konnte  das  Informationssuchen  in  der  Bibliothek  wenigstens  zu  einem  Teil  die 
Schulbiicher  ersetzen,  und  vielleicht  konnte  diese  ,,untersuchende  Arbeitsweise"  dazu  bei- 
tragen,  dass  die  in  Lgr  80  ausgedriickten  Wunsche  erfiillt  werden,  dass  die  Schuler  zu  demo- 
kratischen  Biirgern  heranwachsen,  die  die  Lust  und  das  Konnen  zum  ,,lebenlanglichen  Ler- 
nen"  mitbringen? 

So  wie  wir  bis  jetzt  gearbeitet  batten,  waren  wir  nach  wie  vor ,, Extrapersonal"  in  den  Schu- 
len,  unsere  Arbeit  war  zwar  willkommen,  aber  oftmals  doch  nur  als  eine  Unterbrechung  im 
obligatorischen  (d.h.  dem  sehr  viel  wichtigeren,  ,,richtigen")  Unterricht  angesehen.  Wir  wol- 
len dies  gerne  andern,  falls  das  iiberhaupt  moglich  ist. 

Seit  dem  Schuljahr  1988/89  arbeite  ich  an  dem  s.g.  ,,Barkestorpsprojekt",  wo  ich  einen 
ganzen  Schulbezirk  ,,untersuchend"  in  verschiedenen  Fachern  arbeiten  lasse.  Die  Jahr- 
gangsstufen  1 und  2 sind  allerdings  nicht  dabei,  sie  bekommen  nur  ihren  gewonlichen  Biblio- 
theksunterricht.  Die  Jahrgangsstufen  3 bis  9 bestehen  aus  53  Klassen  mit  etwa  1 100  Schiilern, 
es  sind  im  Schulbezirk  4 Schulen  mit  Unter-  (1.  -3.  Schuljahr)  und  Mittelstufen  (4.-6.  Schul- 
jahr), und  eine  Schule  mit  Oberstufe  (7.  -9.  Schuljahr). 

Jeder  Klassenlehrer  hat  selber  seine  Themen  gewahlt,  in  denen  er  sich  denken  kann,  seine 
Schuler  in  der  Bibliothek  ,,untersuchend"  arbeiten  zu  lassen.  Wir,  d.h.  der  Schulbibliothekar 
in  diesem  Schulbezirk,  und  ich,  haben  Bucher,  Zeitschriften,  Filme  usw.  zum  Teil  neu  ge- 
kauft,  zum  Teil  aus  anderen  Bibliotheken  zusammengesammelt  und  zur  jeweiiigen  Bibilio- 
thek  hingebracht.  Fiir  die  Schuler  der  Oberstufen  haben  wir  allerdings  nicht  das  Material 
direkt  geliefert,  sondern  haben  uns  nur  informiert,  was  es  wo  noch  gibt,  um  die  Schuler  da- 
durch weiterzuleiten  ohne  es  ihnen  allzu  leicht  zu  machen.  Wenn  die  Schuler  von  sich  aus  z. 
B.  die  sudanesische  Ambassade  in  Stockholm  anrufen  um  von  dort  Broschiiren  uber  Sudan 
zu  bekommen,  well  wir  selber  nur  sehr  wenig  Material  batten,  dann  hat  man  doch  einiges 
gewonnen,  was  nicht  im  Lehrbuch  steht! 

Drei  Jahre  lang  soil  das  Projekt  gehen,  von  1988/89  bis  1990/91.  Ich  wollte  gerne  wissen, 
wie  weit  man  tatsachlich  die  Bibliotheken  im  Unterricht  integrieren  kann,  welche  Hinder- 
nisse  es  gibt,  wie  die  Kinder  (und  Lehrer)  reagieren  und  arbeiten,  welche  Aufgaben  dabei 
ein  Bibliothekar  hat  oder  haben  sollte,  ob  der  Bibliothekar  in  dem  kognitiven  Lernprozess 
der  Kinder  eine  Rolle  spielen  kann  usw. 

Um  Antworten  auf  diese  Fragen  zu  bekommen,  haben  wir  uns  die  Jahrgangsstufen  ausge- 
sucht,  die  im  Schuljahr  1988/89  in  den  4.  und  7.  Klassen  dieses  Schulbezirks  gingen.  Es  sind 
insgesamt  9 Klassen  mit  etwa  230  Schiilern.  Diese  Klassen  beobachten  nun  mein  Kollege  und 
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ich  jedes  Mai,  wenn  sie  mit  ihren  Themen  arbeiten,  entweder  in  der  Bibliothek  oder  (dort 
wo  es  aus  verschiedenen  Grunden  unmoglich  ist)  in  den  Klassenzimmern.  Wir  arbeiten  mit 
den  Lehrern  zusammen  als  ,,Team“.  (Diese  sind  ubrigens  alle  sehr  positiv  zum  Projekt  ein- 
gestellt,  sowie  auch  der  Rektor,  ohne  dessen  Hilfe  wir  das  Projekt  nicht  batten  durchfiihren 
konnen.)  Wir  probieren  zusammen  verschiedene  Unterrichtsmodelle  aus;  verbessern,  wenn 
etwas  schief  gegangen  ist;  notieren,  wie  einzelne  Schuler  arbeiten,  oder  wie  Gruppen  zusam- 
men etwas  schaffen. 

Die  Schuler  vom  vorigen  Jahr  besuchen  nun  in  diesem  Jahr  die  Klassen  5 und  8,  und  da 
sind  mein  Kollege  und  ich  wieder  dabei.  In  diesem  Jahr  konnen  wir  nun  vergleichen,  ob  sich 
die  Arbeitsweise  vom  vorigen  Jahr  verandert  und  moglichst  verbessert  hat,  wie  sich  die  Ar- 
beitsweise  mit  dem  zunehmenden  Alter  der  Kinder  entwickelt.  Im  nachsten  Jahr  besuchen 
sie  dann  die  Klassen  6 und  9,  und  wir  konnen  ihre  Fortschritte  weiter  studieren, 

Jede  Klasse  arbeitet  6-8  Wochen  mit  ihrem  Thema.  In  der  Jahrgangsstufe  4 waren  die  The- 
men: das  Mittelalter,  die  Wikingerzeit,  schwedische  Tiere  und  Pflanzen.  Jetzt  in  der  Jahr- 
gangsstufe 5 haben  sie  Erfinder,  die  Mittelmeerlander,  Skandinavien  und  die  Alpen  gewahlt. 
Die  Jahrgangsstufe  7 hatte  im  vorigen  Jahr  die  ,,Antike“  als  Thema,  und  in  diesem  Jahr,  in 
der  8.  Klasse,  arbeiteten  sie  6 Wochen  lang  mit  Afrika.  Im  nachsten  Jahr,  in  der  9.  Klasse, 
werden  sie  mit  der  ,,Umwelt“  arbeiten  und  was  alles  damit  zusammenhangt.  Wir  hoffen,  dass 
wir  dann  auch  die  naturwissenschaftlichen  Lehrer  in  der  Oberstufe  fiir  unsere  Arbeitsweise 
gewinnen  konnen.  Jetzt  haben  dort  haupsachlich  die  Lehrer  der  Facher  Geschichte,  Geogra- 
phic, Religion,  Schwedisch  und  Zeichnen  am  Projekt  teilgenommen.  Auf  der  Mittelstufe  hat 
man  meist  nur  einen  Lehrer  den  ganzen  Tag,  der  dann  wesentlich  freier  den  Tag  fiir  sich  und 
seine  Klasse  gestalten  kann,  als  es  fiir  einen  Lehrer  der  Oberstufe  der  Fall  ist.  Und  das  ist 
schon  ein  Hindernis  um  wirklich  die  ,,untersuchende  Arbeitsweise"  in  der  Bibliothek  einzu- 
fiihren.  Wenn  alle  Lehrer  positiv  hierzu  sind,  dann  geht  es  relativ  einfach  einen  passenden 
Stundenplan  zu  legen,  aber  meistens  gibt  es  iiberall  Lehrer,  die  lieber  traditionell  arbeiten 
wollen,  und  die  Bibliothek  als  lastige  Storung  empfinden.  Da  wird  es  schon  schwieriger  einen 
Stundenplan  zu  legen,  um  die  Bibliothek  im  Unterricht  zu  integrieren. 

Andere  Hindernisse,  die  wir  bis  jetzt  gemerkt  haben  sind  z.B.: 

a)  die  Bibliothekslokalitaten  selber  (naturlich!).  An  manchen  Schulen  sind  sowohl  die  eige- 
nen  Schulbibliotheken  als  auch  die  in  der  Nahe  gelegenen  Filialbibliotheken  der  Stadt- 
bibliothek  ganz  einfach  zu  klein  um  eine  ganze  Klasse  auf  einmal  aufzunehmen.  Dort  miis- 
sen  wir  ein  anderes  Unterrichtsmodell  aufbauen,  und  erstmal  zusammen  Material  aus  den 
Bibliotheken  holen  um  es  dann  im  Klassenzimmer  zu  bearbeiten; 

b)  dass  es  in  manchen  Arbeitsthemen  sehr  wenig  Material  gibt,  was  z.B.  fur  Kinder  der  Mit- 
telstufe geeignet  ist.  Ihre  eigenen  Schulbiicher  sollen  sie  ja  moglichst  nicht  verwenden; 

c)  dass  diese  Arbeitsweise  naturlich  viel  Bibliothekspersonal  braucht.  Jede  Schulbibliothek 
benotigt  ganztagiges  Personal. 

Dann  gibt  es  naturlich  noch  viel  mehr  ,,kleine“  Hindernisse,  z.B.  das  Zusammenspiel  zwi- 
schen  Lehrern  und  Schiilern,  zwischen  den  Schiilern,  zwischen  dem  Bibliothekar  und  Leh- 
rern und  Schiilern;  die  Einstellung  des  Rektors;  wieviel  Geld  man  fur  eine  notwendige  Auf- 
riistung  der  Bibliothek  bekommt  usw.  usw. 

Im  Friijahr  1991  wird  das  Projekt  beendet  sein.  Dann  haben  mein  Kollege  und  ich  230 
Schuler  3 Jahre  lang  begleitet,  ungefahr  die  Halfte  durch  die  Mittelstufe  (Jahrgangsstufen  4— 
6)  und  die  andere  Halfte  durch  die  Oberstufe  (Jahrgangsstufen  7-9).  Im  Herbst  1991  will 
ich  dann  die  neuen  Schuler  der  Jahrgangsstufe  7 (die  ich  also  noch  in  der  Jahrgangsstufe  6 
beobachtet  habe)  fragen,  was  sie  in  den  vergangenen  3 Jahren  gelernt  haben.  Ihre  neuen 
Oberstufenlehrer  miissten  diese  Schuler  mit  den  Schiilern  vergleichen  konnen,  die  sie  friiher 
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gehabt  haben  und  miissten  auch  sehen  konnen,  ob  diese  Schuler  anders  (und  hoffentlich  bes- 
ser!)  arbeiten.  Ahnlich  will  ich  die  Schuler  aufsuchen,  die  nach  der  9.  Klasse  wcitergehen  in 
die  Gymnasialschule  (85-90  % aller  Schuler  tun  das)  und  sie  fragen,  welchen  Nulzen  sie  von 
diesem  intensiven  Arbeiten  in  und  mit  der  Bibliothek  gehabt  haben. 

Das  gemeinsamme  Ziel  fiir  Lehrer  und  Schulbibliothekare  ist  ja,  wissbegierige,  informa- 
tionssuchende  Menschen  zu  erziehen,  die  sich  nicht  nur  passiv  von  aussen  ,,berieseln"  lassen, 
sondern  die  aktiv  ihre  eigenen  Erfahrungen  machen  um  spater  ihre  eigene,  gut  fundierte  Mei- 
nung  behaupten  zu  konnen! 
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1 elecottages  - inside  or  outside  Libraries? 


Tuula  Haavisto 

Secretary  General,  The  Finnish  Library  Association,  Helsinki,  Finland 


Abstract 

Telecottages  are  a new  phenomenon  in  the  information  field  - something  between  a library, 
post  office,  place  for  information  technology  education  and  even  a municipal  gathering  point. 
Telecottages  are  meant  to  lower  the  threshold  to  the  new  technology,  especially  for  the  ordin- 
ary person  living  in  sparsely  populated  areas.  There  are  telecottages  in  Nordic  countries  and 
in  some  developing  countries. 

The  role  of  telecottages  in  different  cultures  is  also  considered  here.  Special  attention  is 
paid  to  the  role  of  telecottages  in  information  dissemination  compared  to  public  libraries. 
What  the  public  libraries  can  learn  from  the  telecottage  experiences  is  considered  finally,  and 
in  which  cases  the  functions  of  a telecottage  and  a public  library  should  be  combined. 


Telecottages  are  a quite  new  phenomenon.  I first  saw  the  word  in  1987  when  I read  about  a 
project  in  a little,  sparsely  populated,  rural  municipal  community  in  Easter  Finland.  The  idea 
of  the  project  was  to  give  the  population  easy,  guided  possibilities  to  get  acquainted  with  the 
new  information  technology.  The  idea  was  imported  from  other  Nordic  countries,  Sweden 
and  Denmark. 

I have  now  already  mentioned  all  the  typical  characteristics  of  a telecottage,  and  of  the 
telecottage  movement,  so  to  say: 

- local  activity 

- mostly  on  sparsely  populated  or  other  rural  areas 

- activities  are  open  to  all  people,  cheap  or  chargeless 

- there  are  professionals  teaching/helping  people  to  use  the  device 

- the  meaning  is  to  lower  the  ordinary  man’s  threshold  to  use  information  technology  - this 
technology  can  be  any  telecommunication  device,  microcomputers  or  a combination  of  these 

- the  word  “cottage”  describes  social  functions:  these  places  are  meant  also  for  social  gather- 
ing points. 

I haven’t  read  any  exact  definition  of  a telecottage.  Most  writers  tell  about  them  with  such 
functional  characteristics  as  above.  On  the  other  hand,  the  functions  of  a telecottage  vary 
from  case  to  case  depending  on  what  kind  of  people  are  interested  to  realize  the  idea.  If  they 
are  teachers,  they  want  to  teach  people  to  use  microcomputers  in  writing,  calculating,  regis- 
ters... If  they  are  “networkers”  they  want  to  teach  people  to  use  computer  networks,  open 
networks  or  closed  ones  e.g.  telemailboxes  and  (electronic)  trade  posts.  If  they  happen  to  be 
librarians,  their  special  interest  is  to  teach  use  of  on-line  databanks.  The  important  point  is 
to  offer  ordinary  people  the  possibility  to  use  information  technology  in  their  everyday  life. 
An  important  thing  is,  that  people  in  rural  areas  are  often  disregarded  in  the  society  and  the 
access  to  new  information  technology  is  one  way  to  give  them  new  self-awareness. 

The  telecottages  are  something  between  an  (adult)  education  institution,  a post  office  and 
a library.  A quite  new  idea  is  to  offer  a possibility  to  remote  working  place  in  a telecottage. 
It  can  serve  e.g.  translators  and  others  who  produce  text  by  order  and  whose  work  is  not 
dependent  of  their  location. 
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A political  question 

I mentioned  the  telecottage  movement.  It  is  justified  to  speak  about  a movement  because  the 
whole  process  is  originally  a creation  of  some  few  enthusiasts.  The  idea  was  genuine,  born 
thanks  to  new  technical  and  social  possibitilies  and  such  ideas  always  need  real  enthusiasts  to 
get  forward  before  they  get  institutionalized.  This  idea  became  immediately  very  popular 
among  the  politicians  in  Nordic  countries.  In  our  countries  equal  possibilities  to  use  social 
services  as  well  as  new  technologies  and  all  equality  regardless  of  your  living  place  are  import- 
ant political  targets.  The  idea  of  telecottages  suits  very  well  these  targets.  The  very  same 
themes,  although  without  the  word  Telecottages,  are  discussed  among  the  OECD/Director- 
ate of  Science,  Technology  and  Industry  which  also  considers  better  telecommunication  as  a 
tool  of  equal  regional  policy. 

When  thinking  about  what  is  said  above,  it  is  no  wonder  that  the  financing  of  telecottages 
is  in  Europe  mostly  public.  The  state,  regional  and  municipal  governments  are  paying  for  this 
idea. 

There  are  nowadays  tens  of  telecottages  in  the  Nordic  countries.  The  idea  has  spread  in 
many  other  European  countries,  too.  E.g.  Portugal  is  going  to  invest  strongly  in  “Telecentros 
rurais”.  In  most  countries  the  state-owned  and  private  telephone  companies  are  very  interes- 
ted: this  kind  of  activity  spreads  “telephone  culture”  and  their  market  by  introducing  new 
ways  of  using  telecommunication. 

Two  examples  of  Finnish  telecottages  can  help  to  understand  what  is  going  on.  Kuusamo 
is  an  areally  large  rural  municipality  in  North,  nearly  in  Lapland.  There  are  18.000  inhabit- 
ants, mostly  still  farmers  but  tourism  (slalom,  skiing)  is  a growing  source  of  livelihood.  The 
target  of  the  municipality  is  to  develop  the  structure  of  it’s  economic  life.  The  telecottage 
activity  began  in  1987  with  the  municipality’s  money  and  one  paid  employee.  The  first  activity 
was  a “wandering  telecottage”.  That  means  microcomputer  courses  in  the  village  schools, 
both  for  adults  and  for  children.  In  the  next  stage  they  put  up  a room  for  remote  working, 
meant  especially  for  people  originally  from  the  capital  region  who  want  to  work  some  time 
in  peace  but  be  teleconnected  to  their  own  working  place.  Lately  they  have  put  up  a place  for 
advance  adp-training.  It  is  located  in  the  public  library,  financed  by  the  local  adult  education 
institution  and  run  by  the  telecottage  employees,  who  are  two  today. 

Pello  is  located  in  Lapland,  and  one  of  it’s  neighbours  is  Pajala  municipality  in  Sweden. 
Pello  has  5.600  inhabitants  who  live  mostly  of  services  (>50%),  small  industry  and  forestry. 
The  municipality  has  already  a long  time  orientated  to  information  technology.  In  the  tele- 
cottage case  they  have  co-operated  i.e..  with  the  Information  Technology  Centers  in  Tornio 
and  Kemi,  the  nearest  towns.  The  Pello  Telecottage  begun  in  1988  with  ca.  80%  financial 
support  from  the  regional  government  of  Lapland.  It  is  located  near  to  the  library  but  not  in 
the  same  building.  Other  places  of  action  are  the  village  schools.  The  telecottages  had  in  the 
beginning  three  employees,  two  adp-experts  and  one  assistant.  After  the  support  from  the 
regional  government  was  ended,  the  municipality  pays  the  salary  to  one  adp-expert  and  the 
assistant  is  paid  by  the  state  from  the  relief  work  funds. 

The  costs  in  1989  were  ca.  320.000  FIM,  ca.  80.000  US$.  The  initial  costs  were  ca.  135.000 
FIM,  ca.  33.700  US$.  In  the  first  beginning  the  machines  and  programs  were  leased,  so  they 
could  begin  with  a very  small  sum.  On  the  other  hand,  the  meaning  was  to  use  those  micro 
computers  and  other  facilities  which  already  existed  in  village  schools.  Especially  for  the  tele- 
cottage were  1988-89  bought  1)44-1  micro  computers,  2)  a laser  printer  and  an  inkjet  printer, 
3)  a modem  and  4)  a telefax.  The  newest  acquisition  is  a scanner.  Programs  were  bought  e.g. 
for  1)  word  processing,  2)  calculation,  3)  acccounting,  4)  communication  and  5)  graphics.  The 
functions  of  the  Pello  telecottage  are: 

★ courses  for  adults  and  school-children  (payable) 
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★ “propaganda”  about  information  technology  professions  for  school-children 

★ telefax  services  (payable) 

★ information  searches  (the  library  staff  is  responsible) 

★ open  possibilities  to  use  adp  facilities  for  one’s  own  purposes  (word  processing,  tax  and 
other  private  calculations...)  (payable) 

★ private  information  and  consultation  e.g.  for  those  who  want  to  buy  a micro  computer, 
programs...  and  installation  help  “how  to  get  this  program  into  my  computer”  (payable) 

All  the  payments  are  possible  for  private  citizens,  in  some  sense  formal. 

In  the  evaluation  report  the  Pello  telecottage  activists  tell  e.g.  that  it  is  important  to  begin 
with  the  idea  and  plan,  not  to  buy  the  machines  first.  The  connection  with  the  library  is  an 
important  point,  they  say.  Connections  with  technology  centers  and  some  technology  schools 
are  considered  to  be  important,  too.  The  decision-makers  in  Pello  see,  that  the  telecottage 
project  has  supported  very  positively  the  modernization  of  the  municipality  and  are  going  to 
continue  it. 

Telecottages  in  other  cultures 

Telecottages  in  developing  countries  are  more  problematic.  The  short-coming  of  the  social 
infrastructure  rejects  possible  activities.  New  concepts  to  win  the  difficulties  have  to  be 
found.  Sometimes  satellites  can  replace  the  cables  in  telecommunication  connections.  With- 
out telecommunication  connections  the  telecottage  can  be  a “microcomputer  class  room”. 
There  are  telecottages  which  due  the  only  telecommunication  centre  in  the  village/area  and 
so  the  only  telephone  booth.  In  such  cases  the  practice  of  a telecottage  differs  clearly  from 
that  of  a Nordic  country,  but  both  still  teach  people  to  use  the  new  information  technology. 

The  minimum  elements  for  a telecottage  are  nearly  the  same  as  anywhere  else. There  must 
be  a grassroot  enthusiasm/enthusiasts  to  make  people  acquainted  with  the  new  technology, 
some  technological  facilities  (e.g.  a micro  computer  and  a printer,  a telephone,  a telefax), 
electricity  and  preferably  the  telecommunication  possibility  via  cable  or  a satellite.  The 
process  itself  cannot  be  the  same  as  in  developed  countries.  The  context  to  use  the  informa- 
tion technology  differs  strongly.  I don’t  know  which  is  the  wisest  way  to  adapt  information 
technology  in  an  African  or  a Latin  American  village.  But  I’m  sure  that  there  always  exist 
some  local  needs  and  problems  which  can  be  solved  with  (also)  these  means.  The  local  people 
must  be  active  subjects  in  the  process,  therefore  the  choice  of  the  leader  is  important:  he/she 
must  be  not  only  educated  in  information  technology  but  also  able  to  get  people  along  and 
do  something  themselves  in  their  own  circumstances. 

Accoording  to  the  information  I have  got  there  are  telecottages  at  least  in  Sri  Lanka,  Brasi- 
lia, China.  Plans  for  telecottages  are  made  in  many  other  developing  countries. 

Comparing  libraries  and  telecottages 

The  comparison  of  libraries  and  telecottages  gives  different  results  in  countries  with  different 
level  of  development.  In  developing  countries  the  tasks  of  both  differ  from  each  other. 
Libraries  serve  the  literacy  campaigns  by  offering  material  with  which  people  can  establish 
their  ability  to  read.  Literate  people  seem  to  use  libraries  first  of  all  to  get  information.  Tele- 
cottages can  help  people  to  learn  writing  and  calculating  with  microcomputers,  but  first  of  all 
they  are  founded  for  telecommunication  connections.  On  a large  scale  the  common  factor  of 
libraries  and  telecottages  in  the  developing  countries  is  to  connect  them  with  the  other  world, 
to  break  the  mental  and  geographical  isolation  of  rural  villages  (the  third,  physical  way  to 
make  this  is  naturally  the  transport  communications). 

When  thinking  about  building  a national  information  infrastructure,  or  an  information 
policy  in  a developing  country  one  can  ask,  if  it  is  wise  to  build  telecottages  and  libraries 
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separately.  According  to  my  opinion  it  is  not  good;  these  countries  would  have  in  principle 
good  possibilities  to  build  a balanced  information  system  because  they  can  begin  with  a blank 
sheet.  But  is  it  possible  to  think  far  enough  in  a situation,  where  the  country  not  yet  has  any 
other  elements  of  an  information  infrastructure  than  an  unsure  mail  & telephone  system,  and 
schools?  Do  the  decision-makers  see  these  things  as  one  entity,  do  they  think  that  they  are 
making  a bigger  figure  than  only  locating  schools  or  grounding  a single  telephone  company? 
It  has  been  proved  that  the  necessity  of  a special  information  policy  is  a new  and  difficult 
thing  in  Europe,  too. 

The  common  activity  of  telecottages  and  libraries  in  the  Nordic  countries  is  information 
dissemination.  In  many  cases  both  are  using  online  databanks.  On  the  other  hand,  it  happens 
that  the  library  of  a municipality  has  no  online  connections  (because  of  oldfashioned 
attitudes/lacking  education  or  whatever  obstacles  from  the  side  of  the  librarian  or  because 
the  decision-makers  don’t  give  money  for  information  technology  or...)  The  telecottage  can 
orientate  to  other  activities  than  information  search.  But  principally,  information  dissemina- 
tion is  the  meeting  point.  In  this  sense  I see  that  at  least  in  Finland  the  concrete  combining 
of  a telecottage  with  an  existing  library  is  always  worth  studying.  Another  factor  for  combin- 
ing them  under  the  same  roof  is  the  idea  of  a social  gathering  point.  Libraries  are  traditionally 
such  places,  “public  living  rooms”,  and  offer  a cosier  setting  than  a single  room  full  of  telexes, 
telefaxes,  microcomputers,  cables  and  so  on. 

In  Finland  there  has  been  discussions  that  the  bottom  meaning  of  the  telecottages  is  to 
make  themselves  unnecessary.  They  are  hoped  to  be  a temporary  phenomenon,  to  help 
people  over  the  first  technological  thresholds.  This  is  again  one  reason  to  combine  libraries 
and  telecottages:  why  to  build  a separate  telecottage  network  when  there  already  exists  a 
network  for  nearly  the  same  purposes?  In  practice  we  can  see  in  Finland  that  after  the  separ- 
ate beginning  many  telecottages  have  united  with  libraries. 

Some  telecottages  are  nearer  to  adult  education  institutes  or  even  post  offices,  as  it  has 
been  mentioned.  They  could  be  combined  with  these.  But  in  any  combination  there  born 
always  tighter  connections  between  these  local  information  units  than  without  telecottages. 
In  this  sense  telecottages  are  useful:  they  can  make  the  local  information  infrastructure 
visible,  bring  the  librarian  and  other  information  professionals  together. 

The  advantage  of  combining  telecottage  activities  with  libraries  is  clear  to  me.  In  a country 
with  a developed  library  net  and  telecommunication  infrastructure  these  two  elements  should 
be  combined  in  one  way  or  other.  The  libraries  cannot  stay  outside  the  telecommunication 
network.  They  should  not  concentrate  in  printed  matters  only.  With  such  a policy  time  will 
pass  them  by.  Their  relative  status  will  sink  if  they  don’t  take  up  the  new  possibilities  to 
disseminate  information. 

Related  ideas 

Using  online  databases  is  not  new  in  all  libraries  and  it  is  nowadays  considered  an  essential 
part  of  library  functions.  But  telecommunications  give  other  unparalleled  possibilities,  too. 
In  Finland  we  have  i.e.  the  following  ideas  and  applications  (some  of  them  are  used  in  other 
countries,  too): 

- Connection  from  home  or  working  place  computers  to  the  registers  of  a library.  There  are 
different  levels  of  connections,  e.g.:  you  can  scan  only  the  book  register;  you  can  scan  the 
book  register  and  send  messages  (an  order)  to  the  library;  you  can  scan  the  book  register  and 
check  your  own  loans  from  the  loan  register;  you  can  do  all  above  mentioned  and  renew  your 
loans  if  the  book  is  not  reserved. 
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- An  idea  from  the  telecottages:  a customer  can  use  the  library’s  micro  computer  to  check 
her/his  own  telemailbox  at  cost. 

- The  same  idea  enlarged:  there  are  micro  computers  for  customers’  own  use  in  a library.  In 
this  sense  the  library  can  help  to  establish  one  factor  of  the  modern  literacy:  the  computer 
literacy. 

- An  electronic  discussion  about  books,  music,  other  library  material;  realized  with  telecom- 
munication, an  open  electronic  trade  post  which  can  be  reached  by  any  micro  computer, 
terminal  or  other  device  equipped  with  a data  communications  program.  The  task  of  a library 
is  to  organize  and  “push  on”  the  discussion,  because  such  a system  needs  a responsible  editor. 

The  most  important  thing  libraries  can  learn  from  telecottages  is  to  conquer  the  modern 
information  technology  to  their  own  use.  Especially  in  countries  where  there  is  a covering 
library  net  a library  can  serve  as  a low  threshold  to  information  technology  use  for  an  ordinary 
person  because  they  are  used  to  come  to  libraries.  This  is  a way  of  democratizing  the  possibil- 
ities of  using  new  devices. 

The  enthusiasm  of  the  telecottage  founders  is  one  thing  from  which  the  librarians  in  such 
established  library  countries  as  Finland  and  other  Nordic  countries  could  learn.  There  was  a 
period  of  great  enthusiasm  in  our  library  life,  too,  when  our  idea  was  new  and  had  to  be 
realized.  But  now,  I’m  afraid,  we  have  institutionalized  too  far  with  our  fine  library  buildings. 
According  to  my  opinion  the  so  called  information  society  means  such  big  changes  that  any 
cultural  or  information  institute  of  which  library  is  one,  has  to  redefine  it’s  place  in  the  soci- 
ety. In  this  connection  the  perspectives  which  open  to  the  direction  of  the  telecottages  are 
very  welcomed  and  fresh. 

More  to  read: 

In:  Information,  Knowledge,  Evolution;  Proceedings  of  the  44.  FID  Congress  held  in 
Helsinki,  Finland,  28  August  -■  1 September,  1988.  Ed.  by  Sinikka  Koskiala  & Ritva 
Launo.  FID  Publication  675.  1989  --  pp.  207-213  Henning  ALBRECHTSEN:  The  tele- 
cottages in  the  Nordic  countries.  - pp.  213-222  Inez  L.  SPERR  BRISFJORD:  Conceptual 
framework  of  the  telecottage  approach  to  community  development. 
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